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SELECTION CRITERIA: PROGRESS AND PLANS IN THE FOUR EDUCATION REFORM AREAS

(A) State Success Factors (125 total points)

(A)(1) Articulating State’s education reform agenda and LEAs’ participation in it (65 points)
The extent to which—

(i) The State has set forth a comprehensive and coherent reform agenda that clearly articulates its goals for implementing reforms in
the four education areas described in the ARRA and improving student outcomes statewide, establishes a clear and credible path to
achieving these goals, and is consistent with the specific reform plans that the State has proposed throughout its application; (5 points)

(if) The participating LEAs (as defined in this notice) are strongly committed to the State’s plans and to effective implementation of
reform in the four education areas, as evidenced by Memoranda of Understanding (MOUSs) (as set forth in Appendix D)* or other
binding agreements between the State and its participating LEASs (as defined in this notice) that include— (45 points)

(@) Terms and conditions that reflect strong commitment by the participating LEASs (as defined in this notice) to the State’s
plans;

(b) Scope-of-work descriptions that require participating LEASs (as defined in this notice) to implement all or significant
portions of the State’s Race to the Top plans; and

(c) Signatures from as many as possible of the LEA superintendent (or equivalent), the president of the local school board
(or equivalent, if applicable), and the local teachers’ union leader (if applicable) (one signature of which must be from an
authorized LEA representative) demonstrating the extent of leadership support within participating LEASs (as defined in
this notice); and

(iii) The LEAs that are participating in the State’s Race to the Top plans (including considerations of the numbers and percentages of
participating LEAS, schools, K-12 students, and students in poverty) will translate into broad statewide impact, allowing the State to
reach its ambitious yet achievable goals, overall and by student subgroup, for—(15 points)

! See Appendices A_1_ii_1and A_1_ii_2 for the Partcipating LEA MOU and Preliminary Scope of Work.
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(a) Increasing student achievement in (at a minimum) reading/language arts and mathematics, as reported by the NAEP and the
assessments required under the ESEA;

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, as reported by the NAEP and the
assessments required under the ESEA;

(c) Increasing high school graduation rates (as defined in this notice); and

(d) Increasing college enrollment (as defined in this notice) and increasing the number of students who complete at least a year’s
worth of college credit that is applicable to a degree within two years of enrollment in an institution of higher education.

In the text box below, the State shall describe its current status in meeting the criterion, as well as projected goals as described in
(A)(@)(ii1). The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each piece of evidence
demonstrates the State’s success in meeting the criterion. The narrative and attachments may also include any additional information
the State believes will be helpful to peer reviewers. For attachments included in the Appendix, note in the narrative the location where
the attachments can be found.

Evidence for (A)(1)(ii):
e An example of the State’s standard Participating LEA MOU, and description of variations used, if any.
e The completed summary table indicating which specific portions of the State’s plan each LEA is committed to implementing,
and relevant summary statistics (see Summary Table for (A)(1)(ii)(b), below).

e The completed summary table indicating which LEA leadership signatures have been obtained (see Summary Table for
(A)(D)(ii)(c), below).

Evidence for (A)(2)(iii):
e The completed summary table indicating the numbers and percentages of participating LEAS, schools, K-12 students, and
students in poverty (see Summary Table for (A)(1)(iii), below).
e Tables and graphs that show the State’s goals, overall and by subgroup, requested in the criterion, together with the supporting
narrative. In addition, describe what the goals would look like were the State not to receive an award under this program.

Evidence for (A)(1)(ii) and (A)(1)(iii):
e The completed detailed table, by LEA, that includes the information requested in the criterion (see Detailed Table for (A)(1),
below).
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| Recommended maximum response length: Ten pages (excluding tables)

EXECUTIVE SUMMARY

In recent weeks, New York State’s educational community has come together in an unprecedented show of support for the broad
education reforms detailed in the State’s Race to the Top application. Thanks to the leadership of the Governor, the State legislature
and the Board of Regents, New York State has passed new legislation that will usher in a new era of educational excellence in the
State and will ensure that we are able to fully execute the innovative, coherent reform agenda outlined in our Race to the Top
application. The new laws (1) establish a new teacher and principal evaluation system that makes student achievement data a
substantial component of how educators are assessed and supported, (2) raise our charter school cap from 200 to 460,(which qualifies
as a “high” cap for purposes of Race to the Top), (3) enable school districts to enter contracts with Educational Partnership
Organizations (the term for non-profit Education Management Organizations in New York State) for the management of their
persistently lowest-achieving schools and schools under registration review, and (4) appropriate more than $20 million to the State
Education Department to implement its longitudinal data system (See Appendix A_1 i 1 for the full text of the new laws). The table
below describes the main components of the May 2010 legislation and the dramatic impact each element should have on the education

of students statewide:

Provision Major Points Impact
Teacher and Principal e Establishes a new comprehensive annual e Only a portion of the State’s teachers
Evaluations (Chapter 103 of evaluation system for teachers and principals teach in subjects in which students take
the Laws of 2010) based on multiple measures of effectiveness, a State assessment. However, the new
including 40 percent student achievement, legislation ensures that all teachers will
measures, which would result in a single be evaluated based on student data,
composite effectiveness score for every teacher which will include assessment results
and principal and other measures of achievement, and
provides a process for the development
of measures beyond State assessments.
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Provision Major Points Impact
o Differentiates teacher and principal effectiveness | ¢ These changes will greatly facilitate the
using the following four rating categories: Highly removal of ineffective teachers and
Effective, Effective, Developing, and Ineffective; principals.

uses such annual evaluations as a significant
factor for employment decisions including
promotion, retention, tenure determination,
supplemental compensation, and professional
development.

e Provides that two consecutive annual ratings of
“Ineffective” constitutes a “pattern of ineffective
teaching or performance,” which constitutes very
significant evidence of incompetence and which
may form the basis for just cause removal of a
teacher or principal.

e Establishes an expedited tenured employee
disciplinary process for teachers and principals
where the charges are based solely on a “pattern
of ineffective teaching or performance.”
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Provision

Major Points

Impact

Charter Schools (Chapter 101
of the Laws of 2010)

Raises New York’s cap on startup charter schools
from 200 to 460.

Promotes equal access to charter schools for
students with disabilities, English language
learners and low-income students.

Establishes a new Request for Proposals process
to allow the Board of Regents and State
University of New York (SUNY) to target new
startup charter schools in regions of the state and
student populations with the greatest need for a
charter school opportunity.

This “high” cap, which exceeds 10
percent of all public schools in New
York State, will provide more students
with the opportunity to attend high-
quality charter schools.

The legislation expands access to and
availability of a charter school education
to high-need students Statewide.

Educational Partnership
Organizations (Chapter 103 of
the Laws of 2010)

Provides authority for boards of education (or the
Chancellor in New York City), with the approval
of the Commissioner pursuant to Regents’
authority, to contract with an Educational
Partnership Organization for a term of up to five
years to manage a school designated by the
Commissioner as a school under registration
review or a persistently-lowest-achieving school.

This legislation will allow schools to
partner with entities with proven track
records of success in school
improvement and turnaround.

Appropriation for State
Longitudinal Data System
(Chapter 100 of the Laws of
2010)

Appropriates $20.4M to the State Education
Department to implement its longitudinal data
system.

The appropriation provides NYSED
with the necessary resources to continue
its work on the implementation of the
longitudinal data system. This will
supplement a $19.7M federal grant
recently awarded to the Department by
the Institute of Education Sciences (IES)
(See Section C for more information).
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To ensure that this new legislation is implemented in ways that reach all students, New York’s Race to the Top application is built
around high-impact reforms with statewide reach. New York’s RTTT plan focuses intensely on the instructional core — the quality of
the interaction between student and teacher — and is designed to provide those who are accountable for producing this interaction with
the essential tools and support they need to drive increases in student achievement. Using RTTT funding, we commit to creating a

statewide system of highly effective schools through focused efforts in the four RTTT assurance areas:

e World-class curricula; formative, interim, and summative assessments aligned to internationally benchmarked standards;
e A rrobust data system;

e Rigorous teacher and principal evaluation systems that include student achievement measures; redesigned teacher and principal
preparation programs focused on clinical practice; and

e Coordinated and aligned interventions and supports for our lowest-achieving schools.
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Through RTTT, New York will achieve the following reform goals:

¥

STAMDARDS AND
ASSESSMENTS

Mew York will:

*Adopt Common Core State
Standards for English Language
Arts and Mathematics

®*Realign high school diploma
and assessment polides with
college and career success

®*Put in place new statewide
curriculum models aligned with
college- and career-readiness
standards

®* Create and implement new
English Language Arts and
hathematics summative

assessments, as a leaderin a 27-

state consortium

® Create new formative and
interim assessments aligned to
the Common Core standards

®*Prepare new and existing
teachers and principals to teach
and design instruction aligned
with the new standards and
assessments

e

DATA
SYSTEMS

Mew York's teachers will:

®*Draw on best practices
information and use data to
differentiate instruction

Mew York's principals will:

®*se data to inform teacher
recruitment, evaluation, and
differentiated professional
development

New York will:

® Create a statewide instructional
reporting and improvement
system, available through a Data
Portal, 50 stakeholders can access
and analyze data, make decisions,
and take actions to improve
student outcomes

®*Develop an Early Warning System
to help at-risk students and keep
them on track to graduate.

® Launch research partnerships to
identify and disseminate best
practice

GREAT TEACHERS
AND LEADERS

Mew York will:

® Provide teachers and principals
with clinically-rich preparation and
certify them based on clinical skills
and results

® Provide highly-effective teachers
and principals with career
advancement opportunities and
incentives to mentor colleagues
and transfer to high-need schools

Mew York's teacher and principal
evaluation system will:

*® Incorporate student
achievement as 40 percent of
annual evaluations

* Inform differentiated
professional development

®* Enable expedited removal of
teachers and principals who are
rated “ineffective” for two
consecutive years
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TURN ARQUND LOW-
ACHIEVING SCHOOLS

Mew York will:

® Support LEAs in turning around
persistently lowest-achieving
schools, using whichever of the
four intervention models is best
suited to local need and capacity

®* pxpand Partnership Zones that
empower clusters of low-
performing schools to deliver
dramatic gains in student
achievement

® Foster innovative schools and
practices, including leveraging
educational partnership
organizations {(EPOs)

®* Grow the number of high-
performing charter schools
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Clear accountability mechanisms will ensure effective performance at all levels of this system — from teachers, principals, schools,
districts, and charter schools, to teacher and principal preparation programs, internal and external service providers, and the State

Education Department.

Since August 2009, New York State has engaged in significant efforts to design a world-class Race to the Top reform plan that is built
upon stakeholder input and support. With nearly 700 school districts, 140 charter schools, 37 Boards of Cooperative Educational
Services (BOCES) across a State characterized by vast diversity, this has been a monumental undertaking. However, we have
successfully garnered broad statewide support for our RTTT reform plans — 85.9 percent of our LEASs have signed on to the plan,
representing 95.6 percent of all students statewide, and 98.2 percent of our students in poverty. Although not considered participating
LEAs, in an overwhelming show of support and partnership, all of our 37 BOCES have submitted RTTT Memoranda of
Understanding (MOUs).

The Department understands that in order for New York State’s RTTT plans to have maximum impact for all students in all schools,
we must assist our LEA and charter school partners in making systemic, sustainable changes through an implementation structure that
includes consistent, coherent, and focused guidance and supports. To do this, we commit to redesigning the State Education
Department and will build upon our unique and powerful support structure, our network of 37 BOCES, which provide professional
services and technical assistance to LEAs Statewide. We will augment the BOCES by establishing network teams — three-person
teams of experts in curriculum, data analysis, and instruction — that will provide direct support to regional networks schools across the
four RTTT assurance areas, with a sharp focus on using data to improve instruction. Targeted support will also be provided to districts
engaging in school turnaround reforms through lead intervention partners and two dedicated resources (described in Section E): the
External Technical Assistance Center for Innovation and Turnaround (ETACIT) and Joint Intervention Teams (JIT).

New York has long been a leader in education reform and in recent years has been building the infrastructure necessary to further

improve student achievement in the areas of standards and assessments, data systems, great teachers and leaders, and turning around
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our struggling schools — our charter school authorization process is one of the strongest in the country, and our standards, assessments,
and teacher preparation and certification programs have served as national models. However, with the passage of the State’s historic
new legislation in May 2010; the strength of the commitment of educational partners across the State; and the appointment of a
nationally-respected, reform-oriented leadership team at the State Education Department, New York stands ready to build on its
strengths and successes and to fully execute the innovative, coherent reform agenda outlined in its Race to the Top application. The
time has come for New York to embark upon its next phase of education reform. With the support of USED and our vast network of

partners across the State, the New York State Education Department is ready and eager to begin.

Goals and Milestones

The overarching goal of the New York State Board of Regents is to ensure that all students are ready for college and career success.
By supporting this vision with our new legislation, bold State leadership and deep implementation supports, we expect Race to the
Top funding to significantly accelerate our progress toward this goal by considerably narrowing New York’s achievement gap, more
than doubling the proficiency levels of students with disabilities, and tripling the proficiency of English language learners. These
student outcomes will be achieved by reaching the following milestones:

e Teachers and principals will be evaluated using student growth data beginning in the 2011-12 school year

e All schools will implement the new Common Core Standards by the 2011-12 school year

e Our assessments will be aligned to the Common Core Standards by Spring 2012

e QOur Education Data Portal will launch statewide in Fall 2012

e We will turnaround approximately 147 of our persistently lowest-achieving schools in four cohorts beginning in September
2010.

(A)(1)(i) NEw YORK STATE’S EDUCATION REFORM AGENDA
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Foundation for Success

In addition to New York’s new education reform legislation and broad statewide support for our RTTT application, the breadth and
depth of authority of the Board of Regents of the University of the State of New York (USNY) will ensure that our ambitious reforms
are effectively implemented and sustained statewide. The Board of Regents has greater executive authority over public education in
New York than any other state education board. First established by the State legislature in 1784, the Regents form the oldest
continuous state education entity in America and are responsible for the general supervision of all educational activities in the State
(Pre-K through Postsecondary, Professional and Cultural Education). USNY is a rich portfolio of resources that comprises all of the
State’s institutions, both public and private, that offer education, and sets standards for schools from pre-kindergarten (PreK) through
professional and graduate school as well as for the practice of a wide variety of professions. USNY, under the oversight of the
Regents, the Commissioner, and the New York State Education Department (NYSED), includes:

e over 7,000 public and private elementary and secondary schools including 140 charter schools;

e 248 public colleges and universities, including the State University of New York (SUNY) and the City University of New
York (CUNY);

e 251 proprietary (for-profit) schools;

e nearly 7,000 libraries and 750 museums;

e vocational and educational services for children and adults with disabilities;

e 25 public radio and television broadcasting stations;

e 750,000 licensed professionals practicing 48 professions; and

e 240,000 certified public school teachers, counselors, and administrators.

As a component of NYSED, the USNY network also includes 37 District Superintendents who oversee Boards of Cooperative

Educational Services (BOCES) staffed with over 34,000 professionals. BOCES play a key role in supporting districts by providing
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them with shared, fee-based educational programs and services. To support the technology needs of our LEAs, each BOCES is served
by one of twelve Regional Information Centers (RICs) which annually provide the BOCES and their component districts with over

$300 million in high-quality technology-related services.

In 2002, the Regents embarked on an effort to create the conditions to promote greater statewide student achievement and lay a
foundation for dramatic education reform. A key initial step was taken that year as the New York State legislature passed a new
governance statute for New York City schools. The legislation invested accountability for New York City’s schools in a Chancellor to
be selected by the Mayor. Prior to this legislation, no single elected official was accountable for the education of the City’s 1.1
million students (which represent over one-third of the State’s K-12 students). The adoption of mayoral control created more robust

accountability for New York City Schools and a framework for greater efficiency.

In 2005, following the adoption of statewide learning standards and summative assessments tied to those standards, the Board of
Regents published P-16 Education: A Plan for Action. In this seminal document, which parallels several of the tenets of Race to the
Top, the Regents envisioned a New York in which all people are prepared for citizenship, work and continued learning throughout
their lives, where gaps in achievement have closed, and where the overall level of knowledge and skill among the people matches or

exceeds the best in the world.

To achieve these goals in this first phase of reform, the Board implemented a five-year data driven action plan that aligned the
resources of USNY around students, systems, and structures. Within the student category, the Regents set specific targets for
increases in early childhood opportunities, outcomes for students with disabilities and English language learners, and high school
attendance and graduation rates. In the systems category, the Regents set targets for strengthening the State’s overall education
infrastructure with specific improvements in State Learning Standards, the equitable distribution of teaching talent, proposals to
reform the State Aid funding formula, and the capacity of NYSED to support schools. They also set out to develop a P-16 data system

that would drive improvements in high school graduation rates.
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Finally, within the structures category, the Regents set specific goals: to reduce barriers to teaching and learning in high needs schools by
establishing education, health, and mental health collaborations; to increase the success rate of students at key transition points as they

progress through the USNY system; and to leverage resources and improve student outcomes by developing a regional network strategy.

Continued Legislative Support for Education Reform

In line with the Regents P-16 Action Plan, the New York State legislature and Governor took bold action in 2007 to amend the State’s
education laws. The legislation established a “Foundation Aid formula” that consolidated 30 existing operating aid formulas, including
aid for students with disabilities and limited English proficiency (LEP) students, which had previously been maintained separately. To
ensure that the State aid formula provided sufficient resources, the legislature and Governor increased public funding to school
districts by an unprecedented $1.7 billion dollars (9.5 percent) in the 2007-08 State budget. It was the largest infusion of public
resources in New York’s history and was tied to a comprehensive agenda of reform and accountability. In addition, following the 1998
establishment of charter schools in New York State, the 2007 legislation raised the State’s then existing charter school cap.

As detailed in the table below, these legislative reforms align closely with Race to the Top’s four assurance areas, thus laying the

critical groundwork to enable New York State to successfully implement our Race to the Top initiatives (See Appendix A_1 i _2).
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RTTT Reform Areas

NYS 2007 Education Legislation

Standards and The Board of Regents must periodically review and evaluate all existing Regents learning standards, beginning
Assessments with ELA, to ensure that they provide adequate opportunity for students to acquire the skills and knowledge
necessary to succeed in employment or postsecondary education. (Education Law §211).
The Regents must establish an interim accountability system that uses the State assessment system to support
a growth model and proceed with the development of an enhanced accountability system that includes a
value-added assessment model (Education Law §211-a).
Data Systems to Support | The Regents must develop a P-16 data system to track students’ performance from PreK through higher
Instruction education (Education Law 8305[40]).

Great Teachers and
Leaders

The Commissioner must evaluate the effectiveness of all teacher preparation programs (Education Law
8305[12-a]), review all available alternative teacher preparation programs and consider means to expand the
availability of such preparation, while maintaining teacher quality (Education Law 83004[6]).

The law established several initiatives to support teachers of science, technology, engineering and
mathematics (STEM), which are described in Appendix A 1 i 2.

Turning Around the The law established the Contracts for Excellence program — a comprehensive approach to targeting fiscal
Lowest-Achieving resources in districts with low-performing schools for specific allowable programs proven to raise the
Schools achievement of the students with the greatest educational need (Education Law §211-d).
The new legislation called for an expansion of New York’s process for intervening in schools that have
failed to demonstrate progress on established performance measures; these schools under registration review
(known as “SURR schools) may be targeted for closure (Education Law §211-b).
The legislation also introduced several support and intervention tools designed to assist schools in
improvement, corrective action, restructuring or registration review status, including: School Quality Review
Teams, Joint Intervention Teams, and Distinguished Educators (Education Law 8§8211-b, 211-c)
State Reform Conditions | New York has had a history of thoughtful charter expansion through legislative action. In 2007, Education
Criteria Law 82852(9) lifted the cap on the number of charter schools statewide from 100 to 200, with 100 allocated

to SUNY and 100 to the Board of Regents and local boards of education. As described more fully above,
Chapter 101 of the Laws of 2010 further increases the number of charter schools statewide to 460, which
exceeds 10 percent of the State’s public schools.
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Our Plan for the Future

Together with the State’s new legislation, Race to the Top provides New York with an unprecedented opportunity to reinforce and
accelerate its efforts to transform schools and districts and align resources and practices, ensuring that all New York’s graduates are
prepared for success in college and career. Since November 2009, the Regents have approved pioneering policies in pursuit of RTTT
funding that would support the State’s aggressive reform agenda. The Governor, the Chancellor and Board of Regents, the State
legislature, stakeholder groups including our statewide teachers’ unions, along with 744 participating LEAs, have come together to
support the State’s plan and the unique opportunity it represents for the students of New York. While our plans are detailed within

each of the assurance sections, an overview is provided below.

» ENSURE COLLEGE AND CAREER READINESS FOR NYS’S HIGH SCHOOL GRADUATES BY DEVELOPING AND ADOPTING WORLD CLASS
COMMON STANDARDS; SEQUENCED, SPIRALED, CONTENT-RICH, CURRICULA; AND FORMATIVE, INTERIM, AND SUMMATIVE ASSESSMENTS
FULLY ALIGNED WITH THOSE STANDARDS

We know that in order to increase student achievement, our educators must have the fundamental tools essential for producing
successful interactions with students: an aligned system of world-class standards, detailed curricula, and assessments. New York thus
plans to implement the new Common Core standards in English language arts and mathematics. To support implementation, New
York will develop clear, content-rich, sequenced, spiraled?, and detailed curricula, aligned to the new standards, that will collectively
form the foundation for a new generation of assessments - assessments that will be redesigned to generate truly useful data for
students, teachers, principals and parents. This next generation of assessments will include rich formative and interim assessments,

offering feedback not only on students’ acquisition of crucial foundational knowledge and skills, but also on their ability to

2 A spiraled curriculum is one that repeatedly exposes students to a wide variety of ideas in different contexts, reinforcing and building on key concepts rather
than focusing for relatively long periods on narrow topics in a linear progression. A spiraled curriculum allows students to revisit a subject matter's content at the
different levels of development of the subject being studied.
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demonstrate, through more performance-based tasks, the higher-order critical-thinking skills needed for success in higher education
and the world of work. We will also vertically scale our assessments to facilitate value-added analysis — providing educators and

administrators with information crucial for strengthening our teaching and principal corps.

As part of their recent actions, the Regents approved the Department’s participation as a governing state in the Partnership for
Assessment, a consortium of 27 states that will develop summative assessments aligned to the Common Core Standards. The
Chancellor of the New York State Board of Regents also authorized NY'S Education Commissioner David Steiner to sign a
Memorandum of Understanding with the National Center on Education and the Economy (NCEE) indicating New York’s good faith
intention to participate as a governing state in a State Consortium on Board Examination Systems, subject to the NYS Board of

Regents’ consideration of policy changes that are needed to implement the pilot.

In order to expand our curricular offerings to embrace the knowledge and skills students need in the 21% century, New York will
develop curricula and assessments in the Arts, Economics, and Multimedia/Computer Technology. We will also prepare more
students for advanced study and careers in the sciences, technology, engineering, and mathematics (STEM) by ensuring our students
are equipped for higher level mathematics and science work through the design and implementation of a blended Grades 3-8 science
testing program. This program will integrate computer-based assessment and take advantage of advances in computer technology to

stage lab simulations, conduct data analysis, and test scientific hypotheses.

To support our educators in using the new standards, curricula, and assessments, NYSED will leverage our vast statewide professional
development network which includes our BOCES, unions, Teacher Centers, professional associations, leadership academies, cultural
institutions, museums, the State University of New York (SUNY), the City University of New York (CUNY), private institutions of
higher education (IHEs), and contracted service providers. Educators will be provided with comprehensive on-going professional

development opportunities with particular emphasis on supporting our English language learners and students with disabilities.
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» DEVELOP A STATEWIDE, COMPREHENSIVE INSTRUCTIONAL REPORTING AND IMPROVEMENT SYSTEM AVAILABLE TO ALL STAKEHOLDERS
THROUGH AN EDUCATION DATA PORTAL; HELP EDUCATORS USE THE DATA TO IMPROVE INSTRUCTION AND EDUCATIONAL RESEARCH
AND POLICY

To ensure that good teaching, effective school leadership, and thoughtful policy making are informed by accurate, actionable, and
interconnected data, New York State will use RTTT funding to develop a statewide Education Data Portal that will provide all
stakeholders with customized access to data and a uniform, comprehensive statewide instructional reporting and improvement system.
The Data Portal will be a networking platform and information repository for dashboard reports and other customized resources so
that diverse stakeholders — including educators, parents, students, policy leaders, researchers, and the media — can access and analyze
educational data, make decisions, and take actions to improve outcomes for New York’s students. The statewide instructional
reporting and improvement system will leverage the best of such systems already in use in New York State and provide both standard
and customized, real-time reports (for formative, interim, and summative data) and analysis to teachers, school officials, boards,
parents, researchers, and State education policy makers. The expanded data system will also use student performance data to help
measure the effectiveness of educators and the educational programs that prepare them. Our system blueprint ensures that these new
tools will be used to improve instruction through integrated, ongoing professional development. Educators will use the instructional
reporting and improvement system to analyze data and then, once student needs are identified, to take appropriate, research-driven

actions to improve student achievement and/or school climate.
» ENSURE EFFECTIVE TEACHERS AND PRINCIPALS IN EVERY CLASSROOM AND SCHOOL

Based on the Regents recent policy actions and the new State law on teacher and principal evaluation systems, New York has taken a
significant step towards increasing the effectiveness of teachers and leaders. Working with districts, unions, higher education
partners, and other stakeholders, New York will develop statewide measures of effectiveness using growth in student achievement as a

significant factor and as part of multiple measures, to evaluate teachers, principals, LEAs and teacher preparation programs. Based on
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Chapter 103 of the Laws of 2010, New York State will differentiate teacher and principal effectiveness using four rating categories —
Highly Effective, Effective, Developing, and Ineffective — consistent with explicit minimum and maximum scoring ranges for each
category, which will be proposed by the Commissioner for Regents approval. The State will also launch an incentive fund to
encourage LEASs and their union partners to implement supplemental compensation for highly effective teachers and principals who
engage in activities such as mentoring colleagues and leading professional development. We will incorporate the equitable
distribution of effective teachers into the Department’s district report cards and accountability system. In addition, we will establish a
Transfer Fund to provide targeted financial incentives to bring highly effective teachers and principals into our neediest schools and an
incentive program to attract and retain effective teachers of STEM and other high-need subjects in the State’s high-need middle

schools and high schools.

To ensure that we have effective leaders in our schools, New York will pilot new, non-traditional leader preparation programs similar
to those planned for preparing teachers. We are developing a school leader evaluation that is focused on strengthening student
performance, incorporating student achievement data and feedback from multiple sources, and aligning professional growth with areas
that need improvement. We will also build on the best practices of our “Leadership Academies” to expand this program across the
State, ensuring that our five largest city school districts and LEAs throughout the State have access to the highest quality professional

development for school leaders.

New York will also redesign its system for training and certifying teachers and school leaders. Educators will be certified on the basis
of new performance-based assessments that will include a measure of their ability to raise the academic achievement of all students
who make up the rich diversity of our State’s student population. The State will develop more extensive and better-supervised clinical
experiences for student-teachers and aspiring principals with a focus on serving the needs of students in the performance gap in high
need schools, English language learners, and students with disabilities. We will use the best learning technologies and ensure that the

next generation teacher training programs use video as a tool both for demonstrating best practices and for providing aspiring teachers
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with critical feedback from highly effective mentor teachers. We will encourage the proliferation of online teacher learning
communities that will allow teachers to share knowledge and learn from each other anytime, anywhere.

NYSED will partner with higher education institutions as they redesign their teacher preparation programs to align with the
Department’s new standards and performance-based assessments for teacher certification. The Regents have instituted new policies to
facilitate the development of alternative preparation pathways — aligned with the new standards and performance-based assessments —
for teachers by institutions that are not colleges or universities, but do have a track record of raising the achievement of high need
student populations. Based on rigorous selection and evaluation criteria, New York will work with these institutions - such as cultural
institutions and high-performing school networks — to pilot teacher preparation programs. NYSED will also publish transparent data

profiles for all institutions that prepare teachers and principals that focus on the performance of students their graduates have taught.
» TURNAROUND OUR LOWEST PERFORMING SCHOOLS AND MAKE THEM HIGH PERFORMING

The Governor, Chancellor, Board of Regents, and Commissioner wholly agree with the premise embedded in Race to the Top that we
must generate real options to turn around our failing schools and bring in effective new models and partners. Districts with
persistently lowest-achieving schools will be supported in district-wide planning processes to include a diagnostic assessment that
promotes a system-wide approach to turning around the lowest-performing schools, not a disjointed school-by-school strategy.
Districts with persistently low achieving schools will be given four options: (1) closure; (2) turnaround (in which they replace the
principal and 50 percent or more of the staff); (3) restart (reopening with an external partner); or (4) transformation (in which they

replace the principal and implement rigorous staff and school leader development and evaluation systems).

Research has shown that external lead partners can be a critical part of school turnaround work. New York State’s education and
legislative leaders recognized this by supporting Chapter 103 of the Laws of 2010, which authorizes boards of education (or the

Chancellor in New York City), with the approval of the Commissioner, to contract with educational partnership organizations (EPOs)
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for a term of up to five years to manage schools identified as a persistently lowest-achieving, or schools under registration review, for the
purpose of turning the schools around. Under the new law, EPOs will assume the powers and duties of the superintendent of schools for
the purposes of implementing the educational program of the school, including making recommendations to the board of education on

matters of budgeting, staffing (including assignment, tenure, evaluation, discipline and termination), student discipline, and curriculum.

New York will encourage partnerships with institutions that have a demonstrated record of success in educational operations and
management, including established education partnership organizations, charter management organizations, and our public higher
education institutions — the State University of New York (SUNY), the nation’s largest comprehensive system of public higher
education, offering programs at 64 campuses across the State, and the City University of New York (CUNY), the nation’s leading
urban public university serving more than 480,000 students at 23 colleges and institutions in New York City — both of which are
empowered with the statutory authority to operate schools directly (Education Law §8355[2][n], 2590-k). Notably, the New York City
Department of Education is already preparing to enter into an agreement with SUNY for the management of low performing schools in
Harlem, as part of a federal Investing in Innovation (“i3”) grant proposal.

»  SUPPORT AND EXPAND HIGHLY EFFECTIVE CHARTER SCHOOL MODELS AND CREATE STATEWIDE CONDITIONS FOR INNOVATION AND
REFORM

Recognizing the important role charter schools play in improving student achievement, in May 2010, Governor Paterson and the State
legislature enacted Chapter 101 of the Laws of 2010. The new law raises New York State’s cap on start-up charter schools from 200
to 460, which is a “high” cap exceeding 10 percent of all public schools in the State. The legislation also supports the expansion of
highly effective charter school models by establishing several new provisions to increase charter schools’ transparency and

accountability, including:
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e imposing higher ethics standards;

e authorizing audits by the State Comptroller;

e requiring regular, publicized meetings of governing boards;

e requiring that charter school annual reports and report cards be made publicly available;
e providing for uniform parent applications and lottery procedures; and

e requiring disclosure of efforts to meet enroliment and retention targets for students with disabilities, English language learners,
and low-income students.

Chapter 101 of the Laws of 2010 also provides opportunities for the expansion of access to charter schools by establishing a new
request for proposals process to allow the Board of Regents and SUNY Trustees to target new startup charter schools in regions of the
State and toward student populations with the greatest need for a charter school opportunity. Additionally, the law promotes equal
access to charter schools for students with disabilities, English language learners, and low-income students by requiring charter
schools to set enrollment and retention targets for each student subgroup that must be comparable to those of the school district of
location. Given the number of high-performing charter management organizations in New York State, the State is well-positioned as
a result of Chapter 101 of the Laws of 2010 to leverage newly announced federal resources dedicated to the replication of effective

charter models.

The continued expansion of charter schools in New York will build on the State’s record of success. New York’s existing charter
school authorization process is among the strongest in the nation and New York City’s charter schools have been heralded for
verifiably outperforming their peer schools as found through a study by Stanford University economist Caroline Hoxby.
Subsequently, a study by Stanford University’s Center for Research on Education Outcomes (CREDO) found that the typical student
in a New York City charter school learns more than his or her virtual counterpart in his or her feeder pool in reading and mathematics.
(The composite virtual student is based on students in competitor traditional public schools, known as the charter school’s feeder
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pool.) Many of New York’s 140 charter schools operate with the support of some of the country’s highest performing charter
management organizations (CMOs). CMOs such as KIPP®, Uncommon Schools, and Achievement First* are beginning to

demonstrate sustainable and scalable models that drive strong gains in student achievement.

New York’s range of innovative educational options will be enhanced by the launch of a Partnership Zone model with Mass Insight.”
The Partnership Zone model builds on the successful collaborative school networks created with partners such as New Visions® for
Public Schools, one of the Bill and Melinda Gates Foundation’s new small high school partners, and New York City’s largest
education reform partner, and The College Board.” The state’s initiative to turnaround 147 struggling schools will benefit from the

additional capacity partner organizations will provide to LEAs.

®Starting in 2000, the non-profit KIPP Foundation began training prospective principals to replicate the success of the two original KIPP Academies in Houston
and the South Bronx in New York City. There are currently 82 KIPP public schools in 19 states and the District of Columbia serving approximately 20,000
students. Across the KIPP network, most schools are charter schools. Many students begin KIPP in the fifth grade at least one grade level behind their peers in
reading and math. After four years at KIPP, 100% of KIPP eighth grade classes outperformed their district averages in both math and reading/English Language
Arts.

“Achievement First is a non-profit charter management organization with 7 charter schools in New York City. Their network includes 17 academies under nine
charters in four cities nationwide. In New York City, Achievement First Crown Heights Elementary and Achievement First East New York Elementary fourth
graders outperformed their New York City peers in math and English Language Arts proficiency by 19 percentage points and surpassed the State proficiency
average by 14 percentage points.

*Mass Insight Education & Research Institute, founded in 1997, is non-profit that organizes public schools, higher education, business, and state government to

significantly improve student achievement, with a focus on closing achievement gaps. Their Publication Meeting the Turnaround Challenge was internationally
recognized and is now being implemented with a select group of states and districts including New York State.

® New Visions for Public Schools is a NYC based non-profit that has created over 139 new small schools. New Visions supports a network of 76 Schools. Their
work includes all levels of education reform: from policy and advocacy to the creation of new, effective public schools and classrooms with rigorous instruction
to developing new tools for teacher and leader development based on data driven decision making. Of the 139 New Small Schools New Visions created, initial
graduation rates are 20% higher than the citywide average. In particular, Black and Latino students in New Visions’ schools graduated at rates 20 percentage
points higher than the citywide average for similar cohorts.

"The College Board is a not-for-profit membership association whose mission is to connect students to college success and opportunity. The College Board is
composed of more than 5,700 schools, colleges, universities and other educational organizations. In September 2004, they initiated the creation of College Board
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With RTTT funding, NYSED will support also the transformation of an additional 25 low-achieving schools through the creation of a
State-level competitive Innovative Secondary Schools Model Incentive fund. Districts with schools that are in need of improvement,
corrective action, or restructuring status will be eligible to compete for grant funds of one to two million dollars per school to
implement innovative models, including partnerships with institutions of higher education, business, and industry in local
communities, and other non-profit organizations. Funding will also be available to launch model schools and expanded learning
opportunities that are centered on such themes as STEM, virtual/blended high schools, transfer schools, schools for the arts, career and
technical schools, museum schools, and language acquisition schools. These funds will provide LEAs the resources to support,

stimulate, and sustain customized pathways to successful high school completion and readiness for success in college and career.

To further expand the State’s innovative educational models, New York State will implement new, Regents directed policies relating
to online courses in our districts and our BOCES, add courses that that are both rigorous and student-centered, and provide
professional development and technical support that allows our teachers to be highly effective in a virtual environment. These
coordinated activities will allow local school districts to address course makeup needs, advance opportunities for the acquisition of
credit and provide equity in access to rigorous courses including Advanced Placement courses. Through a request for proposal (RFP)
process, NYSED will establish technical assistance centers to assist LEAs with analyzing the technical learning environment in a
building, as well as designing and delivering instruction in an online setting. As described further in Section F, the New York City
DOE is already pursuing online initiatives and, in the fall of 2010, plans to launch the Innovation Zone (“iZone”). Schools that are
part of the iZone will pilot a set of innovative online courses and blended schools models. A total of 84 schools serving over 13,000
students have been selected to participate in the iZone this coming school year. These efforts will result in innovative options for
over-aged and under-credited students and other students disconnected from traditional schools as well as all learners who want to

Schools, laboratories of learning aimed at preparing underserved middle and high school students to get into college and graduate. The first two schools debuted
in New York City’s public school system.
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participate in school “anytime, anywhere.” By 2014, we expect this approach to provide alternative pathways to completing

graduation requirements and advanced courses of study for up to 20,000 students across the State who will have the opportunity to

take online public school courses at no cost.

» NEW YORK’S STEM INITIATIVES

New York recognizes the need to strengthen the participation and advance the academic achievement of underrepresented groups and

girls in STEM education and careers. To address this need, NYSED, in partnership with LEAs and charter schools, will implement

the following strategies across the STEM initiatives included in the four RTTT assurance areas:

Provide equitable access and opportunities for underrepresented groups and girls to engage in innovative and rigorous STEM
curriculum at the elementary, middle, and secondary levels, especially in low-performing schools with high percentages of
these underrepresented populations.

Increase the number of qualified teachers in mathematics, science and technology, especially through ongoing professional
development and alternative certification pathways. Increase the number of teachers in shortage areas through incentives.
Build leadership opportunities and local capacity with districts and schools that emphasize the key role of teachers,
administrators and guidance counselors in developing STEM course offerings and helping students, especially
underrepresented groups and girls, to select and succeed in STEM courses.

Develop partnerships with institutes of higher education to offer K-12 teachers and students opportunities to engage in STEM
experiences through research and courses, and provide professional and student growth through peer support and face-to-face
and virtual learning networks.

Partner with business leaders and informal educational institutions in local communities, especially those with high

concentrations of underrepresented groups, to build awareness of career pathways in STEM fields and develop and sustain the
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schools’ capacity to acquire and implement student and teacher mentorships and internships that support relationships that
spark meaningful encounters and create lasting impressions.

e Provide opportunities for peer study groups for both teachers and students that intersect different groups of students and
include components of career exposure. Unite projects inside and outside of the school setting that reinforce working alongside

scientists, mathematicians, and engineers who are women or from underrepresented groups.

OVERALL TIMELINE FOR IMPLEMENTATION OF NEW YORK’S RTTT EDUCATION REFORM AGENDA

MAJOR MILESTONE TIMELINE
SECTION A

Establish RTTT Performance Management Office 09/2010
SECTION B

Regents adopt Common Core Standards 07/2010
Implement Common Core Standards in classrooms statewide 09/2011
Implement new formative and interim assessments 01/2012
Statewide curriculum models (aligned with the Common Core Standards) and companion professional development

available to all LEAs 0212012
Implement Common Core assessments from PARC consortium 05/2015
SECTION C

Education Data Portal rolled out for all users 04/2012
Implement Early Warning Data System 09/2011
Statewide rollout of comprehensive instructional reporting and improvement system for all users 10/2012
SECTION D

Regents adopt initial student growth model for measuring educator effectiveness 07/2011
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MAJOR MILESTONE TIMELINE

Regents adopt value-added student growth model for measuring educator effectiveness 08/2012

Implement performance evaluations reflecting student growth for mathematics and English language arts teachers in

. . 07/2011

grades 4-8 and principals of schools with grades 4-8

Implement performance evaluations for all teachers and principals using State-developed value-added growth model 07/2013

Implement Innovative Compensation Incentive Fund (providing supplemental compensation to effective teachers) 10/2011

Implement Teacher and Principal Career Development Continuum (based on measures of effectiveness) 05/2012

Public reporting of teacher and principal evaluation data linked to preparation programs as part of a preparation program 06/2012

performance accountability system

SECTION E

First cohort of persistently lowest-achieving schools identified January 2010

First cohort of persistently lowest-achieving schools begin model implementation September 2010 and
annually thereafter
October 2010 and

Subsequent annual identification of persistently lowest-achieving schools

annually thereafter

Completion of annual evaluation report of intervention efforts by participating LEAs with persistently lowest achieving
schools

March 2012 and
annually thereafter

(A)(1)(ii) PARTICIPATING LEAS ARE STRONGLY COMMITTED TO THE STATE'S PLANS AND TO EFFECTIVE IMPLEMENTATION OF REFORM

The components of New York’s plan are designed to work together to create a comprehensive approach to improve teaching and

learning; therefore participating LEAS’ strong commitment to implement all of the components is vital to producing broad statewide

impact. To ensure the highest level of commitment and support from LEAs that elect to participate in our plan, New York’s MOU

clarifies that participating LEAs must commit to implement all of the elements of the State’s reform plan. NYSED instructed LEAS

that MOU submissions that include any language insertions, addenda (including any conditions on participation and/or

implementation), comments, strikeouts or deletions would not be approved. As a result, by signing New York State’s MOU,

Page 25 of 449




New York State: Race to the Top: Selection Criteria and Competition Priorities

participating LEAs are demonstrating strong commitment to our reform agenda and a binding agreement to implement our RTTT plan
(A copy of New York State’s Participating LEA Memorandum of Understanding (MOU) and Preliminary Scope of Work is included
in Appendix A_1 ii_1and A_1 ii_2, respectively. The Detailed Table of Participating LEASs is in Appendix A_1_ii_3).

744 LEAs, including 171 charter schools, have committed to implement all portions of the State plan by signing New York State’s
RTTT MOU (New York State has used the terms and conditions set forth in USDE’s model MOU). Also included in these numbers
are New York State’s Big 5 city school districts which represent 39.7 percent of all students statewide and 64.6 percent of the State’s
high-need students. While New York’s RTTT reforms will impact all our LEAS, schools, and students, in order to reach the greatest
number of high-needs students as quickly as possible our implementation plan prioritizes our five largest city school districts, as well
as those LEAs supporting persistently lowest-achieving schools. These districts are Albany, Buffalo, New York City, Rochester,
Roosevelt, Syracuse, and Yonkers, which together represent 40.0 percent of the State’s total student population and 65.1 percent of the

State’s high-needs students. All seven of these districts are fully participating.

Because New York’s RTTT plan places particular emphasis on teacher and school leader effectiveness, support from our State’s
teachers’ unions is critically important to the success of our implementation efforts. As described above and in Section D, the
Department has worked in concert with its union partners in designing our great teachers and leaders reform plans and the newly-
enacted legislation necessary to implement these plans. Based on this close partnership, our RTTT application received a tremendous

show of support from our local teachers unions — 70.8% of local teachers union leaders from public school districts signing the MOUs.

Summary Table for (A)(1)(ii)(b)

i (F T | CosEaiiapsa Tl

Elements of State Reform Plans Participating () z’o)ar)tlapatmg LEAs
(1]
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Percentage of Total

Elements of State Reform Plans Num.b.e r Of LEAs Participating LEAs
Participating (#) (%)
B. Standards and Assessments
(B)(3) Supporting the transition to enhanced standards and high-quality 744 100%
assessments
C. Data Systems to Support Instruction
(C)(3) Using data to improve instruction:
(i) Use of local instructional improvement systems 744 100%
(ii) Professional development on use of data 744 100%
(ii1) Availability and accessibility of data to researchers 744 100%
D. Great Teachers and Leaders
(D)(2) Improving teacher and principal effectiveness based on performance:
(1) Measure student growth 744 100%
(ii) Design and implement evaluation systems 744 100%
(iii) Conduct annual evaluations 744 100%
(iv)(a) Use evaluations to inform professional development 744 100%
(iv)(b) Use evaluations to inform compensation, promotion and retention 744 100%
(iv)(c) Use evaluations to inform tenure and/or full certification 744 100%
(iv)(d) Use evaluations to inform removal 744 100%
(D)(3) Ensuring equitable distribution of effective teachers and principals:
(i) High-poverty and/or high-minority schools 744 100%
(ii) Hard-to-staff subjects and specialty areas 744 100%
(D)(5) Providing effective support to teachers and principals: 744 100%
(i) Quality professional development 744 100%
(i) Measure effectiveness of professional development 744 100%
E. Turning Around the Lowest-Achieving Schools
(E)(2) Turning around the lowest-achieving schools 744 100%

Summary Table for (A)(1)(ii)(c)
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Signatures acquired from participating LEAs:
Number of Participating LEAs with all applicable signatures

Number of Number of

Signatures Signatures Percentage (%)

Obtained (#) | Applicable (#) | (Obtained / Applicable)

LEA Superintendent (or equivalent) 744 744 100%
President of Local School Board (or equivalent, if applicable) 637 744 85.6%
Local Teachers’ Union Leader (if applicable) 454 641 70.8%

(A)(1)(ii)) NEW YORK HAS SECURED THE SUPPORT OF PARTICIPATING LEAS THAT WILL ENSURE BROAD STATEWIDE IMPACT AND
IMPLEMENTATION

The State’s new legislation and the Regents’ recent policy initiatives ensure that the reforms described in New York’s application will
be implemented statewide. With RTTT funding, New York State will be able to accelerate our existing plans to close of the
achievement gap in New York State and lift overall student achievement above and beyond those gains expected without an award.
We have set aggressive but attainable annual targets, having secured the participation of those LEAS serving the students most in need
of improved educational opportunities and outcomes. Without RTTT funding, New York’s students will continue to make gains on
state assessments. The State’s plan identifies specific targets for 4" and 8" grade English language arts (ELA), Math and Science
Elementary and Secondary Education Act (ESEA) assessments, secondary-level ELA, Math and Science Regents Examinations, high-

school graduation rates, and college enrollment and persistence rates.

Our RTTT student achievement projections were developed by analyzing past patterns of performance across the indicators and
creating assumptions about the “lift” that each of our RTTT initiatives would provide, particularly to target populations around, for

example, school turnaround. (Since more of the target populations are in low-performing schools, the lift for those populations was
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differentiated because of the differentiated strategies attached to those schools.) We attached growth targets that we thought were
reasonable to achieve based on past trend analysis and expectations for a different trajectory that could be attributed to our RTTT
strategy.

However, the effects of the RTTT-based reforms on student performance will be seen starting immediately in the 2010-11 school year.
As the State’s projects are developed and rolled out, as districts and their partners intervene in struggling schools, and as our students
experience more years with better prepared and developed teachers and curricula, New York State’s students will increasingly

experience the greatest benefits from the Race to the Top award, and the incremental gains to student achievement will accelerate.

Targets for the National Assessment of Educational Progress (NAEP)

As indicated in the tables below, the State targets overall NAEP proficiency levels of 46 percent for Grade 4 Reading and 48 percent
for Grade 4 Math by 2013, representing an incremental gain of 7 percent and 4 percent, respectively, above the gains anticipated in the
absence of a Race to the Top award. While the overall gain for Grade 4 Reading is targeted at 10 percentage points over six years,
priority subgroup gain targets are higher at 12-13 percentage points. These gains will narrow the achievement gap, more than double
proficiency levels of students with disabilities, and triple the proficiency of English language learners (baseline gains are 1-4
percentage points). The Grade 4 Math gain target for all students is 8 percentage points over four years (4 percent without the grant).
We project that priority subgroups will increase on a faster trajectory of 8-10 percentage points over four years (contrast with 3-5
percent without RTTT funding).
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NAEP Targets By Subject and Subgroup, 2011 and 2013: Grade 4 Reading Percent Proficient

Latest Score Baseline (Without Grant) Targets Race to the Top Grant Targets
2007 2011 2013 2011 ‘ 2013
Black or African American 17% 20% 22% 24% 29%
Hispanic or Latino 18% 19% 20% 24% 30%
Students with Disabilities 8% 10% 11% 15% 20%
English Language Learners 5% 6% 6% 12% 18%
Economically Disadvantaged 20% 21% 22% 26% 32%
Female 39% 41% 42% 45% 49%
Male 33% 35% 36% 39% 43%
All Students 36% 38% 39% 42% 46%

NAEP Targets By Subject and Subgroup, 2011 and 2013: Grade 4 Math Percent Proficient

Latest Score Baseline (Without Grant) Targets Race to the Top Grant Targets
2009 2011 2013 2011 2013
Black or African American 19% 21% 23% 23% 29%
Hispanic or Latino 25% 27% 29% 30% 35%
Students with Disabilities 13% 14% 16% 17% 23%
English Language Learners 13% 15% 17% 17% 23%
Economically Disadvantaged 28% 31% 34% 32% 38%
Female 37% 39% 41% 40% 46%
Male 43% 45% 47% 46% 51%
All Students 40% 42% 44% 43% 48%

note: numbers may not add due to decimal rounding
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As indicated in the tables below, New York State targets overall NAEP proficiency levels of 40 percent for Grade 8 Reading and 42
percent for Grade 8 Math by 2013 (an incremental 7 percentage-point gain in both areas above the gains anticipated in the absence of
a Race to the Top award). While the overall gain for Grade 8 Reading is targeted at 8 percentage points over six years, priority
subgroup gain targets are higher, with growth ranging from 10-12 percentage points, as strategies specific to traditionally underserved
populations will support greater academic achievement for these students. The Grade 8 Math gain target for all students is 8
percentage points over four years (1 percentage point without RTTT). We believe priority subgroups will rise on a faster trajectory of

8-10 percentage points over four years.

NAEP Targets By Subject and Subgroup, 2011 and 2013: Grade 8 Reading Percent Proficient

Latest Score Baseline (Without Grant) Targets Race to the Top Grant Targets

2007 2011 2013 2011 ‘ 2013
Black or African American 14% 14% 15% 19% 25%
Hispanic or Latino 16% 17% 17% 21% 27%
Students with Disabilities 9% 10% 10% 15% 21%
English Language Learners 1% 1% 2% 8% 13%
Economically Disadvantaged 19% 19% 20% 24% 29%
Female 38% 39% 39% 42% 46%
Male 26% 27% 27% 30% 34%
All Students 32% 33% 33% 36% 40%
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NAEP Targets By Subject and Subgroup, 2011 and 2013: Grade 8 Math Percent Proficient

Latest Score Baseline (Without Grant) Targets Race to the Top Grant Targets

2009 2011 2013 2011 ‘ 2013
Black or African American 13% 14% 15% 17% 23%
Hispanic or Latino 15% 16% 17% 19% 25%
Students with Disabilities 10% 12% 13% 14% 20%
English Language Learners 5% 5% 6% 11% 15%
Economically Disadvantaged 22% 22% 23% 26% 32%
Female 32% 33% 33% 35% 40%
Male 36% 37% 37% 39% 44%
All Students 34% 35% 35% 37% 42%

note: numbers may not add due to decimal rounding

Note: NAEP exclusion and accommodations data and policy are included in Appendix A_1 iii_1.

Targets for State Assessments

For State exams, we set target gains, as opposed to target achievement levels, anticipating the Regents announced plan to adopt more

rigorous standards and cut points for State assessments (please refer to Section B).

On Grade 4 English language arts, the statewide target is an 11 percentage-point gain over five years. This represents an incremental 4
percentage point gain over baseline targets (should New York State not get the RTTT grant). While in the last three years the State has
seen an 8 percent increase, less aggressive gains are expected as the State moves to new assessments and changes cut points. Priority

subgroups are expected to experience higher gains, since these groups will benefit most from our planned reforms. For example, we
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target a 15 percentage point gain for African Americans (5 points above baseline), and a 12 percentage point gain for students with

disabilities (7 points above baseline), as indicated in the table below.

2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): Grade 4 ELA Overall and By Subgroup

4th Grade ELA Assessment: Baseline (Without Grant) Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 65% 2% 2% 2% 2% 1% 10%
Hispanic or Latino 65% 2% 2% 2% 2% 1% 10%
Students with Disabilities 38% 1% 1% 1% 1% 1% 5%
English Language Learners 41% 2% 2% 2% 2% 1% 9%
Economically Disadvantaged 67% 2% 2% 2% 2% 1% 10%
All Students 77% 1% 2% 1% 1% 1% 7%

4th Grade ELA Assessment: Race to the Top Grant Targets

Percent Proficient 2008-09 Gains 2009-10  Gains 2010-11 Gains 2011-12  Gains 2012-1# Gains 2013-14 Cumulative Gain

Black or African American 65% 2% 2% 3% 4% 4% 15%
Hispanic or Latino 65% 2% 2% 3% 4% 4% 15%
Students with Disabilities 38% 1% 1% 3% 3% 3% 12%
English Language Learners 41% 2% 2% 3% 3% 3% 13%
Economically Disadvantaged 67% 2% 3% 4% 4% 3% 15%
All Students 77% 1% 2% 2% 3% 2% 11%

Note: numbers may not add due to decimal rounding.

On Grade 4 Math, the statewide target is an eight percentage point gain over five years. This represents an incremental 3 percentage-
point gain over baseline targets (should New York State not get the grant). Again, while in the last three years the State has
experienced a 9 percent increase, less aggressive net gains are expected as the State moves to new assessments and changes cut points.
Priority subgroups will experience higher gains, reflecting the targeted investments included for those groups through the Race to the
Top funding. For example, we target a 12 percentage point gain for Hispanics (three percent above baseline), and a 12 percentage

point gain for English Language Learners (5 percent above baseline), narrowing the achievement gap. (See tables below.)
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2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): 4" Grade Math Overall and By Subgroup

4th Grade Math Assessment: Baseline (Without Grant) Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 78% 2% 2% 2% 2% 1% 9%
Hispanic or Latino 82% 1% 2% 2% 2% 1% 9%
Students with Disabilities 61% 1% 1% 1% 1% 1% 4%
English Language Learners 71% 2% 2% 2% 1% 1% 7%
Economically Disadvantaged 82% 1% 2% 2% 2% 1% 9%
All Students 87% 2% 1% 1% 1% 0% 5%

4th Grade Math Assessment: Race to the Top Grant Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 78% 2% 2% 3% 3% 2% 13%
Hispanic or Latino 82% 1% 2% 3% 3% 2% 12%
Students with Disabilities 61% 1% 1% 2% 3% 2% 10%
English Language Learners 71% 2% 2% 3% 3% 2% 12%
Economically Disadvantaged 82% 1% 2% 3% 3% 2% 12%
All Students 87% 2% 1% 2% 2% 1% 8%

note: numbers may not add due to decimal rounding

New York State has also set ambitious targets for proficiency in science. Given the investment the State is making to improve teaching
and learning in the STEM subjects, science proficiency levels are expected to increase commensurate with gains in math, as described

above, especially given the comparability of baseline achievement levels. Targets for Grade 4 Science are shown below.
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2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): 4" Grade Science Overall and By Subgroup

4th Grade Science Assessment: Baseline (Without Grant) Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 79% 2% 2% 2% 2% 1% 9%
Hispanic or Latino 79% 1% 2% 2% 2% 1% 9%
Students with Disabilities 69% 1% 1% 1% 1% 1% 4%
English Language Learners 63% 2% 2% 2% 1% 1% 7%
Economically Disadvantaged 81% 1% 2% 2% 2% 1% 9%
All Students 88% 2% 1% 1% 1% 0% 5%

4th Grade Science Assessment: Race to the Top Grant Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 79% 2% 2% 3% 3% 2% 13%
Hispanic or Latino 79% 1% 2% 3% 3% 2% 12%
Students with Disabilities 69% 1% 1% 2% 3% 2% 10%
English Language Learners 63% 2% 2% 3% 3% 2% 12%
Economically Disadvantaged 81% 1% 2% 3% 3% 2% 12%
All Students 88% 2% 1% 2% 2% 1% 8%

note: numbers may not add due to decimal rounding

As indicated in the tables below, in Grade 8 English language arts, the statewide target is a 13 percentage-point gain over five years.
This represents an incremental 4 percentage-point gain over baseline targets (should New York State not get a Race to the Top grant).
Previously, the State has experienced a 20 percentage-point increase over three years. Priority subgroups will experience higher gains.
In particular, we believe measures like curricula that include strategies for teaching English language learners and improvements in
teacher preparation programs to prepare teachers to teach in urban environments will assist our English language learner population in

achieving a 20 percentage point gain over five years (9 percent above baseline).

Page 35 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): 8" Grade ELA Overall and By Subgroup

8th Grade ELA Assessment: Baseline (Without Grant) Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 52% 3% 3% 2% 2% 2% 12%
Hispanic or Latino 53% 3% 3% 2% 2% 2% 12%
Students with Disabilities 25% 2% 2% 1% 1% 1% 8%
English Language Learners 13% 3% 3% 2% 2% 1% 11%
Economically Disadvantaged 54% 3% 3% 2% 2% 2% 12%
All Students 69% 2% 2% 2% 2% 1% 9%

8th Grade ELA Assessment: Race to the Top Grant Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 52% 3% 3% 4% 4% 3% 18%
Hispanic or Latino 53% 3% 3% 1% 1% 1% 19%
Students with Disabilities 25% 2% 3% 3% 4% 3% 17%
English Language Learners 13% 3% 4% 1% 5% 4% 20%
Economically Disadvantaged 54% 3% 3% 3% 4% 3% 17%
All Students 69% 2% 2% 3% 3% 2% 13%

note: numbers may not add due to decimal rounding
In Grade 8 Math (please see tables below), the statewide target is a 12 percentage point gain over five years. This represents an
incremental 3 percentage-point gain over baseline targets (should New York State not get the grant). Previously, the State has
experienced a 26 percentage-point increase over three years — a rate we do not believe is sustainable in light of changing assessments
and more rigorous cut points. Priority subgroups will experience higher gains. We target achieving 15-18 percentage points for our
priority subgroups (in contrast to 8-12 percentage point gains, should New York not receive the grant). These gains translate into a ~5-

8 percentage point decrease in the achievement gap.
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2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): 8" Grade Math Overall and By Subgroup

8th Grade Math Assessment: Baseline (Without Grant) Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 63% 3% 3% 2% 2% 2% 12%
Hispanic or Latino 69% 3% 3% 2% 2% 2% 12%
Students with Disabilities 46% 2% 2% 1% 1% 1% 8%
English Language Learners 53% 3% 3% 2% 2% 1% 11%
Economically Disadvantaged 71% 3% 3% 2% 2% 2% 12%
All Students 80% 2% 2% 2% 2% 1% 9%

8th Grade Math Assessment: Race to the Top Grant Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 63% 3% 3% 4% 4% 3% 18%
Hispanic or Latino 69% 3% 3% 3% 4% 3% 16%
Students with Disabilities 46% 2% 3% 3% 4% 3% 15%
English Language Learners 53% 3% 3% 4% 4% 3% 16%
Economically Disadvantaged 71% 3% 3% 3% 4% 3% 16%
All Students 80% 2% 2% 3% 3% 3% 12%

note: numbers may not add due to decimal rounding

New York State will set ambitious goals for proficiency in science. Given the investment the State is making to improve teaching and
learning in the STEM subjects, science proficiency levels are expected to increase commensurate with gains in math, as described

above, especially given the comparability of baseline achievement levels. Targets for Grade 8 Science are shown below.
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2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): 8" Grade Science Overall and By Subgroup

8th Grade Science Assessment: Baseline (Without Grant) Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 45% 3% 3% 2% 2% 2% 12%
Hispanic or Latino 49% 3% 3% 2% 2% 2% 12%
Students with Disabilities 38% 2% 2% 1% 1% 1% 8%
English Language Learners 22% 3% 3% 2% 2% 1% 11%
Economically Disadvantaged 53% 3% 3% 2% 2% 2% 12%
All Students 68% 2% 2% 2% 2% 1% 9%

8th Grade Science Assessment: Race to the Top Grant Targets

Percent Proficient 2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain

Black or African American 45% 3% 3% 4% 4% 3% 18%
Hispanic or Latino 49% 3% 3% 3% 4% 3% 16%
Students with Disabilities 38% 2% 3% 3% 4% 3% 15%
English Language Learners 22% 3% 3% 4% 4% 3% 16%
Economically Disadvantaged 53% 3% 3% 3% 4% 3% 16%
All Students 68% 2% 2% 3% 3% 3% 12%

note: numbers may not add due to decimal rounding.

Goals for performance statewide on secondary-level Regents Examinations target similarly ambitious gains for math and ELA, as well
as science. The target high school exam gains illustrated in the table below reflect the same progress toward proficiency as the Grade

8 goals above, while reflecting the differences in baseline student achievement levels.
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2009-2014 State Assessment Percentage Gain Targets (Baseline and Goal): Regents Exams Overall

Percent at or above 65
2008-09

Comprehensive English

82%

Regents Examinations: Baseline (Without Grant) Targets

Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13

1%

1%

1%

1%

Gains 2013-14
1%

Cumulative Gain
5%

Integrated Algebra

72%

3%

3%

3%

3%

1%

13%

Living Environment

80%

1%

1%

1%

1%

1%

6%

Percent at or above 65

Regents Examinations: Race to the Top Grant Targets

2008-09 Gains 2009-10 Gains 2010-11 Gains 2011-12 Gains 2012-13 Gains 2013-14 Cumulative Gain
Comprehensive English 82% 1% 1% 2% 2% 2% 8%
Integrated Algebra 72% 3% 3% 3% 4% 4% 17%
Living Environment 80% 1% 1% 1% 2% 2% 8%

note: numbers may not add due to decimal rounding.

New York State’s Race to the Top strategy will make possible immediate and long-term increases in successful, college-ready high
school completion. In addition to setting statewide graduation targets, the State has also set ambitious targets for indicators of post-

secondary success.

Graduation requirements in New York will increase through 2012 due to a policy phase-in requiring higher scores on the exit exams.®

It is within this ever more demanding context that we target a 76 percent graduation rate by 2013-14 in the State of New York (an

8 prior to 2005, a passing grade of 55 on the New York State Regents examinations in five subjects — comprehensive English, mathematics, science, U.S. history,
and global history — was sufficient to obtain a diploma and graduate high school. Recognizing that a score of 55 did not represent proficiency, the Board of
Regents in 2005 approved regulations phasing-in 65 as the passing score for Regents exams. That phase-in was to be completed with the students who entered
ninth grade in 2008. Students graduating in 2012 earn a diploma upon passing all five of the required Regents exams with a score of 65 or higher, passing their
courses and earning 22 course credits.
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incremental three percentage points above the target should New York not win funds). As the table below illustrates, with the Race to
the Top grant, the increase in graduation rate of 4.5 percent will be more than three times the otherwise anticipated gain of 1.3 percent.
The spread between the goal and the baseline increases during the last years of the grant, not only because those students will benefit
from a more mature set of RTTT reforms, but also because they will benefit from these initiatives as early as their freshman year of

high school, a critical year in preparing a student for success.

Placing emphasis on reforms that enable students to succeed in high school, in college, and in their careers, New York State has set
post-secondary targets for college enrollment and college persistence rates to rise in tandem with high school graduation rates. The
State has set targets to reflect increases in the percent both of students who graduate and those who enroll in college. Likewise,
college persistence targets increase with graduation and enrollment rates, resulting in a marked increase in the percent of overall
students who enroll and persist in post-secondary studies. An 8.3 percent gain in the college enrollment rate and 4.3 percent gain in

the college persistence rate (both nearly three times baseline gains) are anticipated.

New York State has also set a target for the percentage of secondary-level ELA and Math Regents exams passed with a score at or
above 75. This higher standard of achievement is recognized by one of the State’s two public institutions of higher education, the City
University of New York (CUNY), as predictive of college readiness. Specifically, CUNY requires remediation for matriculated

students who do not meet this achievement bar, despite successfully meeting other high school graduation standards.

Graduation Rate, College Enrollment and College Persistence Rate Targets, 2010-2011 Through 2013-2014

Actual Data: Baseline 2010-11 2011-12 2012-13 2013-14 5-Year Gain
Graduation rate: Four-year cohort high school graduation rate
Goal 71% (07-08) 72% 72% 74% 76% 4.5%
Baseline 71% (07-08) 72% 71% 72% 73% 1.3%
College enrollment rate: Enrollment of HS graduates in an institution of higher education within 16 months of graduation
Goal 80% (06-07) 81% 84% 86% 88% 8.3%
Baseline 80% (06-07) 81% 82% 83% 83% 3.1%

College persistence rate: Percent of students returning in the fall who started a first-time, full-time program the year prior
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Goal 72% (07-08) 73% 74% 75% 76% 4.3%
Baseline 72% (07-08) 73% 74% 74% 74% 1.6%

College readiness: Percent of students scoring at or above 75 on Regents Exams
Secondary-level mathematics

Goal 60 % (05-06) 66% 69% 73% 77% 17%
Baseline 60 % (05-06) 65% 67% 70% 73% 13%
Secondary-level ELA

Goal 61% (05-06) 66% 68% 71% 74% 8%
Baseline 61% (05-06) 64% 66% 68% 70% 5%

Note: Graduation requirements in New York will increase through 2012 due to a policy phase-in requiring higher scores on the exit exam. It is within this
context that we target a 76% graduation rate by 2013-14 in the State of New York.

Summary Table for (A)(1)(iii)

Participating LEAs (#) Statewide (#) Percentage of Total
Statewide (%)
(Participating LEAs /

Statewide)
LEAs 744 866 85.9%
Schools 4,422 4,677 95.5%
K-12 Students 2,572,584 2,690,546 95.6%
Students in poverty 1,223,256 1,245,392 98.2%

Of the 695 public school districts in New York, 90.6% are participating LEAs for the purposes of Race to the Top.

(A)(2) Building strong statewide capacity to implement, scale up and sustain proposed plans (30 points)
The extent to which the State has a high-quality overall plan to—

(i) Ensure that it has the capacity required to implement its proposed plans by— (20 points)
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(a) Providing strong leadership and dedicated teams to implement the statewide education reform plans the State has proposed;

(b) Supporting participating LEAs (as defined in this notice) in successfully implementing the education reform plans the State
has proposed, through such activities as identifying promising practices, evaluating these practices’ effectiveness, ceasing
ineffective practices, widely disseminating and replicating the effective practices statewide, holding participating LEAS (as
defined in this notice) accountable for progress and performance, and intervening where necessary;

(c) Providing effective and efficient operations and processes for implementing its Race to the Top grant in such areas as grant
administration and oversight, budget reporting and monitoring, performance measure tracking and reporting, and fund
disbursement;

(d) Using the funds for this grant, as described in the State’s budget and accompanying budget narrative, to accomplish the
State’s plans and meet its targets, including where feasible, by coordinating, reallocating, or repurposing education funds
from other federal, State, and local sources so that they align with the State’s Race to the Top goals; and

(e) Using the fiscal, political, and human capital resources of the State to continue, after the period of funding has ended, those
reforms funded under the grant for which there is evidence of success; and

(if) Use support from a broad group of stakeholders to better implement its plans, as evidenced by the strength of the statements or
actions of support from— (10 points)

(a) The State’s teachers and principals, which include the State’s teachers’ unions or statewide teacher associations; and

(b) Other critical stakeholders, such as the State’s legislative leadership; charter school authorizers and State charter school
membership associations (if applicable); other State and local leaders (e.g., business, community, civil rights, and
education association leaders); Tribal schools; parent, student, and community organizations (e.g., parent-teacher
associations, nonprofit organizations, local education foundations, and community-based organizations); and institutions of
higher education.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
reviewers. The State’s response to (A)(2)(i)(d) will be addressed in the budget section (Section VIII of the application). Attachments,
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such as letters of support or commitment, should be summarized in the text box below and organized with a summary table in the
Appendix. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (A)(2)(i)(d):
e The State’s budget, as completed in Section V111 of the application. The narrative that accompanies and explains the budget
and how it connects to the State’s plan, as completed in Section V111 of the application.

Evidence for (A)(2)(ii):
e A summary in the narrative of the statements or actions and inclusion of key statements or actions in the Appendix.

Recommended maximum response length: Five pages (excluding budget and budget narrative)

(A)(2)(i)(@) & (b) — NEW YORK STATE HAS THE STRONG, COMMITTED LEADERSHIP AND STATEWIDE SUPPORT NEEDED TO SUCCESSFULLY
IMPLEMENT ITS RTTT PLAN

New York is fortunate to have three of the nation’s most passionate and effective education reformers at the helm of the State’s
education system, providing the leadership needed to effectively implement our reform plans. Merryl Tisch, Board of Regents
Chancellor since April, 2009, is a former first-grade teacher and has been a member of the Board of Regents since 1996. Working
closely with the Chancellor is the State’s new Commissioner of Education and President of the University of the State of New York,
Dr. David Steiner, a nationally recognized expert on teacher preparation, and Dr. John King, his Senior Deputy, who founded one of
the country’s most successful charter schools. Drs. Steiner and King have nationally renowned track-records of leading path-breaking
innovations in education; innovations that have been proven to drive increases in student achievement and that are now core

components of New York’s RTTT plan. (Please see Appendix A_2_i_1 for biographies of these leaders.)

Within weeks of their appointments, Drs. Steiner and King presented the Board of Regents with their vision for education in New
York State, fully aligned with and in service of the Regents’ RTTT plans. The Commissioner and Senior Deputy envisioned a
redesigned and streamlined State Education Department, as shown in Exhibit A, focused on serving the needs of LEAs while

Page 43 of 449




New York State: Race to the Top: Selection Criteria and Competition Priorities

building the capacity to implement the State’s RTTT plans. Since January 2010, they have launched several critical new functions:
the Office of District Services to coordinate the provision of services and professional development offerings for LEAS in
partnership with our BOCES, which have been critical partners in implementing our current standards and assessments; the Office
of Innovative School Models (OISM) to

. . ) RTTT Management Structure
help create optimal policy and operating

.. R Board of Regents / Commissioner o
conditions for dramatic school | | [] Esisting Office [ New Office [ New Gue

3 Chief Dperating
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their school turnaround efforts (ETACIT). These offices are described in more detail in the following paragraphs.

NYSED Redesign
Since early 2010, the Commissioner and Senior Deputy have begun to redesign NYSED at the direction of the Board of Regents to

transform it from a compliance-oriented agency focused on monitoring inputs to a service-oriented agency focused on supporting
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LEAs to achieve maximum outputs. NYSED is also developing its capacity to accurately evaluate the effectiveness of districts and

charter schools and diagnose their strengths and weaknesses in key areas. Several state structures and processes have already been
streamlined as follows:

e The Office of Special Education has merged with P-12 Education under Senior Deputy King to that ensure the needs of
students with disabilities are integrated in all policies developed by the various offices of NYSED;

e The Office of Accountability has been restructured and is now led by an Assistant Commissioner, an elevated leadership
position, and;

e Three offices will be combined under a new Deputy Commissioner — the offices of Workforce Development, Adult Education,
and Vocational Rehabilitation - to ensure alignment and continuity between these services.

As noted above, the Board of Regents has authorized the establishment within the State Education Department of several new offices
that will play a key role in implementing the State’s RTTT reforms. These offices have been staffed with newly-hired leaders,
bringing fresh ideas and the capacity to support our RTTT implementation. (Note: these senior positions have been funded with
existing State and federal funds to ensure sustainability beyond the term of the RTTT grant.) New York’s RTTT implementation plan
strives to build cohesiveness across the four assurances and is based on three structural pillars: administration and coordination;
content expertise; and teaching and instructional support. Overall administration and coordination will be performed by the RTTT
Performance Management Office and Office of District Services. Content expertise will be provided by external partners and
supported by NYSED’s content offices. Teaching and instructional support will be provided by our statewide professional
development network (described in the following pages in further detail). Additionally, as detailed in Section C, we will launch the
Education Data Portal, an online platform offering rich instructional resources including lesson plans and videos of effective teaching.

It will provide an online space for teachers to collaborate using social networking tools and will link to the State’s instructional
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reporting and improvement system while also providing access to virtual learning opportunities available to the public 24 hours a day,

7 days a week.

RTTT Performance Management Office

With an RTTT award, the State will establish the RTTT Performance Management Office, which will be comprised of a project
director, four project analysts, and a team coordinator who will all bring best-in-class project management and program evaluation
capabilities to NYSED. Reporting to the Senior Deputy, who is responsible for ensuring the implementation of the State’s RTTT
reforms, the Performance Management Office will oversee all RTTT implementation work and resources. It will supervise the
development of project work plans and timelines; coordinate cross-project alignment; create supporting documentation; and monitor
project performance metrics. The office will also ensure that quality-assurance methods are in place throughout implementation.
Additionally, the office will compile data needed to track participating LEAS’ progress in implementing the RTTT reforms to facilitate

the provision of interventions and supports where necessary.

The RTTT Performance Management office will coordinate dedicated RTTT project teams, each overseen by a senior NYSED staff
member who has the functional expertise to manage the implementation of our specific plans. The project teams will develop work
plans and timelines as well as support the development of RFPs to augment the State’s capacity where appropriate. The RTTT
Performance Management Office will coordinate and align the work of the project teams and contracted external service providers to
ensure that all support provided to LEAs is coherently disseminated through the Office of District Services, as described below.

Office of District Services

Former school district superintendent Ken Slentz was appointed in January 2010 to the position of Associate Commissioner of District
Services to coordinate NYSED’s efforts to move to a more service-oriented relationship with the State’s LEAs. Mr. Slentz brings 16
years of experience in public and private P-12 education, most recently as the Superintendent of Schools in the West Canada Valley
School District in New York. District Services will serve as the main point of contact for all LEA and BOCES RTTT initiatives and
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will oversee and coordinate RTTT-related professional development and support in four main areas: enhanced standards, curricula,
and redesigned assessments; the use of data to improve instruction; revised professional standards; and evaluations for teachers and

principals. District Services will also coordinate the principal leadership academies and the State’s virtual learning initiative.

District Services will work closely with the State’s BOCES District Superintendents and the leadership of our Big 5 city school
districts to ensure that services and offerings are coherently aligned and complementary; consistent in format, where applicable; and
accessible through the Education Data Portal. Our RTTT budget includes funding for three program managers for this office to
manage communications and logistics. NYSED is also pursing private funds to enable this office to develop a modern call and online
resource center to provide sophisticated real-time support and technical assistance to our BOCES and LEAs.

Office of Innovative School Models (OISM)

The newly created Office of Innovative School Models (OISM), which opened in February 2010, will oversee the State’s school
turnaround efforts and charter school authorizing. Led by newly appointed Executive Director Sally Bachofer, OISM works to create
optimal State-level policy and operating conditions for dramatic school intervention to ensure that LEAs can build on successful and
innovative practices in areas such as school enrollment and placement to ensure equity; maximizing use of instructional time and
teacher scheduling. As described in Section E, OISM engages with schools when they are identified as persistently-lowest achieving
or as schools under registration review (SURR) and aggressively intervenes to coordinate turnaround efforts. OISM will be
responsible for the performance management of this group of identified schools; will set performance plans for student academic
performance and school operational performance; and will conduct school reviews. The office also oversees the State’s charter
authorizing work and will administer our State-level Innovative Secondary Schools Model Incentive fund program and coordinate the
State’s work with Mass Insight. In addition, RFPs to develop ETACIT (described below), and virtual and blended schools will be
created and managed by OISM. Ms. Bachofer brings deep experience in both education administration and charter school
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development. Prior to her appointment with NYSED, she served as the Director of Knowledge at the National Association of Charter
School Authorizers.

OISM will also coordinate with Mass Insight to replicate their successful Partnership Zone model for turning around low-performing
schools. (New York State is one of a handful of states selected to partner with Mass Insight, a MA-based non-profit organization
focused on helping states turn around their lowest performing schools.) OISM will also be responsible for annually evaluating the
efficacy of each participating LEA and school in meeting the conditions of the school’s performance contract and providing additional
supports (through ETACIT) where necessary. If more involvement is deemed necessary, OISM would partner with the Office of

Accountability to facilitate further intervention

External Technical Assistance Center for Innovation and Turnaround (ETACIT)

New York will create ETACIT through a Request for Proposal to garner national expertise to support our LEAS in turning around
their persistently lowest-achieving schools. ETACIT will be developed and managed by the Office of Innovative School Models, in
close coordination with the RTTT Performance Management Office. ETACIT will build LEA capacity to support their lowest-
achieving schools and implement one of the four RTTT turnaround models.

With support from ETACIT, each LEA will be able to select an educational partnership organization skilled in turnaround, called an
Intervention Partner, to provide support throughout the turnaround process. Districts will receive an integrated system of supports
through ETACIT and from Intervention Partners that includes targeted technical assistance and professional development; information

management and data systems support; and community engagement services.

NYSED Research Support Group
Under the leadership of Laura Smith, the newly appointed Assistant Commissioner for External Partnerships and Research, the
NYSED Research Support Group will package and disseminate information about proven best practices in education management and

successful, scalable models for improving student achievement. Ms. Smith brings over 15 years of experience in urban education
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program and project management, having served as an Eli & Edythe Broad Foundation Resident in Urban Education for the San
Diego City School district in the Residency’s inaugural year and later working for the NYC Charter School Center and the NYC

Department of Education.

The Research Support Group will work in conjunction with the Office of Accountability to analyze state-wide data to identify and

disseminate best practices from:

1. Schools that are “beating the odds” by dramatically outperforming schools with comparable student populations
2. Promising school-level practices that have demonstrated success in driving outstanding gains in student achievement

3. Districts that have implemented human resource and school portfolio management practices that have resulted in high
performance for schools and/or targeted student populations

The Research Support group will leverage the unique structure of USNY and will partner with our institutions of higher education to
develop and implement a research agenda. The office will also seek private funding to partner with other well-known research

institutions.

NYSED Office of External Partnerships

To complement NYSED’s expanded research capacity, the Office of External Partnerships will also be overseen by Laura Smith and
will facilitate strategic public-private partnerships, cultivate private investments in state-level reform initiatives, and ensure that
NYSED takes full advantage of all available federal grant opportunities. Reporting to the Commissioner, the Office of External
Partnerships will leverage its close management relationship with the Research Support Group to ensure that all investments are
aligned to evidenced-based strategies and that they are monitored through a rigorous evaluation process.
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RTTT Implementation Support Structures — Statewide Professional Development Network

In order to ensure consistent statewide implementation of our RTTT plan, the Office of District Services will leverage one of the
State’s greatest educational assets: our statewide professional development network. Direct, core support to our LEAs and schools in
implementing our RTTT reforms will be provided by this formal network, which includes the State’s 37 BOCES and their 12
subsidiary RICs, which will be the delivery vehicle for support and professional development, as well as content providers - both
internal and external. Two additional structures, Joint Intervention Teams and ETACIT (described above and in Section E), will

support our persistently lowest-achieving schools and their LEASs.

Supplementing the work of the core support groups are numerous organizations that provide reinforcing professional development
aligned to our RTTT plans. This includes the State’s Teacher Centers; cultural institutions; SUNY, CUNY and other private
institutions of higher education; and our teacher, principal, and superintendent professional associations. These partners have
historically played a critical role in the implementation of educational reform and will continue to do so throughout our RTTT

implementation by aligning their services and activities.

Core Support

Each of New York’s 37 BOCES is lead by a District Superintendent who is both the Chief Executive Officer of the local BOCES, and
the Commissioner’s representative in the field. This structure is unique within the United States and allows NYSED to have
unparalleled statewide reach. The BOCES are linked together through a formal network that includes the Assistant Superintendents of
Instruction from each BOCES, instructional administrators from each of our Big 5 city school districts, and NYSED senior staff.
These representatives convene and communicate regularly, serving as “connective tissue” across the State. As part of the BOCES, the

RICs provide technology support services to LEAs. Collectively, the BOCES and RICs comprise over 34,000 professionals.
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Each BOCES will be staffed with network teams - three person teams of experts in curriculum, data analysis, and instruction — that
will each serve a network of 25 schools within their component districts. Based on the success of a model developed by the New York
City Department of Education, which has had network teams in place since 2007, funded with ESEA Title 11 funds, the State’s next
four largest city school districts will build and maintain network teams within their internal structure. Network teams will work
directly with educators in schools and will provide comprehensive, ongoing support throughout the grant period once they are phased
in. LEAs will be encouraged to maintain network teams beyond the grant period with Title 11 funds. Network teams will be phased in

to support all RTTT initiatives (See Budget Narrative for more details).

The Assistant Superintendent of Curriculum and Instruction within each BOCES will be responsible for hiring and managing the
network teams. Under his or her guidance, network teams will:
e Assist schools in implementing the Common Core standards and aligning instruction to the new standards and curricula.
e Support schools in implementing the State’s comprehensive assessment program and adapting to more rigorous performance-
based assessments.
e Support school-based inquiry teams® (described in Section C) to analyze student performance data (both quantitative and
qualitative) and make adjustments to instructional practices. The inquiry team approach has been well documented as a

successful and sustainable development method in New York City, Southern California, and several other places.** ™

9 School-based inquiry teams analyze data for target groups of students that share common learning challenges (e.g., fifth grade ELL boys in math), investigate
the root causes and skill gaps, use research-based instructional strategies to address the weaknesses at the skill level, and continually evaluate the success of the
strategies used. The team then posts details on the student profile and strategy used on the Education Data Portal where the results are available to other inquiry
teams across the district and State.

10 New York City Department of Education, “Collaborative Teacher Teams Engaged in Inquiry,” November 24, 2009. The NYCDOE analyzed the performance
of eighth-grade students who benefited from their teachers’ professional development delivered through this system as compared to the performance of a control
group. Then they correlated their improved test scores with high school graduation rates (studies have shown that the higher a student performs on the eighth-

grade math test, the greater likelihood that student has of graduating from high school). The improvement translated into a 6 percentage point gain in graduation.
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e Assist schools in interpreting and using/designing formative assessments closely tied to the curricula.

e Work closely with principals and key faculty leaders to provide school-based and network-level intensive, on-going, real-time
coaching and professional development according to the needs of each school.

e Help principals find outside service providers based on the needs of each school’s faculty and students.

e Support Joint Intervention Teams in the evaluation of persistently lowest-achieving schools, as described in Section (E)(2);

facilitate professional development to support the implementation of the turnaround plan.

In addition to providing ongoing guidance and support, the network teams will monitor the professional development activities and
results in the schools for which they are responsible. The network teams will provide continuous feedback to facilitate the
effectiveness of the inquiry teams and will also report to the BOCES District Superintendent (and ultimately to the NYSED Associate

Commissioner for District Services) concerning the results of their work.

The Office of District Services will use a portfolio management approach in facilitating the development and delivery of professional
development to achieve target outcomes. Each year, school principals will rate their satisfaction with their network team members as
part of a twice-annual NYSED satisfaction survey administered electronically by the Office of District Services. By providing regular
feedback about their network team, principals and their faculty will be assured that those who support them will be held accountable
for delivering excellent performance. Wherever practical, LEAs will make the ultimate decision to select the best professional

development partners given their specific needs.

12 Vescio, Ross, Adams, “A Review of Research on the Impact of Professional Learning Communities on Teaching Practice and Student Learning,” Teaching
and Teacher Education, January 2008.

Saunders, Goldenberg, Gallimore, “Increasing Achievement by Focusing Grade-Level Teams on Improving Classroom Learning: A Prospective, Quasi-
Experimental Study of Title | Schools,” American Educational Research Journal, January 2009.
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Professional development content partners will be managed through performance-based contracts. Specific, measurable annual
outcomes will be included in all partner contracts and will be the basis for contract maintenance and renewal. Partners will be required
to embed data-based inquiry into all content and ensure content alignment consistent with all the State’s reforms. Additionally, they
will be responsible for the development of content and best practices, preparation of training materials, and supporting the delivery of
training by the network teams. Finally, content partners will be required to integrate the latest online and collaboration technologies

into their offerings, including online learning modules and the use of video to demonstrate best practice.

Core Support for Persistently Low Achieving Schools

LEAs with persistently lowest achieving schools will be guided through a four stage process coordinated by the Office of

Accountability and Office of Innovative School Models:

e In the first stage, LEAs will participate in a Diagnostic Needs Assessment conducted by a Joint Intervention Team (JIT) to
inform selection of an intervention model. These teams are appointed by the Commissioner and include a representative of the

school district, an SED staff member, an education expert, and content area experts as appropriate.

e Next, the LEA will develop a Quality Intervention Plan in collaboration with the school community and with the support of
ETACIT and Intervention Partners. Serving as a statewide clearinghouse of information and support for LEAS intervening in
their persistently lowest-achieving schools, ETACIT will be run by an external partner selected via RFP from among top
national providers. As part of the Quality Intervention Plan, LEAs will develop a performance contract for each persistently

lowest achieving school that must be approved by the Commissioner.

e In the third stage, LEAs will implement the approved Quality Intervention Plan with fidelity and with the specialized
support of ETACIT and Intervention Partners. ETACIT will guide LEASs through every step of the turnaround process,
including selecting an intervention model and evaluating potential Intervention Partners. Intervention Partners will have

proven track records of raising the achievement of high-need students. They will provide school support for turnaround, restart
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and transformation models that ranges from “whole school” model implementation to targeted support in areas such as

instructional strategies, professional development, and data analysis.

e Inthe last stage, LEA's will Participate in a Performance Contract Analysis and Review conducted by NYSED, which
determines the type of support that the LEA will continue to receive, future funding levels, and possible State interventions and
sanctions, which may include revocation of a school’s registration and the requirement that the LEA implement a plan
developed by the Commissioner to protect the educational welfare of the students who attend such school

As noted above, those network teams supporting persistently lowest achieving schools will align their efforts to support the

intervention.

Supplemental Implementation Support

Augmenting the work of the core support groups are numerous statewide organizations that will align their content to the State’s
RTTT plan and provide reinforcing professional development. This includes our Teacher Centers; SUNY, CUNY and other private
institutions of higher education; Leadership Academies; teacher, principal, and superintendent professional associations; networks of
high-performing schools; charter management networks; and numerous cultural institutions. NYSED works closely with the

governing bodies of these organizations and has actively engaged them in our RTTT planning.

Notably, the State’s 130 Teacher Centers, organized in seven regional networks, represent the largest professional learning community
in New York State. The Centers work with all the BOCES, more than 685 public school districts, and over 1,000 non-public and
charter schools in 62 counties to develop and deliver professional development to over 300,000 educators annually. Teacher Centers
have developed expertise in professional learning and effective methods of collaborating with education partners to support teachers
throughout the learning continuum — from learner to leader. The Centers will be a key partner in supporting the State’s RTTT plans,
providing a multitude of learning opportunities through partnerships with institutions of higher education, the New York State United

Teachers (NYSUT), and business and research organizations.

Page 54 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

(A)(2)(i)(c) NEw YORK STATE IS ORGANIZED TO PROVIDE EFFECTIVE AND EFFICIENT OVERSIGHT

The RTTT Performance Management office will coordinate with existing NYSED internal control structures for purposes of RTTT
fiscal administration and oversight. Several New York government entities are responsible for the management, implementation, and
oversight of internal controls and for safeguarding taxpayers’ money. This includes the Office of the State Comptroller (OSC), which
will take an active role in monitoring the use of RTTT funds. NYSED’s Office of Grants Finance will process approved subgrants for
payment and maintain a tracking system for all subgrant payments. Monthly reconciliations are conducted between the Grants
Finance system and the Comptroller’s system to ensure segregation levels, expenditures, encumbrances, and cash balances are
accurate. The Grants Finance Office continuously monitors the availability of grant funds to assure that funds are obligated and
expended within the appropriate time period for the fund source. All grants exceeding $50,000 must be approved by OSC, and the
New York State Attorney General must also approve grants exceeding $50,000 to agencies other than public school districts, BOCES,
or public libraries. For internal control, only grants administration and program staff can enter and approve subgrants on the tracking

system and only Grants Finance staff can enter payment information and perform voucher, refund, and transfer functions.

NYSED has processes to guide staff on the procedures to be followed for those federal programs that require a performance and/or a
fiscal report. The performance report is created by the program office responsible for the federal grant and they submit the final report
to the Administrative Support Group (ASG) for review and recommendation of approval. For RTTT, this function will be performed
by the RTTT Performance Management Office. Next, the NYSED’s Bureau of Budget Coordination reviews and submits the report
to NYSED’s Chief Operating Officer (COO). All reports with a fiscal component are approved by the COO.

NYSED monitors the State’s nearly 700 districts by reviewing their annual financial statements, single audits, and audits conducted by
the Office of the State Comptroller. Other monitoring protocols include desk reviews, requests for additional documentation, and
onsite reviews by program office staff and/or audit staff. Information on RTTT grants management and other related operations

services will be made public, as appropriate, through online reports.
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(A)(2)(1)(d) NEW YORK WILL ALIGN FISCAL RESOURCES TO ENSURE SUSTAINABILITY

To supplement RTTT award dollars and to ensure sustainability of RTTT initiatives, we see opportunities in the restructured federal
81003(g) funds. NYSED received $308 million in 2009-2010 Title I School Improvement funds (including $261 million in ARRA
funds) that must be used to serve the lowest-performing five percent of schools. We anticipate receiving an additional $260 million
over the next four years. Three tiers of schools are eligible for SIG funds: Tier I: any Title I school that has been identified as
persistently lowest achieving; Tier Il: any secondary school that is eligible for, but does not receive Title I, Part A funds that has been
identified as persistently lowest achieving; and Tier I1l: any Title I school improvement, corrective action, or restructuring that is not a
Tier | school (only for SEAs that have sufficient funding for all Tier I and Il schools and still have a surplus of SIG funds). SEAs will
set exact criteria, which could include rewards for schools with low absolute performance but high growth rates over a number years,
or the bottom 10 percent of Title I schools in improvement, corrective action, or restructuring. We will target the majority of funds

to persistently lowest achieving schools, including high schools and their feeder schools, to complement Race to the Top funding, thus
increasing the leverage of those dollars to implement the robust and comprehensive reforms that will dramatically transform school

practice and culture to increase student outcomes.

The State has also identified additional opportunities to realign existing funds. For example, as a result of a 2004 class action
settlement with Microsoft, New York State expects to receive between $70-85 million for distribution to public schools in the State.
To qualify, schools must have at least 50 percent of their students receiving free and reduced price lunches. The money can be used
for software, hardware, professional development, or computer services, and NYSED anticipates that it will be targeted to support

instructional technology initiatives as well as NYSED’s instructional reporting and improvement system and P-20 data system.

Page 57 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

(A)(2)(1)(e) NEW YORK WILL LIMIT THE NEED FOR ON-GOING FUNDING

In order to ensure the sustainability of our RTTT reforms, our State plan is carefully structured to limit the need for on-going funding
past the grant period. The majority of New York’s RTTT budget is to support one-time capacity-building investments. These projects
will build the skills of our educators and also fund the development and launch of systemic instructional tools. LEAs will be able to
use other federal funding sources to cover these ongoing needs; additionally, the State will allocate significant portions of Federal

administrative funds and State general funds to maintain the data system and testing program.

(A)(2)(ii)(a) & (b) NEW YORK’S RTTT PLAN WAS DEVELOPED THROUGH OPEN ENGAGEMENT WITH DIVERSE STAKEHOLDERS

New York State’s Race to the Top strategies were developed through an open engagement and feedback process with key
stakeholders, and we are confident that such support will be a key factor in the successful implementation of our RTTT initiatives.
During 2009 and 2010, a senior NYSED leadership team — the Chancellor, the Board of Regents Chair for the Race to the Top
Committee, and the Commissioner of Education along with his Senior Deputy — met with nearly 200 individuals and groups from
around the State (please see Appendix A_2 ii_b 1 for a List of NYS RTTT Engagement Meetings Held and Attendees). Included
were LEA superintendents and boards of education, BOCES District Superintendents, our union partners, English language learner
coalitions, non-profit school providers and charter school organizations, deans and faculty of colleges and universities, early childhood
groups, parent associations, advocacy groups for the arts and culture, representatives for individuals with disabilities, civil rights

groups, members of the business community, and members of the philanthropic community.

Throughout the spring of 2010, NYSED worked in close partnership with New York State United Teachers and the United Federation
of Teachers to develop a proposal for a new teacher and principal evaluation system, which was passed into law in May 2010, and

forms a critical component of our RTTT plan. We expect our union partners to continue their active participation throughout the
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implementation of the grant, most notably through their Teacher Centers which will provide professional development aligned to our
RTTT reforms. New York has also received over 100 letters from stakeholders across the State in support of our RTTT plan. Those
letters consistently commend the breadth of vision and reform our State’s Race to the Top plan promises to bring to the students of
New York State. (Please see Sub-Appendix A_2_ii_b_2 for an index and copies of the State’s Letters of Support.) Drawing on the
strong support from this diverse group of educational partners and stakeholders, New York will be able to successfully implement its
RTTT plans. Many organizations commented on their desire to partner with the State throughout our RTTT implementation by either
responding to appropriate RFPs, aligning their complementary service offerings, or by supporting individual LEAs and schools in

implementing the reforms.

(A)(3) Demonstrating significant progress in raising achievement and closing gaps (30 points)
The extent to which the State has demonstrated its ability to—

(i) Make progress over the past several years in each of the four education reform areas, and used its ARRA and other federal and
State funding to pursue such reforms; (5 points

(if) Improve student outcomes overall and by student subgroup since at least 2003, and explain the connections between the data and
the actions that have contributed to — (25 points)

() Increasing student achievement in reading/language arts and mathematics, both on the NAEP and on the assessments
required under the ESEA,

(b) Decreasing achievement gaps between subgroups in reading/language arts and mathematics, both on the NAEP and on the
assessments required under the ESEA; and

(c) Increasing high school graduation rates.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
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reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (A)(3)(ii):

e NAEP and ESEA results since at least 2003. Include in the Appendix all the data requested in the criterion as a resource for
peer reviewers for each year in which a test was given or data was collected. Note that this data will be used for reference
only and can be in raw format. In the narrative, provide the analysis of this data and any tables or graphs that best support the
narrative.

Recommended maximum response length: Six pages

(A)(3)(i) NEW YORK HAS A STRONG FOUNDATION

Through the Regents’ 2005 P-16: A Plan for Action, New York has already created a strong foundation for RTTT’s reforms. Recently,
the Center for American Progress graded all the states on school performance and ranked New York in the top five on two important
criteria: managing school innovation and improving college and career readiness. This report also cited the State’s strong academic
standards. As NYSED worked to implement the action steps in the Regents’ 2005 plan, the policy reforms provided under the plan
allowed superintendents across the State to embark on their own local reform efforts to catalyze student achievement within their
communities. During this second phase of our reforms over the past several years, New York has made significant progress within the

assurance areas. The chart below summarizes of our statewide achievements follows:

Standards and Assessments | ¢ In 1996, the Board of Regents approved our current student learning standards, considered to be
among the most rigorous in the nation (See Section B and Appendix A_3_i_1 for a complete listing
of the New York State Learning Standards).

e Over the last two years, the Regents Standards Review Committee worked with State and national
stakeholders and partners to revise the State’s ELA and ESL standards. The integration of ESL into
the development of the ELA standards was a major breakthrough in New York State and in the
nation (See Appendix A_3 i_2 for a complete description of the work of the Standards Review
Committee and Appendix A_3 i_3 for the Standards Review Initiative Working Principles).
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e In 2007, New York became one of only eight states nationwide to have a fully approved assessment
system under USDE’s rigorous Title | peer review (See Section B for a description of the New York
State Testing Program).

e Prior to 2005, a passing grade of 55 on the New York State Regents examinations in five subjects —
comprehensive English, mathematics, science, US history, and global history — was sufficient to
obtain a diploma and graduate high school. Recognizing that a score of 55 did not represent
proficiency, the Board of Regents in 2005 approved regulations phasing-in 65 as the passing score
for Regents exams. That phase-in was to be completed with the students who entered ninth grade in
2008. Students graduating in 2012 earn a diploma upon passing all five of the required Regents
exams with a score of 65 or higher, passing their courses and earning 22 course credits.(See
Appendix A_3_ii_1 for details on New York’s diploma requirements, as well as how those
requirements have changed in recent years).

e The Board of Regents has continually raised the standards for high school diplomas in order to
increase both college readiness and preparedness in subjects such as science (including laboratory
work), technology and mathematics. Notably, although the number of credits required for
graduation has increased since 2001 from 18.5 credits to 22 credits, New York’s graduation rates for
general education students have steadily increased.

Data Systems to Support e Through an aggressive and accelerating plan of data collection, the Department has been able to
Instruction expand its longitudinal data system dramatically and now collects all 12 data elements required in
the America COMPETES Act. This growth in the data system was mandated by the Board of
Regents and follows Regents policy developed in 2005. The system is now able to track students
from pre-kindergarten to high school and college. The State envisions a fully-developed P-16
longitudinal data system to be a key resource on which other educational reforms will be built.

Great Teachers and e The Regents have established alternative certification policies that enable non-traditional students to
Leaders receive the education necessary to be certified as a teacher or principal. This has made the
expansion of numerous programs possible, benefiting thousands of students. For example, this year,
through Teach for America a corps of 1,000 of the nation’s top recent college graduates is working
in underserved schools across New York City and in Westchester County to ensure that students
facing the challenges of poverty are given the educational opportunities they deserve.
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The State’s efforts to develop a pipeline of effective school leaders have also progressed in several
key areas. New Leaders for New Schools is one of the country’s pre-eminent alternative school
leader certification programs and currently has 99 members working in New York City district and
charter schools. Rochester is developing a principals’ Leadership Academy to create career-long
training based on higher standards and will be focused on leaders of high-need schools.

Turning Around the
Lowest-Achieving Schools

New York State has consistently been given an “A” rating by Education Week’s “Quality Counts”
for its system of school accountability. Low-performing schools are identified through the State’s
Schools Under Registration Review process and given necessary support and intervention, including
tiered services and additional funding to support improvement efforts as well as access to
opportunities for training of school leadership, teachers and parents. Schools farthest from achieving
adequate yearly progress under the Elementary and Secondary Education Act are subject to closure
if student performance does not improve. Since 1989, more than 300 schools have been identified
for registration review and more than 60 schools have been closed.

Approved by USDE in January 2009, New York’s Differentiated Accountability pilot program
allows the State to differentiate between underperforming schools in need of dramatic interventions
and those that are closer to meeting the goals of the Elementary and Secondary Education Act. New
York’s program allows the State to provide more targeted intervention earlier in the process so as to
address issues before they result in the need for turnaround.

Contracts for Excellence, a program created by the state legislature in 2007, requires poorly
performing districts to segregate state funding and use it for programs approved by NYSED geared
toward closing the achievement gap.

In an effort to create new high-quality education opportunities for families and replace failing
schools, New York State has incubated and launched some of the most innovative new school
models and school partners in the country, including 140 charter schools. In the largest five urban
districts (New York City, Yonkers, Syracuse, Rochester and Buffalo), superintendents have
facilitated the creation of hundreds of new schools, a number of which have been designed to
advance science, technology, engineering, and mathematics (STEM) education. Since 2003, New
York City, with nearly one-third of the State’s students, has opened over 250 new small high schools
and has created multiple pathways to graduation for students who are over-age and without enough
credits to graduate, contributing to an impressive 10 percent increase in the city’s high school
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graduation rate since 2005. Sections E and F of our application contain detailed descriptions of new
school initiatives in partnership with organizations such as New Visions for Public Schools, the
College Board, and Say Yes to Education.

e High-quality public charter schools have been a critical piece of New York’s comprehensive reform
strategy since the State first enacted its charter law in 1998, allowing the creation of independent
public schools to operate within a five-year performance contract or “charter.” Based on the
strength of our charter law, the Center for Education Reform recently ranked New York 9" among
the 40 states with existing charter laws, citing our highly regarded authorizer opportunities, and the
National Alliance for Public Schools ranked New York 8" in their January 2010 report. Today,
there are 140 charters operating in New York, and some of the country’s highest performing charter
management organizations (CMOSs) support these schools. Achievement First, KIPP, and
Uncommon Schools are but a few that have demonstrated a sustainable and scalable ability to drive
strong gains in student achievement.

e To focus existing resources on the development of better education options, New York’s BOCES
have created over 800 Career and Technical Education (CTE) programs serving thousands of
secondary students and adults leading to entry-level employment or post-secondary education.
BOCES provide a diverse portfolio of innovative, high quality CTE programs in areas such as
health, education and human services, digital media, engineering, and communications. Learning
standards and national credentials are integrated into most CTE courses. Students can also earn
college credit with ever-expanding articulation agreements with area colleges.

Funding Alignment
New York’s progress in the RTTT assurance areas over the past several years has been supported by the alignment of our ARRA and

other Federal and State funding. Examples of this alignment can be found in the following funding streams:

State Funds
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Contracts for Excellence (C4E) ($854M) -The C4E program was established in 2007 to provide additional accountability over
increased State Aid for low-performing school districts. C4E is a comprehensive approach to targeting fiscal resources to specific
allowable programs proven to raise the achievement of the students with the greatest educational need. Districts are required to enter a
contract and must document the schools, programs, and student subgroups to be targeted for funding, along with specific, achievable

performance improvements that will result

Teachers of Tomorrow ($25M) - Awards and stipends create incentives to retain and attract teachers, especially in STEM subjects
and other areas where teacher shortages exist, and to assist subject matter specialists working in private industry to become certified
teachers.

Bilingual Education ($12.5M)- State funds are used to address the needs of Limited English Proficient/English Language Learners
(LEP/ELLSs) consistent with the Department’s Strategic Plan for Raising Standards, with special focus on the implementation of the
Seven Essential Elements for the Education of LEP/ELLS in high-need districts. Funds support activities in the areas of higher
standards and new assessments involving LEP/ELLSs; the preparation and certification of bilingual and ESL staff to incorporate the
new standards and assessments into the curriculum for LEP/ELLS; LEP/ELL parent empowerment to increase their knowledge and
understanding of the new requirements; capacity building at the school and district levels; and, most especially, the provision of

equitable services for LEP/ELLSs.

Charter Schools Development and Stimulus Fund ($13.83M total, $5.53M state) - State and federal funds provide assistance to
applicants for planning purposes and to approved charter schools for the acquisition, renovation, or construction of school facilities.
The Stimulus Fund makes these funds available for the specific purposes of providing start-up grants associated with the development
and submission of a charter school application to the Board of Regents as the charter entity. The funds are also available for facilities

grants for costs associated with school facilities.
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Learning Technology ($3.3M) - State funds provide grants to public school districts and Boards of Cooperative Education (BOCES)
for progressive integration of instructional technology in classrooms and library media centers and sustained professional development
to increase the skills of teachers in the use of instructional technology in order to help students attain higher levels of performance in

the New York State Learning Standards.

Computer Hardware Aid ($38M) - School districts are eligible for aid for the purchase or lease of micro-and/or mini-computer

equipment or terminals for instructional purposes.

Aid for Computer Software Purchases ($46M) - Each public school district may claim a maximum apportionment of Computer
Software Aid to purchase and loan computer software for instructional purposes on an equitable basis to both public and nonpublic
school students attending schools within the district’s boundaries during the current school year.

National Board for Professional Teaching Standards Certification ($0.49M) — New York funds grants for teachers of up to $2,500

toward the cost of certification by the National Board for Professional Teaching Standards.

Transferring Success ($0.31M) — New York funds this program which seeks to validate and support the replication of exemplary

education programs.

ARRA Funds

Title I 1003(g) School Improvement Grants (SIG) ($261M) - New York received a FY 2009 grant award in April 2010. These
funds will be used primarily to complement RTTT investments in intervention models encouraged in the RTTT criteria, i.e.,
turnaround, restart, closure, and transformation. These funds will also support New York’s efforts to expand the use of data to
improve instruction and recruit, train, and retain effective teachers and principals. An additional $47M was awarded as part of the

regular SIG award.
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In addition, New York has used Title I school improvement funds to support enrichment programs in science, technology, engineering
and mathematics, provide professional development to teachers and principals, and provide grants to the lowest-achieving schools to

improve teaching and learning.

Longitudinal Data System (approximately $20M) — In May 2010, New York State was awarded $19.7 million by the USDE toward
the design and implementation of a statewide longitudinal data system. The award to New York was the largest of 20 made in a
competition that drew applications from all 50 states, the District of Columbia, Puerto Rico, and the U.S. Virgin Islands. This Data

System will include student-teacher linkages, a data base to support research and policy analysis, and metrics to track student progress.

Other Government Services Funds
“Say Yes to Education” ($0.35M) — This is a grant to increase high school and college graduation rates for New York’s inner-city
youth by offering a range of services including after-school and summer programming, mentoring, tutoring, school-day academic

support, family outreach, scholarships, and social work/psychological services.

Math and Science / Early College High Schools ($1.38M) - For the 2009 -10 school year, $1.38 million in discretionary federal

funding is provided to continue support to three math/science academies to provide expanded learning opportunities.

Title II-Part D Enhancing Education Through Technology ($55.6M) - These ARRA funds will be used to:
e Create a Technology Rich Environment through Student-Centered Active Learning Environments (SCALE) for 21st Century
Learning
e Develop Online Formative Assessment in Support of Personalized Instruction and Data-driven Decision-Making System
e Develop Online Learning and Instruction in support of increasing equity in opportunity to credit recovery and high-quality

courses
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e Ensure better use of Technology to Support Limited English Proficient/English Language Learners (LEP/ELLS) and/or
Students with Disabilities
e To develop technical assistance centers, which will provide direct technical consulting as well as robust professional

development for developing and teaching online courses
Other Federal Funds

Teacher and Leader Quality Partnership Program ($5.6M) - This program is designed to improve the academic success of New

York's students by improving the quality of their teachers.

(A)(3)(i)) NEW YORK HAS MADE IMPRESSIVE GAINS IN STUDENT ACHIEVEMENT

As a result of significant progress in implementing the Regents’ 2005 plan, as evidenced by such successes as changes in the
Foundation Formula for providing State Aid that increased funding for the highest need districts, reductions in the inequitable
distribution of teaching talent, revisions in the system of support for students with disabilities and English language learners, the
strengthening of early literacy programs and the expansion of access to pre-kindergarten, student achievement is up: performance on
mathematics and ELA assessments demonstrates annual increases, and the percentages of students performing at the lowest level are
down. The Regents efforts were focused on students with the greatest needs and the result is that the gap is narrowing: performance of
Black and Hispanic students continues to improve. Students with disabilities are doing better - a large decrease in the percentage of
below basic performance. English language learner’s performance in English continues to improve. There have been significant
improvements in our urban areas. As the data below illustrate, the achievement gap in New York State is closing, and student

achievement overall is rising.
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(@) Increasing student achievement in reading/language arts and mathematics, both on the NAEP and on the assessments required
under the ESEA;

Results from the National Assessment of Educational Progress (NAEP)

New York students have consistently performed higher than national averages on both Grade 4 and Grade 8 Mathematics exams from
2003 to 2009. On Grade 4 Mathematics exams, in all years 2003 through 2009, average scale scores for all subgroups were at or

above national averages.

The percentage of New York students who are at or above Basic in Grade 8 Reading exceeds the national average and the percentage
who are at or above Proficient in Grade 8 Mathematics also exceeds the national average. Performance of ELLs on Grade 4
Mathematics improved rapidly from 2003 to 2009, with the average scale score increasing from 4 percent below the national average

to equal the national average:
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2000 2001 2002 2003 2004 2005 2006 2007 2008 2009
NAEP: Percent in New York State at or above proficient
Grade 4
Mathematics 21% 33% 36% 43% 40%
Grade 4 Reading 35% 34% 33% 36%
Grade 8
Mathematics 24% 32% 31% 30% 34%
Grade 8 Reading 32% 35% 33% 32%

Results from State Assessments

New York State tested students in Grades 4 and 8 in school years 1999-2000 through 2004-05. During this period, the percentage of
students scoring at or above proficiency in elementary English language arts (ELA) rose from 59 percent to 70 percent, as illustrated
in the table below. The percentage of students at or above proficiency in middle level ELA improved from 44 percent in 2001-02 to
48 percent in 2004-05.

Since the implementation of Grades 3-8 testing in the 2005-06 school year, performance in Grades 3-8 ELA continues to improve,
with a 15-point increase in the percentage of students who were proficient — from 62 percent in 2005-06 to 77 percent in 2008-09. In
elementary school mathematics, the percentage of students who scored at or above proficiency increased from 65 percent to 85
percent from 1999-2000 to 2004-05 while the percentage of students at or above proficiency in Grade 8 Mathematics rose from 40
percent to 56 percent. In Grades 3-8 Mathematics, the percentage of students who scored at or above proficiency rose from 66
percent in 2005-06 to 86 percent in 2008-09:
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98-99 99-00 00-01 01-02 02-03 03-04 04-05 05-06 06-07 07-08 08-09

New York State 3-8 assessments: Percent scoring levels 3 or 4

Mathematics

Grade 3 81% 85% 90% 93%
Grade 4 67% 65% 69% 68% 78% 79% 85% 78% 80% 84% 87%
Grade 5 68% 76% 83% 88%
Grade 6 60% 61% 79% 83%
Grade 7 56% 67% 79% 87%
Grade 8 38% 40% 39% 48% 51% 58% 56% 54% 59% 70% 80%
Grade 3 69% 67% 70% 76%
Grade 4 48% 59% 60% 62% 64% 62% 70% 69% 68% 71% 77%
Grade 5 67% 68% 78% 82%
Grade 6 60% 63% 67% 81%
Grade 7 56% 58% 70% 80%
Grade 8 48% 45% 45% 44% 45% 47% 48% 49% 57% 56% 69%
Grade 4 80% 86% 85% 85% 88%
Grade 8 68% 64% 65% 71% 68%

New York State Regents Exams: Percent scoring at or above 65

Secondary-level Regents Exams

Comprehensive English 80% 77% 78% 78% 81% 82%
Mathematics A (phasing out beginning 2008) 81% 78% 79% 77% 76%

Integrated Algebra (introduced 2008 to replace Mathematics A) 75% 72%
Living Environment 79% 76% 76% 75% 75% 80%
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(b) DECREASING ACHIEVEMENT GAPS ON THE NAEP AND ON THE ASSESSMENTS REQUIRED UNDER THE ESEA

Results from the National Assessment of Educational Progress (NAEP)

In closing long-standing student achievement gaps, New York State stands out among peers for its leadership as a “gap narrower”
(“Gauging the Gaps: A Deeper Look at Student Achievement,” Education Trust, January 2010). The latest NAEP scores reveal that
New York significantly narrowed proportionately more of its gaps than did other states. Specifically, New York is in the top seven
states when looking across Reading (2007) and Math (2009) performance relative to 2003 for both Grades 4 and 8 and for three gaps

considered among groups (African American-White, Hispanic-White and Low Income-High Income).

As the table below illustrates, between 2002 and 2007, the gap between the percentage of White students who score at or above
proficient in Grade 4 Reading and the percentages of black and Hispanic students who score at or above proficient declined by 5 and 4

percentage points, respectively.

In Grade 4 Mathematics, NYS made even more dramatic gains with the percentage of all students who are proficient increasing
between 2003 and 2009 by 7 percent, of black students by 7 percent, of Hispanic students by 10 percent, of English Language
Learners by 7 percent and of economically disadvantaged students by 10 percent. Grade 8 Mathematics results similarly highlight the
closing gap between high- and low-income students: economically disadvantaged students gained 6 percent from 2003 to 2009, while

all students increased by 2 percentage points.

NAEP: Percent in New York State at or above proficient

2003 2005 2007 2009
Black or African American 12% 13% 18% 19% |
Hispanic or Latino 15% _ 17% 25% 25%
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Students with Disabilities 11% 11% 15% 13%

English Language Learners 6% 6% 12% 13%

Economically Disadvantaged 18% 21% 28% 28%

Female 31% 33% 42% 37%

Male 35% 39% 45% 43%

All Students 33% 36% 43% 40%

Black or African American 10% 11% 10% 13%

Hispanic or Latino 16% 14% 15% 15%

Students with Disabilities 7% 7% 6% 10%

English Language Learners 3% 4% 2% 4%

Economically Disadvantaged 16% 19% 19% 22%

Female 31% 30% 29% 32%

Male 33% 31% 31% 36%

All Students 32% 31% 30% 34%
2002 2003 2004 2005 2006 2007 2008 2009

Grade 4 Reading

Black or African American 14% 14% 17% 17%

Hispanic or Latino 16% 18% 17% 18%

Students with Disabilities 10% 11% 7% 8%

English Language Learners 3% 5% 3% 5%

Economically Disadvantaged 19% 18% 20% 20%

Female 40% 38% 36% 39%

Male 31% 30% 30% 33%

All Students 35% 34% 33% 36%

Black or African American 12% 14% 11% 14%

Hispanic or Latino 15% 18% 16% 16%

Students with Disabilities 4% 8% 8% 9%

English Language Learners 4% 4% 4% 1%
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Economically Disadvantaged 15% 18% 20% 19%
Female 35% 42% 38% 38%
Male 29% 28% 28% 26%
All Students 32% 35% 33% 32%

Results from State Assessments

The subgroup achievement gap in ELA narrowed for both elementary and middle school students. (Please see table below.) From
2005-06 to 2008-09, the percentage of Black and Hispanic students meeting proficiency increased from 42 percent to 64 percent and
from 46 percent to 65 percent, respectively. This translates into gains of 22 and 19 points (versus 15 points across all students).

During the same period, students with disabilities meeting proficiency increased from 20 percent to 39 percent.

The subgroup achievement gap in Mathematics also narrowed for both elementary and middle school students. From 1998-99 to
2004-05, the percentages of Grade 4 Black and Hispanic students scoring at or above proficiency each more than doubled: from 26
percent to 54 percent for Black students, and from 26 percent to 57 percent for Hispanic students. Gains toward narrowing the
achievement gap are also seen across Grades 3-8 in Mathematics from 2005-06 to 2008-09. The percentage of Black students
performing at or above proficiency increased from 46 percent to 75 percent and the percentage of Hispanic students increased from 52
percent to 80 percent. The percentage of English Language Learners performing at or above proficiency similarly improved from 38
percent in 2005-06 to 67 percent in 2008-09. Over the same period, students with disabilities also made gains to close the
achievement gap, raising the proficiency rate from 30 percent to 58 percent. Over the period 2005-06 to 2007-08, the percentages of
Black and Hispanic students scoring below basic decreased significantly: from 21 percent to 9 percent and from 18 percent to 7
percent, respectively. As with Black and Hispanic students, a smaller share of students with disabilities showed serious academic

difficulties: the percentages scoring below basic decreased from 37 percent in 2005-06 to 20 percent in 2007-08.
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Regional achievement gaps have also improved: From 2005-06 to 2008-09, the percentage of students performing at or above
proficiency on math assessments in New York City increased 25 points from 57 percent to 82 percent. During that period, the other
large cities gained 30 points, from 35 percent to 65 percent. When compared against the all-schools improvement of 20 points from
66 percent to 86 percent, these numbers highlight rapid increases in student achievement and an increasingly narrow achievement gap.
On ELA assessments, New York City students showed 18 points improvement, from 51 percent in 2005-06 to 69 percent in 2008-09,
as compared to 15 points, from 62 percent to 77 percent across the State. The other large cities improved from 37 percent to 57
percent, a gain of 20 points. These numbers highlight a narrowing achievement gap between students in city schools and their peers in

the rest of the State.

New York State Assessment: Percent Scoring 3 or 4 on Grades 4 and 8 Math, ELA and Science, 2001-02 to 2008-09

01-02 02-03 03-04 04-05 05-06 06-07 07-08 08-09
Grade 4 Math
Black or African American 45% 62% 53% 73% 62% 65% 72% 78%
Hispanic or Latino 49% 65% 67% 76% 67% 70% 77% 82%
Students with Disabilities 37% 48% 49% 55% 45% 47% 53% 61%
English Language Learners 29% 44% 48% 59% 50% 54% 64% 71%
Economically Disadvantaged 51% 69% 68% 77% 71% 71% 76% 82%
Grade 8 Math
Black or African American 21% 26% 33% 31% 28% 34% 48% 63%
Hispanic or Latino 23% 28% 37% 36% 33% 40% 55% 69%
Students with Disabilities 15% 16% 19% 19% 17% 21% 31% 46%
English Language Learners 14% 17% 24% 24% 22% 26% 41% 53%
Economically Disadvantaged 27% 34% 39% 38% 39% 43% 56% 70%
Grade 4 ELA
Black or African American 42% 48% 44% 54% 52% 51% 57% 65%
Hispanic or Latino 42% 48% 46% 57% 56% 51% 57% 65%
Students with Disabilities 30% 23% 22% 28% 27% 28% 30% 38%
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English Language Learners 14% 12% 21% 31% 27% 23% 32% 41%
Economically Disadvantaged 44% 52% 46% 57% 59% 54% 58% 67%
Grade 8 ELA

Black or African American 21% 26% 27% 26% 28% 37% 37% 52%
Hispanic or Latino 22% 26% 30% 28% 32% 38% 37% 53%
Students with Disabilities 9% 8% 8% 10% 11% 16% 13% 25%
English Language Learners 3% 2% 5% 5% 5% 6% 6% 13%
Economically Disadvantaged 24% 29% 29% 30% 36% 39% 39% 55%
Grade 4 Science

Black or African American 65% 75% 73% 72% 79%
Hispanic or Latino 63% 73% 72% 73% 79%
Students with Disabilities 57% 67% 64% 64% 69%
English Language Learners 40% 54% 51% 55% 63%
Economically Disadvantaged 68% 81% 76% 76% 81%
Grade 8 Science

Black or African American 42% 36% 39% 48% 45%
Hispanic or Latino 43% 38% 40% 51% 49%
Students with Disabilities 41% 36% 36% 43% 38%
English Language Learners 22% 16% 18% 27% 22%
Economically Disadvantaged 50% 48% 46% 56% 53%

(C) INCREASING HIGH SCHOOL GRADUATION RATES

Almost 72 percent of New York’s students who began 9™ grade in 2005 had graduated after 4 years (by June 2009). This is compared
with a 66 percent graduation rate for students who started 9" grade in 2001. For the 2005 cohort, the graduation rate improved to over
74 percent for those students who graduated in August 2009. A fifth year of high school also makes a difference for many students.

Among students who started 9th grade in 2004, 77 percent had graduated by 2009, an increase of 5 percentage points or 12,500 more
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students during the fifth year. The four-year graduation rate of Black students increased from 45 to almost 56 percent between 2005
and 2009. More Black students are now also staying in school beyond four years. The four-year graduation rate of Hispanic students
increased from 42 to almost 55 percent between 2005 and 2009. More Hispanic students are now also staying in school longer. For the
2005 cohort, the achievement gap between Black and Hispanic students on the one hand, and White students on the other, has declined
to 25 percentage points, down from about 34 percentage points for Black students and 37 percentage points for Hispanic students four
years before. A fifth year makes a significant difference for Black and Hispanic students. About 10 percent more Black and Hispanic
students graduated in the fifth year than they did after four years. New York City has increased its four-year graduation rate from 46.5
percent for the 2001 cohort to 59 percent for the 2005 cohort. Almost 10 percent more New York City students graduated in the fifth
year. The four-year graduation rate for students with disabilities has risen and fallen over the past four years, but remains low,
especially in high need districts. The four-year graduation rate for English language learners is also low, but is slowly increasing.

Four-year Cohort Graduation Rates 03-04 04-05 05-06 06-07 07-08 08-09

Cohort (Year of Entry to HS) 2000 2001 2002 2003 2004 2005
Black or African American 44% 45% 48% 51% 54% 56%
Hispanic or Latino 41% 42% 45% 48% 52% 55%
Students with Disabilities 42% 38% 43% 40% 42% 42%
English Language Learners 30% 30% 27% 36% 39%
Economically Disadvantaged 56% 60% 58% 62%
NYC 47% 49% 53% 56% 59%
Buffalo 52% 50% 45% 52% 53%
Rochester 39% 37% 44% 48% 42%
Syracuse 50% 48% 49% 47% 45%
Yonkers 53% 55% 57% 58% 58%
All students 66% 66% 67% 69% 72%
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CONCLUSION

As described in this section, New York has seen improvements in student achievement across multiple measures, from test scores to
graduation rates and beyond. These improvements are in part the result of the comprehensive reform agenda laid out in the Regents P-
16 plan and summarized in Section A(3)(i), above — which mirror the Race to the Top Reforms. Further, New York's achievement
gains derive from a longer history of reform, such as our commitment to rigorous standards (as reflected in our Regents exams and
high school diploma requirements), high-quality alternative certification programs (the expansion of which corresponded with the
Regents' elimination of temporary - or emergency - licenses in 2003), increased access to pre-kindergarten, and investment in

supplemental programs geared toward closing the achievement gap (supported by Contracts for Excellence funding).

As an illustration of reform driving achievement, we must emphasize that the Board of Regents raised academic standards and
graduation requirements in the late 1990's by requiring that all students pass the rigorous, highly regarded Regents Exams in English,
Math, Science, U.S. History, and Global History in high school. They also required that high school students take three years of
science and math courses and four years of English and social studies, with a total of 22 credits to graduate. Despite the increased
requirements, the statewide graduation rate has risen as described above, and the graduation rate for Black and Hispanic students has
improved the most. Impressive gains among minority students have effectively narrowed the achievement gap with white students by

about 10 percentage points. The higher standards have galvanized schools and students to raise achievement levels statewide.
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SELECTION CRITERIA: PROGRESS AND PLANS IN THE FOUR EDUCATION REFORM AREAS

(B) Standards and Assessments (70 total points)

State Reform Conditions Criteria

(B)(1) Developing and adopting common standards (40 points)

The extent to which the State has demonstrated its commitment to adopting a common set of high-quality standards, evidenced by (as
set forth in Appendix B):

(i) The State’s participation in a consortium of States that— (20 points)

(@) Is working toward jointly developing and adopting a common set of K-12 standards (as defined in this notice) that are
supported by evidence that they are internationally benchmarked and build toward college and career readiness by the time of
high school graduation; and

(b) Includes a significant number of States; and
(i) — (20 points)

(a) For Phase 1 applications, the State’s high-quality plan demonstrating its commitment to and progress toward adopting a
common set of K-12 standards (as defined in this notice) by August 2, 2010, or, at a minimum, by a later date in 2010
specified by the State, and to implementing the standards thereafter in a well-planned way; or

(b) For Phase 2 applications, the State’s adoption of a common set of K-12 standards (as defined in this notice) by August 2, 2010,
or, at a minimum, by a later date in 2010 specified by the State in a high-quality plan toward which the State has made

12 Phase 2 applicants addressing selection criterion (B)(1)(ii) may amend their June 1, 2010 application submission through August 2, 2010 by submitting
evidence of adopting common standards after June 1, 2010.
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significant progress, and its commitment to implementing the standards thereafter in a well-planned way.*

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.
Evidence for (B)(1)(i)(1):
e A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a standards consortium.
e A copy of the final standards or, if the standards are not yet final, a copy of the draft standards and anticipated date for
completing the standards.
e Documentation that the standards are or will be internationally benchmarked and that, when well-implemented, will help to
ensure that students are prepared for college success and careers.
e The number of States participating in the standards consortium and the list of these States.

Evidence for (B)(1)(ii)(1):
For Phase 1 applicants:
e A description of the legal process in the State for adopting standards, and the State’s plan, current progress, and timeframe for
adoption.
For Phase 2 applicants:
¢ Evidence that the State has adopted the standards. Or, if the State has not yet adopted the standards, a description of the legal
process in the State for adopting standards and the State’s plan, current progress, and timeframe for adoption.

Recommended maximum response length: Two pages

Standards and Assessment Overview
New York is committed to adopting and implementing rigorous state standards and assessments in order to ensure all students are

ready for success in college and careers upon high school graduation. The State will adopt the Common Core standards and is a
member of two consortia formed to create and adopt high-quality assessments: the Partnership for Assessment of Readiness for
College and Careers (PARCC), and the National Center on Education and the Economy Statewide Consortium on Board Examination

System. To support educators’ implementation of these standards and assessments, the State has a bold and
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comprehensive plan which includes development of statewide curriculum models and performance-based formative and interim

assessments for use in New York classrooms.

VISION

STRATEGIES

All public school students in New York will have access to a world-class curriculum based on rigorous, internationally-benchmarked Common Core standards
and assessments that will prepare them for success in college and careers in the 21st century.

B1: Provide for public review and subsequent New York State Board of Regents adoption of Common Core State Standards for English Language Arts and
Mathematics; develop, provide for public review, and adopt up to 15 percent additional standards following release of final Common Core State Standards

B2: Provide leadership for a multi-state consortium to develop new common English Language Arts and Mathematics assessments (grade 3-high school)
aligned to the Common Core and also work to revise other state assessments so that they measure and document student college and career readiness and
support student transition into post-secondary education and/or workforce training without remediation. Pilot a high school board examination system as part
of a multi-state consortium designed to prepare high school students for success in 2-year and 4-year open-admissions colleges.

B3: Realign P-20 policies to support college success and career readiness; develop and implement summative assessments aligned to the Common Core
State Standards; develop statewide curriculum models aligned to the new standards; develop supplemental assessments including performance-based
formative and interim assessments; provide professional development resources for all teachers and principals; pilot board examination model; and develop
and implement monitoring processes.

B1: Adopt and implement Common Core State Standards for English Language Arts and Mathematics in July 2010.
B2: Through the State’s leadership or membership in two multi-state assessment consortia, develop and adopt high-quality assessments aligned to the
Common Core and simultaneously strengthen entire state assessment system.

B3: Create and implement a bold and comprehensive plan for implementation of the new standards and assessments to include statewide curriculum models
and robust professional development with the support and engagement of critical partners, regional networks, Boards of Cooperative Educational Services
(BOCES), and professional associations.

Page 80 of 449




New York State: Race to the Top: Selection Criteria and Competition Priorities

SECTION B(1) OVERVIEW

New York has committed to adopting the Common Core State Standards in July 2010 with planned implementation by September
2011.

Background on State Context

In April 2009, Governor David Paterson and former Education Commissioner Richard P. Mills signed a Memorandum of Agreement
(MOA) with Governors and State Commissioners of Education from 48 states, two territories, and the District of Columbia,
committing to develop Common Core State Standards. (A copy of the MOA can be found in Appendix B_1 i 1; for a complete list of
participants in the consortium, see Appendix B_1 i 2.) The Common Core State Standards will ensure college success and career
readiness for all in English language arts and mathematics for grades K-12. The Common Core State Standards Initiative is a State-led
effort coordinated by the National Governors Association Center for Best Practices (NGA Center) and the Council of Chief State
School Officers (CCSSO) in collaboration with Achieve, Inc., the College Board, and ACT. (For copies of the Draft Standards, please
refer to Sub-Appendix 1: Draft Common Core State Standards for English Language Arts and Sub-Appendix 2: Draft Common Core

State Standards for Mathematics.)

Evidence that Common Core standards are internationally benchmarked and build toward college success and career
readiness

The Common Core State Standards are based on national and international benchmarks that have been used to determine what
students should know and be able to do in English language arts (ELA) and mathematics by the time of high school graduation in
order to be successful in college and career ready. The Common Core State Standards Initiative has provided evidence demonstrating
its research base. (See Appendix B_1 i 3 for a representative list of the works consulted in the drafting of Common Core State
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Standards for ELA and Mathematics.) The initiative includes a rigorous validation process led by national and international experts
called the “Validation Committee for the Common Core State Standards Initiative.”

B(1)(ii) The State’s Process for Adoption of the Common Core standards by August 2, 2010

In December 2009, the New York State Board of Regents approved a process for the review and adoption of Common Core State
Standards. The Board of Regents will adopt the standards in July 2010 and implement the standards through a strategic plan and
district-focused capacity building initiative. (See Appendix B_1 ii_1 for the December 2009 Regents Item on Common Core
standards and Appendix B_1 ii_2 for the April 2010 Regents item approving the adoption of the Common Core standards in July
2010). New York State implemented a high quality plan and received feedback from the public on the Common Core State
Standards. Additional information about New York State’s plan to implement the standards can be found in Section (B) (3) of this

application.

The Board of Regents has broad authority over the State’s entire education system, including student learning standards. Under State
Education Law 8211, the Board of Regents is required to periodically review and evaluate the existing New York State Learning
Standards to ensure that they provide an adequate opportunity for students to acquire the skills and knowledge needed for success in
employment, postsecondary education, and citizenship. (Additional information on the Board of Regents’ authority to review and
evaluate the New York State Learning Standards can be found in Appendix B_1 ii_3.) New York State intends to adopt the Common
Core standards in ELA and math in July 2010. The State’s adoption plan is segmented into three main phases:

e Phase | — Public review and Board of Regents adoption of the Common Core State Standards for ELA and Mathematics.

e Phase Il — Development of up to 15 percent additional standards following release of final Common Core State Standards.

e Phase Ill — Public review of proposed additional standards and Board of Regents adoption.
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Broad stakeholder engagement is critical for the effective implementation of new standards and assessments. By inviting stakeholder
groups to provide feedback on the proposed standards, including school districts, institutions of higher education, unions, professional
associations, and representatives of bilingual education, English language learners, and students with disabilities, the State will ensure
that the final set of standards will be well-supported for implementation at the district, school, and classroom levels. Our engagement
process will be structured to build support not only for the new standards, but also for aligned statewide curriculum models and
comprehensive assessments. Building on the implementation of our previous standards and assessments, New York will use a regional
process that utilizes our Boards of Cooperative Educational Services (BOCES), other regional networks, and professional associations
to engage stakeholders and inform implementation. The NYSED website will be used to facilitate the dissemination of information,

stakeholder communications, and the collection of feedback.

Phase | — Public review and Board of Regents adoption of the Common Core ELA and Mathematics standards — Over the last two
years, under the leadership of Regent Saul Cohen and Dr. Walter Sullivan, the Standards Review Committee, as described in Section
(A), has developed draft ELA/English as a Second Language (ESL) standards and taken a proactive leadership role in the development
of the Common Core standards. The Committee provided feedback to the National Governor’s Association (NGA)/Council of Chief
State School Officers (CCSSO) on the draft Common Core standards.

In December 2009, the Board of Regents approved a process for adopting the Common Core standards with the expectation that they
would be released in early 2010. Concurrent with the release of the draft Common Core State Standards in early March 2010,
NYSED engaged in a statewide process to collect feedback. A statewide survey was released and over 250 respondents provided
comments and recommendations (102 for math; 152 for ELA). NYSED staff compiled the data, open-ended responses from the
surveys, and shared the recommendations with the NGA/CCSSO in a letter sent by Commissioner Steiner in early April. Overall, the
feedback was very positive; the majority of the respondents were classroom teachers. In addition to the survey, NYSED created an
online Common Core State Standards Toolkit which includes video of Commissioner Steiner, a frequently asked questions (FAQ)

section, and other resources that have been used by several groups across the State to discuss the draft standards. New York State
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Teacher Centers and other statewide organizations hosted dialogues across the State and used the toolkit as a resource for their

discussions.

Since the final Common Core State Standards are scheduled to be released on June 2, 2010, the Board of Regents amended the

approved adoption process and timeline and is now scheduled to adopt the Common Core State Standards in July 2010.

Phase Il — Development of up to 15 percent additional standards following release of final Common Core State Standards — Phase 11
will result in the potential development and adoption of an additional 15 percent of ELA and mathematics standards to ensure that the
new standards meet and/or exceed New York’s current ELA and mathematics standards. Through the leadership of the Board of
Regents Standards Review Committee, our Phase 11 plans call for convening teams of teachers, administrators, college faculty
members, and cognitive psychologists to review the final Common Core standards against current New York State ELA standards, the
State’s draft ELA/ESL learning standards, the 2005 mathematics learning standards, and the Standards Review Committee Working
Principles. After that process, a proposed draft of P-12 NYS Learning Standards for English Language Arts and Mathematics will be
developed that includes up to 15 percent of additional standards as needed. The committee will also incorporate suggestions from a
number of stakeholder groups that are working to identify opportunities to make New York State’s standards even more rigorous and

more appropriate to a range of students, including English language learners and students with disabilities.

Phase 111 — Public review of proposed additional ELA and mathematics standards and Board of Regents adoption of up to 15 percent
additional standards — The proposed additional learning standards will be brought to the Board of Regents for their review and
discussion in Fall 2010, and subsequently released for public comment. The final ELA and mathematics standards for P-12 will be
presented to the Board of Regents for approval in late 2010. Throughout Phase 111, the Commissioner and Senior Deputy will use

existing State and regional structures for regular and ongoing consultations with school district leaders, including the Commissioner’s
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School Superintendents Advisory Council, which consists of over 20 school district superintendents from around the State who meet

|. Activities and Timeline:

Timeline

Activities
Soring 2009 Since joining the coalition of states in April 2009, NYSED has provided feedback to NGA/CCSSO through written
bring responses (July 2009; October 2009; and December 2009) and through participation in various NGA/CCSSO meetings.
Summer 2009 Interim Commissioner Huxley provided feedback on the first official draft of the Common Core State Standards.

Commissioner David Steiner provided feedback on the draft ELA and mathematics Common Core State Standards and

Fall 2009 . .
encouraged New York State stakeholders to comment via the Core Standards State Standards Survey Website.

NYSED launched a Common Core State Standards website with a toolkit including a video introduction from Commissioner
October 2009 Steiner with supporting documents outlining the framework for review and adoption. In addition, monthly emails to the field
were begun to inform them of the progress of the Common Core State Standards work.

The Board of Regents discussed New York State’s involvement in the Common Core State Standards Initiative process

October 2009 and the impact on New York State at its October 13th, 2009 full board meeting.
December 2009 Board of Regents approved a timeline for adoption by July 2010 of Common Core Standards
March 2010 First Common Core draft standards released: NYSED solicited broad stakeholder feedback and provided such to
NGA/CCSSO.
Anril 2010 The Board of Regents discussed the update of the New York State Common Core Standards Review and Adoption
P Process
June 2. 2010 Phase Il (statewide public review and feedback period) begins with final release of the Common Core State Standards.
’ Standards will be posted on NYSED's website for comment; Regional Forums conducted.
July 2010 The Board of Regents adopt Common Core Standards for ELA and Mathematics.

bi-monthly with the Commissioner, and the New York State School Boards Association (NYSSBA).
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Review final NGA/CCSSO Common Core State Standards against New York's draft ELA/ESL learning standards, 2005 mathematics
core, and the Standards Review Initiative (SRI) Working Principles. The Standards Review Committee will determine if there is a need

July 2010~ . . o o
Stéytember 2010 to augment the Common Core standards by up to 15 percent. If yes, NYSED will compile a proposed draft with input from cognitive
P psychologists, members of the Standards Review Committee and NYSED’s Mathematics Advisory Council for statewide comment; the

Common Core Standards Initiative website will also be utilized for public comment.
Statewide public review and comment period for additional ELA and mathematics standards, not to exceed 15 percent in each

September/October | standards area. This review will seek comments to determine the degree to which the proposed additional standards in both English

2010 language arts and mathematics ensure that the final adopted standards meet and/or exceed the current New York State Learning
Standards.
The Standards Review Committee will revise additional standards based on public comment and produce a final set of ELA and

Fall 2010 mathematics standards. The additional standards for P-12 Common Core State Standards (85 percent and additional 15 percent) as
judged necessary will be presented to the Board of Regents for adoption.

January 2011 Professional development provided on the new standards in ELA and mathematics to school districts through the BOCES and regional

y network teams.
September 2011 Standards implemented in school districts across New York State.

(B)(2) Developing and implementing common, high-quality assessments (10 points)

The extent to which the State has demonstrated its commitment to improving the quality of its assessments, evidenced by (as set forth

in Appendix B) the State’s participation in a consortium of States that—

(1) Is working toward jointly developing and implementing common, high-quality assessments (as defined in this notice) aligned with

the consortium’s common set of K-12 standards (as defined in this notice); and
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(i) Includes a significant number of States.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (B)(2):

e A copy of the Memorandum of Agreement, executed by the State, showing that it is part of a consortium that intends to
develop high-quality assessments (as defined in this notice) aligned with the consortium’s common set of K-12 standards; or
documentation that the State’s consortium has applied, or intends to apply, for a grant through the separate Race to the Top
Assessment Program (to be described in a subsequent notice); or other evidence of the State’s plan to develop and adopt
common, high-quality assessments (as defined in this notice).

e The number of States participating in the assessment consortium and the list of these States.

Recommended maximum response length: One page

SECTION B(2) OVERVIEW

New York is a governing member of two multi-state consortia formed to create and adopt high-quality assessments aligned with the
Common Core State standards. The State will take the additional step of revising its entire state assessment system to ensure all

students are prepared for success in college and careers upon high school graduation.

The Partnership for Assessment of Readiness for College and Careers (PARCC)

At its January 2010 meeting, the Board of Regents endorsed the State’s participation in a consortium that will work toward jointly
developing and implementing common, high-quality assessments aligned with a common set of K-12 Common Core State Standards
for ELA and Mathematics. (See Appendix B_2_i_1 for the January 2010 Regents Item: Developing and Implementing Common High
Quality Assessments.) New York State initially signed a Memoranda of Understanding/Agreement with three consortia, each of
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which represented multiple states (ranging in size from 13 — 37 states). In the following months, two of the consortia consolidated
into one and the State reviewed the objectives and strategies of the two remaining national consortia.

In April 2010, New York State committed to a governing role in the Partnership for Assessment of Readiness for College and Careers
(PARCC) Consortium of States. (See Appendix B_2_i_2 for the April 2010 Regents item: Invitation for NY to be a Governing State
in the Partnership for Assessment of Readiness for College and Career and Appendix B_2 i 3 for the Memorandum of Understanding
with PARCC.) Other governing states include California, Florida, Indiana, Louisiana, Massachusetts, Rhode Island, Tennessee, and
the District of Columbia. (See Appendix B_2_i_5 for PARRC Participating States). As a member of the governing board, New York
State will be responsible for major policy decisions such as the overall direction of the partnership, major purposes and uses of the
assessment system, fiscal authority and rules for state engagement. Achieve, Inc. has led the coordination of the consortium meetings
and development of the application, with the National Center for the Improvement of Educational Assessment (Center for
Assessment) serving as a technical support partner. As of May 29, 2010, PARCC is comprised of 27 states. As a member of PARCC,
New York State will submit an application for a grant under the Comprehensive Assessment Systems portion of the United State
Department of Education’s $320 million Race to the Top Assessment Program competition to develop and adopt common, high-

quality assessments. New York State is fully committed to implementing the assessments by 2014-15.

The National Center on Education and the Economy’s Board Examination Systems Consortium

The Chancellor of the New York State Board of Regents authorized NYS Education Commissioner David Steiner to sign a
Memorandum of Understanding with the National Center on Education and the Economy (NCEE) indicating New York’s good faith
intention to participate as a governing state in a State Consortium on Board Examination Systems (see Appendix B_2 i 4:

Memorandum of Understanding: State Consortium on Board Examination Systems), subject to the NYS Board of Regents’
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consideration of policy changes that are needed to implement the pilot. The consortium’s goal is greatly raising the proportion of high
school students who leave high school ready to do college work without remediation by adopting instructional systems based on
international best practice. The consortium will identify board examination systems that are ready to use at the end of the sophomore
year of high school. The examinations offered by the consortium will be aligned to the Common Core standards and could include the
New York State Regents High School Examinations. New York State would identify at least 10 high schools from across the State to
participate in the pilot program. The NCEE Consortium on Board Examination Systems will apply for a grant under the High School
Course Assessment portion of the United State Department of Education’s $320M Race to the Top Assessment Program competition

to develop and adopt common, high-quality assessments.

Reform Plan Criteria

(B)(3) Supporting the transition to enhanced standards and high-quality assessments (20 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality plan for
supporting a statewide transition to and implementation of internationally benchmarked K-12 standards that build toward college and
career readiness by the time of high school graduation, and high-quality assessments (as defined in this notice) tied to these standards.
State or LEA activities might, for example, include: developing a rollout plan for the standards together with all of their supporting
components; in cooperation with the State’s institutions of higher education, aligning high school exit criteria and college entrance
requirements with the new standards and assessments; developing or acquiring, disseminating, and implementing high-quality
instructional materials and assessments (including, for example, formative and interim assessments (both as defined in this notice));
developing or acquiring and delivering high-quality professional development to support the transition to new standards and
assessments; and engaging in other strategies that translate the standards and information from assessments into classroom practice for
all students, including high-need students (as defined in this notice).

The State shall provide its plan for this criterion in the text box below. The plan should include, at a minimum, the goals, activities,
timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII, Application
Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described
and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the location where the
attachments can be found.
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Recommended maximum response length: Eight pages

SECTION B(3) OVERVIEW

New York State will transition to new ELA and mathematics standards and assessments by implementing a bold and comprehensive

implementation plan that includes development of statewide curriculum models, interim and formative assessments, and robust

professional development opportunities.

VISION

STRATEGIES

New York will support the implementation of the Common Core ELA and mathematics standards and summative assessments by developing and

implementing aligned statewide curriculum models, an integrated system of assessments, and comprehensive professional development.

Realign high school diploma and assessment policies to support college success and career readiness
Develop statewide curriculum models aligned to the new standards
Develop supplemental assessments including performance-based formative and interim assessments

Train all teachers and principals

o > w0 e

Pilot a board examination model

New York's goal is to adopt the new Common Core State Standards in July 2010 and implement the standards in our classrooms for the 2011-12 school year.
We will provide professional development for all our approximately 280,000 teachers and administrators prior to the start of the school year. The State will

implement the Common Core summative assessments by the 2014-15 school year.

Many of the United State’s high performing global competitors, including Japan, Korea, Singapore, and the United Kingdom, have

achieved higher gains in student achievement by aligning their standards, curriculum, and assessments. These elements form the basis
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of both pre-service and in-service professional development, ensuring teachers are prepared to teach high standards and rigorous
content and make full use of available assessment tools. Additionally, numerous high performing countries including the United
Kingdom and France use Board Examination Systems to drive learning to high levels. These systems typically consist of a core
program of courses, a well-designed syllabus, instructional materials matched to the syllabus, high-quality exams also matched to the
syllabus including formative and interim assessments, and professional development for teachers. In the United States, research has
also shown that high-quality curriculum frameworks and assessments coupled with aligned professional development are significant
factors in helping teachers provide effective instruction and quality education programs (citation: Don’t Forget Curriculum, Grover J.
“Russ” Whitehurst, The Brookings Institution, October 2009). New York intends to adapt these proven best practices to drive
increases in student achievement statewide. As a first step, the Board of Regents College and Career Readiness Working Group has
begun reviewing the State’s high school diploma and assessment policies, programs, and systems to ensure New York’s assessment

system is vertically aligned with college and career expectations.
Strategies Supporting New York’s Transition to Enhanced Standards and High-Quality Assessments

1. Realign high school diploma and assessment policies to support college success and career readiness

The Board of Regents’ College and Career Readiness Working Group was established in December 2009 to develop recommendations
for possible changes to the New York State high school diploma requirements and Regents exams to better align them with college
success and career readiness. The Working Group is also tasked with ensuring that New York’s policies and criteria for the General
Educational Development (GED) credential are better aligned to prepare those students seeking a GED. The Working Group is
reviewing all current and related Board of Regents regulations, policies, and systems as they consider revisions to the State’s high
school diploma requirements and assessments. To inform their work, they have convened experts from early childhood, K-12

education, higher education, as well as representatives of business and industry. It is anticipated that the Working Group’s
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recommendations will include the expansion of the State’s Standards Review process to include science, economics (including

statistics), multimedia and computer technology, arts, and social studies.

2. Develop Statewide Curriculum Models Aligned to the Common Core

To support the implementation of the Common Core standards, New York will develop sequenced, spiraled, content-rich PreK-12
statewide curriculum models with grade-by-grade performance expectations beginning with ELA and math. Partners selected to
develop the curriculum models will convene stakeholders (practitioners, higher education institutions, professional associations, etc.)
regarding design principles and priorities. All frameworks and related professional development resources will be available through

the State’s Education Data Portal.

New York’s curriculum models will include:

e Grade-by-grade student expectations (standards and performance indicators), including the knowledge, skills, and
understandings that students are expected to achieve at each grade;

e Grade-level learning examples, which include developmentally appropriate instructional strategies and sample tasks to
demonstrate how students can achieve standards, including resources for teachers of students with disabilities and English
language learners;

e An appendix of recommended authors and lexile-normed reading at each grade level to inform local curriculum development;

e Formative assessment tools at each grade level to permit teachers to measure ongoing student grade-level achievement;

e Alignment tools to analyze existing programs and resources against new learning expectations;

e Supplemental curriculum guidance for teachers of English language learners and students with disabilities.
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3. Develop supplemental assessments including performance-based formative and interim assessments

To support instructional decision-making, teacher professional development, and accountability, New York will build an integrated
and comprehensive assessment system that includes: formative, interim, and summative assessments aligned to the Common Core
standards; comprehensive K-2 assessments; assessments in the arts, economics, and multimedia/computer technology, and the next

generation of high school assessments.

Beginning with the Common Core standards in ELA and math for grades K-12, NYSED will develop a comprehensive set of
formative and interim assessments. Schools and districts will be provided with a series of formative tools, including a beginning of
year diagnostic assessment, one-time or ongoing literacy assessments, and a bank of performance tasks and multiple choice items that
can be integrated into curriculum and classroom instruction throughout the year. As students progress through our PreK-12 system,
the results of our formative and interim assessments will be incorporated into our statewide P-20 data system, further informing
professional development strategies and differentiated instruction for students. Specifically, the instructional reporting and
improvement system (described in Section (C)(3)), will enable educators to view a wealth of data about their students, work together

to analyze deficiencies in student achievement, decide on research-based interventions, and evaluate results.

We will also develop other supplemental assessments in ensure educators have a full suite of assessment resources. Early elementary
educators will be provided with formative, interim, and summative assessments for grades K-2. We will also build new assessments in
the arts, economics, and multimedia and computer technology to ensure our graduates are fully literate in 21 century skills. We will
implement a blended grades 3-8 science testing program in order to prepare more students for advanced study and careers in the
sciences, technology, engineering, and mathematics (STEM). We will also build formative and interim assessments for social studies
that connect knowledge and skills (e.g. emphasis on document-based questions). Secondary school students will benefit from next
generation high school assessments that leverage adaptive technologies and adjust to each student’s performance. These assessments

will be linked to college success and career readiness and will engage and motivate students using innovative strategies. These
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strategies will allow for varied demonstrations of student learning and offer opportunities for students to demonstrate their learning in
multiple ways, beyond traditional testing protocols.

The State’s new supplemental assessments, specifically those developed by external partners, will leverage advances in technology
which now make it possible to capture more complex performances in assessment settings by including simulation, interactivity,

collaboration, and constructed response (Mislevy, Almond, & Lukas, 2003).
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NYSED
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4. Provide Professional Development for all Teachers, Principals, and Administrators

As described in Section (A), New York will provide professional development support for implementation of the Common Core
standards, statewide curriculum models, and comprehensive assessments beginning in the 2011-12 school year. Network teams,
based in the BOCES and within our five largest school districts, will provide sustained intensive professional development, which will
include strategies for English language learners and students with disabilities. Network teams will also support teachers in using the
more rigorous performance-based assessment tasks aligned to the Common Core which will first be introduced in a formative context

during the school year before this type of assessment is used for summative and accountability purposes.

While network teams will be the delivery vehicle for our professional development, external partners will be selected via Request for
Proposal (RFP) to develop professional development content which will leverage online learning technologies. Additionally, the
State’s in-service professional development will include the use of video, allowing teachers to review videos of master teachers and
also analyze their own teaching practices. The effectiveness of our professional development efforts will be continuously monitored

and evaluated by the RTTT Performance Management team by analyzing the impact on student achievement data.

5. Pilot a Board Examination Model

New York intends, subject to Regents review, to pilot a board examination system as a governing state in a consortium with the
National Center on Education and the Economy (NCEE). New York joined the State Consortium on Board Examination Systems,
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currently made up of 10 states™® (see Appendix B_2_i 4: Memorandum of Understanding: State Consortium on Board Examination
System). The consortium’s goal is greatly raising the proportion of high school students who leave high school ready to do college
work without remediation by adopting instructional systems based on international best practice. Consortium states will pilot the
program in at least 10 schools before it is rolled out statewide. New York State would identify at least 10 high schools from across the
State to participate in the pilot program. Those schools participating in the pilot will implement the Common Core State Standards in

ELA and mathematics beginning in Fall 2011.

Goals

New York will adopt the new Common Core State Standards in July 2010 and implement the standards in our classrooms for the
2011-12 school year. Professional development will be provided for all approximately 280,000 teachers and administrators prior to
the start of the 2011-12 school year. Summative assessments aligned to the Common Core will be implemented by the 2014-15

school year.

13 The states that are part of the NCEE Board Examination Consortium are Arizona, Connecticut, Kentucky, New Hampshire, Maine, Mississippi, New Mexico,
New York, Rhode Island, and Vermont.
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Timeline Activities
May 2010 Board Examination Pilot MOU signed with NCEE
School districts volunteer to participate in Board Examination Pilot; NYSED finalizes participating districts, based on need and capacity to
July 2010 implement
July 2010 Board of Regents adopts Common Core ELA and math standards
Julv 2010 Recommendations to the Board from the Regents’ College and Career Readiness Working Group to realign high school diploma and
y assessments to support college success and career readiness
December 2010 Select an external provider via RFP to build statewide curriculum models and related professional development content in ELA and math, aligned
with the Common Core standards; stakeholder feedback will be solicited and considered as part of development process
Select an external provider via RFP to collect performance-based formative assessment tasks aligned to the Common Core that have been
January 2010 . .
developed by New York educators; conduct peer review process
January 2011 Board of Regents considers and adopts up to 15 percent additional standards
Select external providers via RFP to develop item banks of performance-based formative assessment and interim assessments aligned to the
March 2011 . ; .
Common Core standards and emerging statewide curriculum models
Aoril 2011 Formative assessments developed by State educators disseminated through the State’s Education Data Portal for use in the classroom and for
P professional development.
Communicate through all USNY partners’ resources and practices available to support the transition to the new standards and assessments;
Summer 2011 engage all stakeholders, including teacher and leader representatives, school boards, and parents in the dissemination of this information,
maximizing the use of the NYSED website and e-mail distribution lists to promote this work
September 2011 | New statewide curriculum models available for implementation in classrooms
September 2011 | Begin pilot of NCEE State Board Examination System
Select external providers via RFP to develop formative, interim, and summative tests for K-2 in the arts, economics, and multimedia and
December 2011 i : ! : ;
computer technology; and for grades 3-8 in blended sciences and social studies
September 2014 | Implement summative assessments with the PARCC consortium
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C) Data Systems to Support Instruction (47 total points)

(C)(1) Fully implementing a statewide longitudinal data system (24 points — 2 points per America COMPETES element)

The extent to which the State has a statewide longitudinal data system that includes all of the America COMPETES Act elements (as
defined in this notice).

In the text box below, the State shall describe which elements of the America COMPETES Act (as defined in this notice) are currently
included in its statewide longitudinal data system.

Evidence:
e Documentation for each of the America COMPETES Act elements (as defined in this notice) that is included in the State’s
statewide longitudinal data system.

Recommended maximum response length: Two pages

SEecTION (C) OVERVIEW

Over the past several years, the State of New York has developed a P-16 data system that meets all requirements of the America
COMPETES Act. This system includes longitudinal student data from pre-kindergarten through grade 12 (P-12) and is currently able
to connect with the state’s public systems of higher education data repositories so that student transitions from high school to college,
among other things, can be monitored and analyzed. The state envisions a fully-developed P-20 longitudinal data system to be the
key resource upon which all other educational reform proposals will rely. This data system will provide information to educators and
others that will allow them to make better instructional decisions—from teacher training to student-specific interventions—so that all

students are able to reach their academic potential. To reach this vision, New York will complete the following milestone activities:

e Further refine and adopt an updated statewide data governance structure (C)(2).
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e Build an Education Data Portal that provides customized (“dashboard”) information so that diverse stakeholders can access
and analyze materials and information, make decisions, and take actions to improve outcomes for New York’s students (C)(2).

e Create a statewide Comprehensive Instructional Reporting and Improvement System that will be accessed through the
Education Data Portal so that educators and key partners can drive instructional improvement in all schools statewide, with a
targeted focus on low-achieving schools and the achievement gap (C)(3).

e Provide integrated, ongoing professional development to educators on the use of data and information through a statewide
network (C)(3).

e Make the data from the Comprehensive Instructional Reporting and Improvement System and the longitudinal data system
fully accessible electronically to researchers while simultaneously promoting a wide-ranging research agenda to engage

educators and researchers in the identification and replication of best practices (C)(3).

SEcTION (C)(1) OVERVIEW

Through an aggressive and accelerating plan of data collection, the New York State Education Department (NYSED) has been able to
expand its data system dramatically and now collects all 12 data elements required in the America COMPETES Act. This growth in

the data system was mandated by the Board of Regents and follows Regents policy developed in 2005.

NYSED established a statewide longitudinal data system (LDS) and a unique statewide student identifier system in the 2005-06
school year to collect and report student-level data for grades pre-kindergarten through 8. The LDS—or the Student Information

Repository System (SIRS)—included demographic, enrollment and exit outcomes, program participation, and assessment information.

In 200607, the LDS was expanded to include these data for grades 9-12, as well as data from college readiness tests (e.g., SAT,
Advanced Placement) that are approved alternatives to high school Regents examinations; that collection expanded this spring with a
full agreement between the College Board and NYSED to exchange data and engage in joint research projects. In 2007-08, NYSED
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began collecting additional data elements, including data for preschool students with disabilities, to assist with accountability reporting
for the Individuals with Disabilities Education Act (IDEA).

In a state as large and diverse as New York, we have found that complex data initiatives are best introduced in phases. Such an
approach allows for the voluntary participation of early leaders, the gathering of feedback and the implementation of improvements
and feature enhancements prior to launch at scale, and decreased frustration and increased stakeholder buy-in. Building on work that
began as early as the 2005-06 school year, NYSED established pilot projects this past fall with selected school districts and created a
new system to collect teacher- and student-level transcript information. That system has now been expanded statewide, with unique

statewide teacher and course codes for all schools and districts and procedures to include teacher and course data in the LDS.

In 2008, the Board of Regents developed a memorandum of understanding with the State’s two public systems of higher education—
the State University of New York (SUNY) and the City University of New York (CUNY)—to work toward a P-16 data system with
an exchange of data. That agreement has resulted this spring in an extensive exchange of data among the NYSED, SUNY, and CUNY

systems that enables the analysis of student transition from high school to college, as well as remediation and retention in college.

New York’s P-16 statewide data model is now collecting data on student demographics, assigned teachers, student enrollments and
exit outcomes, course information, program services, assessments, and transition to and success in higher education. (See Appendices

C_1 1through C_1 14 for more information and documentation.)
Current Status of the P-16 Longitudinal Data System

Beyond meeting each of the America COMPETES data elements, New York’s LDS is distinctive in its design. The State’s work is
based on the collaboration that occurs among NYSED, our diverse schools and districts, and the statewide network of 11 regional data
centers. These data centers include New York City, Yonkers City School District, and nine of the State’s 12 Regional Information

Centers (RICs). Both the regional data centers and the statewide LDS are built upon a standardized data model (eScholar Complete
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Data Warehouse®) and a standardized reporting tool (Cognos Business Intelligence). The data collection and reporting activities of
the State’s LDS and the networks of regional data centers are coordinated through project and technical management teams that
communicate weekly via teleconference and meet once a month for extended collaboration meetings in person and via video

conference. The schematic below depicts the P-12 portion of New York’s data system.

P-12 Data System with Instructional Reporting
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Many of the current features of the LDS had their origins in regional services that arose to meet the needs of local school districts.
This dynamic has produced innovations that have matured into a statewide standard data model, a statewide standard data verification
tool, and protocols for collecting data that link teacher, course, and student performance data. The State is now on the cusp of
integrating and standardizing our statewide instructional reporting and professional development platform based on the regional best

practices that have emerged over the past few years (see Section (C)(3)).
New Funding for Dramatic Improvements in the Data System

New York’s data system will be even further enhanced and expanded through the receipt of two grants totaling $40.1 million that were
just awarded. The first grant came in the form of a special recognition by the federal government. In the competition for federal
American Recovery and Reinvestment Act longitudinal data system grants, New York’s application was ranked first among the 53
states and possessions that applied. As a result, NYSED was awarded a $19.7 million federal grant, the largest amount awarded, from
the Institute of Education Sciences (IES). Despite New York State’s extraordinarily difficult financial situation, the Governor and
State legislature also recognized the importance of education data by awarding the second grant, for $20.4 million (see Appendix

C_1 16). The State plans to leverage all of this funding to help expand the longitudinal data system and create the Education Data
Portal and Comprehensive Instructional Reporting and Improvement System, which are described in the following subsections.

It will be in this last initiative that New York’s regional data networks will return their richest dividends. The State has a store of best
practices and regional experiences to help it manage the complex set of relationships that will be necessary to fully integrate its data

system into an integrated network of ongoing instructional improvement and professional development.
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Evidence for (C)(1): Documentation for each of the America COMPETES Act data elements (as defined in this notice) that is
included in New York’s statewide longitudinal data system

America COMPETES Act Data Elements Included in the New York’s Statewide Longitudinal Data System

Element | NYS

Evidence

1 Yes

New York has a unique student identifier system in place that does not permit a student to be individually
identified by users of the system. This identifier is randomly generated from a combination of multiple data
elements, and is encrypted throughout the data collection and storage process. This unique student identifier
system has been used for reporting since 2005-06 (see Appendix C_1_1).

2 Yes

New York collects P—12 student-level enrollment, demographic, and program participation information.

These data have been used for reporting since 2006-07 (see Appendix C_1 2).

3 Yes

New York collects student-level information about the points at which students exit, transfer in, transfer out,
drop out, or complete P-16 educational programs. The P-16 student-level data system includes enroliment and
outcomes that were reported directly by New York’s P-12 educational entities and public higher education
institutions (see Appendix C_1 2). The system also includes nationwide postsecondary enrollments and outcomes
available to New York through its statewide contract with the National Student Clearinghouse (see Appendices
C_1 3through C_1 5). These P-12 data have been in place for reporting purposes since 2006—07. The Parthenon
Group began analysis of higher education data for NYSED in the summer of 2009 (Appendix C_1 _6). Similar data
from SUNY and CUNY are being collected now.
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Yes

New York has the capacity to communicate with higher education data systems. During this year, NYSED has
provided its two public systems of higher education—SUNY and CUNY—uwith the unique statewide student
identifier, student-level enrollment and outcome information (including year of graduation and diploma earned),
and assessment information (including performance on Regents examinations). SUNY and CUNY have provided
NYSED with student-level enrollment information and key indicators of postsecondary success, including
participation in remedial coursework, credit hours earned, grade point averages, academic program of study, and
degree earned (see Appendices C_1 7 and C_1 8 for the data-sharing agreements between NYSED and
SUNY/CUNY). In addition, CUNY shares electronic student-level transcript information with the New York City
Department of Education (NYCDOE).

NYSED, SUNY, and CUNY have agreed to pursue an aggressive program and analysis with the data. In November
2008, representatives from NYSED, SUNY, and CUNY, as well as representatives from three of New York’s big-
city school districts, signed a memorandum of understanding to establish data governance and accessibility
protocols for a P-16 data system (see Appendix C_1 9). In addition, New York has a contract with the National
Student Clearinghouse and collects college enrollment and outcome information for New York students (see
Appendix C_1 3). Additional higher education data will be available for reporting and analysis purposes
beginning in 2010-11.

Yes

New York has a P12 state data audit system in place to assess data quality, validity, and reliability. The vast
majority of school districts submit their data to the LDS through a web-based application, which provides single-

year and year-to-year edit checks and reports against within-domain and across-domain business rules (see
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Appendix C_1 10). Edit checks are also applied to all data when they are loaded to the LDS by regional data
centers. Verification reports are provided to school districts to ensure consistency of data based on the statewide
unique student identifier (see Appendix C_1 11). Year-to-year “reasonableness” checks are provided to users via
Cognos- and Java-based verification reporting tools. Finally, NYSED personnel conduct additional checks and

provide notifications to schools that appear to have unusual year-to-year changes on critical data elements.

Yes

New York collects yearly test records of individual students under section 1111(b) of the ESEA [20 U.S.C.
6311(b)]. These include performance level and item response data for the elementary/middle-level assessment
program in English language arts, mathematics, science, and social studies, as well as scores obtained on New

York’s secondary-level Regents examinations (see Appendix C_1_2).

Yes

New York collects information on students not tested by grade and subject for the elementary/middle-level
assessment program in English language arts, mathematics, science, and social studies, as well as scores obtained

on New York’s secondary-level Regents examinations (see Appendix C_1 2).

Yes

New York has a teacher identifier system with the ability to match teachers to students and is collecting these
data (see Appendix C_1 12). These data are being collected now and will be available for reporting purposes
beginning with the 2010-11 school year and will supply information for the instructional improvement reports
described in Section (C)(3).

The State took a phased approach to incorporating this data element into the LDS. Phase | of this statewide
initiative, which began at the beginning of 2009-10, was optional for schools and districts through pilots and

required manual data processing steps that will become automated during later phases.
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During Phase I, which began in Spring 2010, all schools and districts were requested to submit teacher and course
data (see Appendix C_1_13). Districts receive statewide unique teacher identifiers from NYSED via a secure file
transmission process. These are the unique identifiers that have long been present in the NYSED teacher
certification database. Local and statewide teacher identifiers, teacher course and building assignment codes,
student course enrollment (using both local and statewide course codes) for all elementary/middle- and secondary-
level courses that lead to a State assessment, and course attributes (e.g., grades) for secondary-level courses that
lead to a State assessment were extracted from the student management system. Statewide unique teacher
identifiers were appended to the teacher/course manual extract, which was then sent manually to the regional data
center. The regional data centers moved the teacher/course data to the statewide LDS through automated

processes.

During Phase I11 of this initiative, all districts will be required to provide data throughout the 2010-11 school year.
The data described above will be extracted from the local student management system and loaded into the statewide

LDS through typical automated data flow processes.

Yes

New York collects student-level transcript information, including information on courses completed and
grades earned (see Appendix C_1 12). These data are being collected in spring 2010 and will be available for
reporting purposes in the 2010-11 school year and will supply the information for the instructional improvement
and early warning reports described in Section (C)(3), as well as a P-16 student transcript system capable of the
direct exchange of student-level records, consistent with State and federal privacy laws and regulations, among
NYSED, its SUNY and CUNY public institutions, and private higher education organizations.

As described for Element (8), Phase | of this statewide initiative began at the beginning of the 2009-10 school year.
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Phase | was optional for schools and districts through pilots and required manual data processing steps that will
become automated during later phases (see below).

Phase Il began this spring. During Phase 11, all schools and districts were requested to submit teacher and course
data (see Appendix C_1 13). In Phase I, districts receive statewide unique teacher identifiers from NYSED via a
secure file transmission process. These are the unique identifiers that have long been present in the NYSED
teacher certification database. Local and statewide teacher identifiers, teacher course and building assignment
codes, student course enrollment (using both local and statewide course codes) for all elementary/middle- and
secondary-level courses that lead to a State assessment, and course attributes (e.g., grades) for secondary-level
courses that lead to a State assessment were extracted from the student management system. Statewide unique
teacher identifiers were appended to the teacher/course manual extract, which was then sent manually to the
regional data center. The regional data center moved the teacher/course data to the statewide LDS through

automated processes.

During Phase I11 of this initiative, all districts will be required to provide data throughout the 2010-11 school year.
The data described above will be extracted from the local student management system and loaded into the statewide

LDS through typical automated data flow processes.

10

Yes

New York collects student-level college readiness test scores in the statewide LDS. NYSED receives these data,
including PSAT, SAT, and Advanced Placement scores, through a data-sharing agreement with the College Board
(see Appendix C_1_14), as well as through student performance scores on New York’s high school Regents
examinations. NYSED also shares P-12 data with the College Board. This information will be used for reporting

purposes beginning in 2010-11.
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11

Yes

New York collects information regarding the extent to which students transition successfully from secondary
school to postsecondary education, including whether students enroll in remedial coursework. SUNY,
CUNY, and NYSED exchange information regarding the extent to which students transition successfully from
secondary school to postsecondary education, including whether students enroll in postsecondary remedial
coursework and the postsecondary grade point average (see Appendices C_1 7 and C_1 8 for the data-sharing
agreements between NYSED and SUNY/CUNY).

In addition, postsecondary data retrieved from the National Student Clearinghouse (see Appendix C_1 3) have
been incorporated into the P-16 data system and matched to students’ P-12 data for further analysis. The National
Student Clearinghouse data provide information on student enrollment, transfers, educational persistence, and
completion of postsecondary education. Degree and course information are available for more in-depth analyses
(e.g., higher education graduation rates by race/ethnicity; persistence by amount of remedial work, etc.).
Additional higher education data will be available for reporting and analysis purposes beginning with the 2010-11

school year.

12

Yes

New York collects other information determined necessary to address alignment and adequate preparation
for success in postsecondary education. SUNY, CUNY, and NYSED exchange other information necessary to
address alignment and adequate preparation for success in postsecondary education, including high school diploma
outcomes, performance on high school assessments, postsecondary total credits earned, academic program of study,
and postsecondary degree earned (see Appendices C_1 7 and C_1 8 for the data-sharing agreements between
NYSED and SUNY/CUNY). The Parthenon Group completed an analysis for NYSED that examined the student-
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level demographic, enrollment, and assessment variables that predict success in postsecondary education (see
Appendix C_1_6).
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The schematic below depicts New York’s expanded P-16 data system.

Expanded Bi-directional P-16 Data Flow Diagram (SUNY/CUNY)
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CONCLUSION

New York has developed a P-16 data system that meets all requirements of the America COMPETES Act. New York’s data system
will be a key resource upon which all other educational reform proposals will rely. The State plans to leverage this comprehensive
data system to provide critical support for the development of the Education Data Portal and Comprehensive Instructional Reporting
and Improvement System, which are described in the following subsections and which will provide a foundation for the State’s
proposals in college-readiness standards and assessments, educator effectiveness, and school turnaround.
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Reform Plan Criteria

(C)(2) Accessing and using State data (5 points)

The extent to which the State has a high-quality plan to ensure that data from the State’s statewide longitudinal data system are
accessible to, and used to inform and engage, as appropriate, key stakeholders (e.g., parents, students, teachers, principals, LEA
leaders, community members, unions, researchers, and policymakers); and that the data support decision-makers in the continuous
improvement of efforts in such areas as policy, instruction, operations, management, resource allocation, and overall effectiveness.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Application Instructions or Section XII, Application Requirements (e), for further
detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described and, where relevant, included
in the Appendix. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Recommended maximum response length: Two pages

(C)(2) OVERVIEW

New York will have an Education Data Portal that provides a networking platform and information repository for dashboard reports and other customized
VISION resources so that diverse stakeholders—including educators, parents, students, policy leaders, researchers, and the media—can access and analyze
educational data, make decisions, and take actions to improve outcomes for New York’s students.

1. Design and build an Education Data Portal to be broadly accessible for New York’s diverse stakeholders, with customized and timely information,
including dashboard reports based on stakeholder role.

2. Use the Data Portal as a multimedia networking platform to support professional development (including online video) and instructional improvement.

Ensure broad usage and stakeholder satisfaction through pilot programs and other staggered rollouts to gather feedback for improvements prior to
statewide implementation.

4. Continually improve the Data Portal through embedded surveys and other feedback tools, as well as State and regional data governance initiatives.

STRATEGIES
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Build an Education Data Portal prototype, with a pilot program rollout in a cross-section of urban, suburban, and rural districts by September 2011.

Roll out and promote the improved Data Portal for all users, schools, and districts by April 2012.

Achieve 240,000 annual Portal users by 2013-14.

Receive feedback from at least 5 percent of the Portal users each year on how to improve user experience and increase the Portal’s educational efficacy.

v v v v Vv

By 2013-14, receive reports from 90 percent of users that the Data Portal helped drive policy decisions, instructional improvement efforts, and
professional development activities.

EDUCATION DATA PORTAL DESCRIPTION

New York is committed to building an Education Data Portal that different stakeholders can access easily to view useful reports that
may be customized as needed. NYSED already provides extensive reports about students, schools, districts, and the State in
standardized formats. These include annual School Report Cards, teacher profiles, assessment data, school financial data,
demographic data, and the disaggregated data on the performance of diverse groups of students. Through Race to the Top, New
York plans to move beyond this more “static” system to a dynamic system in which the user can be in charge of creating and/or

customizing clear and relevant reports for specific purposes.

All users will obtain access to the Education Data Portal based on role and interest (from parent/guardian to teacher and principal, to
researcher and policymaker) through unique user credentials. A typical dashboard will be a quadrant, with key indicators situated in
the four corners of the user’s screen. Each dashboard will be designed to feature data useful and appropriate to the specific user,
including full longitudinal State assessment data, interim benchmark scores, student information gathered through the formative
assessment process, and early warning reports designed to help identify and provide support for students at risk of not completing
educational programs. The content and format of default dashboards will vary by user role, but some common features will include

aggregated data with drill-through capability as relevant to district, school, teacher, and student subgroups. All dashboard reports
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can be customized, and additional reports can be created as needed through drag-and-drop modules. Easy-to-use basic descriptive
and inferential statistical tools (e.g., charts and correlations) will be available.

Diverse stakeholders—including educators, parents, students, policy leaders, researchers, and the media—will use the information
and reports provided by the Data Portal to make decisions and take actions to improve outcomes for New York’s students. The
Portal will be a mechanism for delivering the professional development, training, and materials needed to support the State’s reform
agenda, including increasing educator effectiveness, developing college-ready standards and assessments, integrating information

from interim assessments and the formative assessment process, and supporting school turnaround.

The State expects that the portal will have almost 250,000 unique users annually by the end of 2013-14, with 1.2 million annual
visits. The system’s tools and reports will allow users to customize their experience, prioritize the display of useful information, and
share information according to the certain stakeholder roles, identified in the following areas.

Educators and Educators-in-Training

The Education Data Portal will provide timely information to help teachers (including teacher trainees) and other school leaders
make better instructional decisions; improve teacher recruitment, induction, evaluation, and retention; guide program design; and
identify opportunities for effective professional development. The portal will help educators assess the early intervention needs of
at-risk and typically underserved student populations (e.g., English language learners, students with disabilities, overage and under-
credited high school students, etc.). Superintendents and leaders in higher education will be able to understand which teacher and

administrator preparation programs tend to produce effective teachers and principals.

School Assistance Teams
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As described in Section (E)(2), teams involved in the turnaround of struggling schools will need specialized access to local and
statewide data to identify critical needs and evidence-based strategies. In developing the Portal, the State will keep in mind the

specific needs of these users:

Joint Intervention Teams (JITs) are appointed by the Commissioner and make recommendations for schools in the Restructuring
phase of Differentiated Accountability. They include a representative of the school district, a NYSED staff member, an external
education expert, and content area specialists as appropriate. The JIT will use the Data Portal to conduct a diagnosic assessment of a
school’s educational program (including an analysis of student performance with a specific focus on the needs of English language

learners, students with disabilities, and at-risk students) and establish the root causes for the school’s failure to make progress.

The External Technical Assistance Center for Innovation and Turnaround (ETACIT) will use the Data Portal to help persistently
lowest-achieving schools select, plan, and implement an intervention model, as well as identify Intervention Partners based on the
needs of the school and school community. ETACIT will provide data-based technical assistance to help schools identify and

develop the key competencies for principals and staff to ensure the success of the school’s intervention model.

Intervention Partners, selected by persistently lowest-achieving schools with the approval of the Commissioner, will include
nationally renowned private non-profit organizations, new small school developers, leading charter management organizations,
universities, virtual and blended school providers, autonomous internal district offices, and individual Boards of Cooperative
Educational Services (BOCES). These Intervention Partners will use the Data Portal to provide schools with differentiated supports
for the turnaround, restart, and transformation models, including curriculum materials consistent with the State’s curricular
frameworks and with aligned professional development for both teachers and principals. Additionally, as a result of data gathered
through our Teacher and Principal evaluation system (See Section D), Intervention Partners will use the Data Portal to assist schools

in creating individualized teacher professional development plans for teachers who were rated unsatisfactory.
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Parents

The Parent Portal will help parents understand their child’s progress as he or she moves through school toward graduation and
college/career readiness. Modeled on the work completed by New York City as part of its instructional improvement system, the
Parent Portal will provide an interactive portfolio of test scores, course grades, and attendance information and will be available in

multiple languages.
Typically Underserved Users without Computers

Although we must leverage technology to allow the data system to achieve lasting impact on instructional and other educational
decision-making, NYSED is well aware of the “digital divide” that exists between those with and without access to computers and
Internet connections. For those without digital connections, the Parent Portal will be available online and in print archives at local
libraries. NYSED will also seek grant funding, and will support the efforts of local school districts to do the same, to provide parents
and students with access to the Internet through the purchasing and lending of laptops, netbooks, and personal digital assistants that
can access the Internet in local libraries and other “hot spot” locations with free and secure wireless Internet connections. In
addition, NYSED will explore options for developing push technology within the data system, so that Data Portal information can be
downloaded onto equipment while students are at school and then available for review offline when students are at home. NYSED
will encourage its P-16 partners, including schools and institutions of higher education, to allow parents and students without access

to the Internet to use computer facilities as schedules and space permit.
Students

The Education Data Portal will serve as a convenient access point for students to access records (test scores, grades, schedules,
attendance, discipline, etc.), as well as summary information about their own school and schools in other regions. The Data Portal’s

localization features will allow regional data centers to innovate, and to integrate information contained in local district data systems
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(such as student portfolio work samples) into a student’s Data Portal for archival and display purposes. The Data Portal will also be
a useful tool for students who are researching their options for enrolling in college. Students will prefer the Data Portal over Internet
searches because of the customization available on their portal home page and the simple access to trusted and authoritative data
sources. Future enhancements can include integration of the college application experience, including a universal college application

format and a quick and secure protocol for sharing student transcripts.
Policy Leaders

Leaders in educational policy—including superintendents, school board members, members of Congress and the State legislature,
the Governor’s office, and the Board of Regents—will have access to customized reports that provide information regarding K-12
program effectiveness, higher education program effectiveness, and the adequacy of teacher preparation programs. Information will
be available to help inform discussions regarding teacher and administrator evaluation, as well as policy decisions regarding student
performance and the achievement gap. Models will be developed to determine the educational pathways that predict student success
and “early warning systems” that predict high school dropout rates or lack of adequate preparation for college or careers. The
system will allow systematic tracking of return on investments by linking interventions and outcomes, permitting data-informed

decisions to reallocate resources away from underperforming initiatives and into innovative, high-performing ones.

Researchers, Media, and Advocates

To ensure that policy initiatives receive strong public scrutiny, the Data Portal will provide researchers, the media, and advocates
with full access to data, consistent with State and federal privacy laws. This open-access approach aligns with NYSED’s aggressive
research agenda and the efforts of the State’s many established research collaborations. The New York Education Research

Consortium—which NYSED leads along with researchers from Syracuse University and the State University of New York at
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Albany—fosters an exchange of ideas that inform education policy decisions; assist education policy decision-makers in identifying
issues that require study; and produce quality and timely research that contributes to the development of education policy. Text and
video summaries of the consortium’s yearly conferences will be available via the Data Portal. Similar information will be shared
from NYSED’s other active research collaborations—including partnerships with Harvard University for an independent evaluation
of the State’s assessment system, and Stanford University for an independent evaluation of New York’s network of charter schools.
NYSED also makes data available freely to the media. For example, using data provided by NYSED, the New York Times recently
posted an interactive web-based tool that allows the public to access a decade of assessment and student demographic data by school

and district.
STEM Innovations

The use of the longitudinal data system (LDS) and Education Data Portal for ongoing research is particularly important to help close
the achievement gap and further the progress of typically underrepresented groups, such as women and minorities, in science,
technology, engineering, and mathematics (STEM). Since data available through the Portal will allow researchers to track students’
P-16 STEM education experiences, this information will assist NYSED in the design and evaluation of educational innovations to
increase the number of citizens, including women and minorities, seeking higher education and, ultimately, careers in the STEM
fields. New STEM initiatives are described in several parts of this application. In Section (D), there are initiatives to increase the
number of qualified STEM teachers, to increase STEM course offerings, and to increase partnerships with institutions of higher
education to provide more STEM experiences for middle and secondary students. In Section (E), there are proposals to increase the
number of STEM-centered schools, especially for minority and women students, and to encourage Intervention Partners to focus on
STEM initiatives. The data collected on all of these efforts will help NYSED and other policymakers to evaluate results and make

adjustments as needed.
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ACTIVITY 1: INCREASE THE REPRESENTATION AND EFFECTIVENESS OF STATE AND REGIONAL GOVERNANCE GROUPS

NYSED recognizes that educational reform is predicated on a comprehensive, system-wide management process that supports and
promotes effective uses of high quality data. People only use data they trust; proper governance ensures data integrity. In particular,
New York’s governance process will ensure that researchers continue to receive ongoing and transparent access to data contained in
the Data Portal. Therefore, the continuous refinement of its data governance initiative is at the center of New York’s educational
reform plans. With technical assistance from The Parthenon Group and the Center for Educational Leadership and Technology
(CELT), NYSED is extending and refining its State and regional governance groups based on methodologies proven successful in

other states (see Appendix C_2_1 for additional information about New York’s state and regional data governance models).

Responsible Parties: Data Management and Policy Boards and the P-20 Data System Executive Committee

Timeline for Completion: January 2010 to June 2010

ACTIVITY 2. IDENTIFY THE FUNCTIONAL REQUIREMENTS FOR THE DATA PORTAL THROUGH STATE AND REGIONAL GOVERNANCE GROUPS
AND BASED ON LEADING RESEARCH

New York’s data system is governed by the Board of Regents and, under the Board, a P-20 Data System Executive Committee—
composed of the leaders of the State Education Department, SUNY, CUNY, and three of the State’s largest school systems—that
was created in 2008. Through its governance system, NYSED will work with P-16 representatives in higher education, key P-12
school districts, higher education, other State agencies, students and parents, union leaders, the New York State School Boards
Association, and executive and legislative liaisons to ensure that clear and effective dashboards, analyses, and portal-based tools are

available to support effective and continuous educational improvement. The State will build upon the strengths and lessons learned

Page 120 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

from existing instructional reporting initiatives,'* as well as best practices from other states and organizations. (See Section (C)(3) for
additional details.)

New York’s extended governance network (which includes regional advisory boards throughout the State) will be responsible for
gathering stakeholder feedback and making recommendations regarding functional design requirements for the Data Portal. The
Data Management Board will be responsible for gathering this information and making recommendations to the Data Policy
Committee. P-20 task forces will integrate this information with best practices, as determined by analyzing the relevant research
literature, and make recommendations to the P-20 Data System Executive Committee (see Appendix C_2_1 for additional

information on governance roles).

Responsible Parties: Data Management Board, Data Policy Committee, the P-20 task forces, and the P-20 Data System Executive
Committee

Timeline for Completion: July 2010 to September 2010
ACTIVITY 3: BUILD THE DATA PORTAL PROTOTYPE WITH ROLLOUT IN A CROSS-SECTION OF URBAN, SUBURBAN, AND RURAL DISTRICTS

Activity 3.1: Create an Instructional Data Portal Prototype

Through a competitive procurement process, the State will establish a contractual relationship with a vendor to develop an
instructional data presentation tool (such as New York City’s instructional improvement system) that includes the capacity to quickly
deliver student, classroom, and school-level instructional reports; allow for ad hoc data queries/reports; and contain teacher and

parent portals that incorporate social media technologies to support collaboration and professional development. The State will

14 See Appendix C_2 2 for a sample summary of instructional reports, tools, and support presently available to districts and schools.
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ensure that this data presentation tool will display data from the statewide data model, as well as local data sets that are important to

individual regions of the State.

Responsible Parties: NYSED and Data Portal system vendor
Timeline for Completion: October 2010 to September 2011

Activity 3.2: Expand Capacity and Infrastructure of Regional Data Networks

All schools in New York State store data in and receive data reports from one of the State’s regional data centers. The State and the
regional data centers store data using the same standard data model (eScholar), which ensures compatibility across all levels of the
system. The State will continue to develop the capacity and infrastructure of our regional data networks so that instructional data
will be staged and refreshed regionally to ensure quick delivery of timely data to teachers. NYSED will pull relevant data from

regional networks on a periodic and as-needed basis.

Responsible Parties: NYSED and regional data centers

Timeline for Completion: October 2010 to December 2010
Activity 3.3: Develop Capacity to Authenticate Users

The State will develop the capacity to authenticate users of the data system at the statewide, district, building, and classroom levels
and for the teacher, teacher trainee, administrator, student, parent, policy leader, and researcher/media/advocacy roles. Data will be

available as appropriate to each user role and level.

Responsible Parties: NYSED, Data Portal system vendor, and regional data centers
Timeline for Completion: October 2010 to December 2010
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Activity 3.4: Create Enforceable and Accountable Performance Objectives

The State will create enforceable and accountable performance objectives for our statewide regional data centers and instructional
networks (including New York City Department of Education, regional data centers, and BOCES), with opportunities for schools to
choose support networks based on a demonstrated history of success. Performance objectives for regional data centers will include
ensuring timely access to complete and accurate data for the regional stakeholders. Performance objectives for instructional

networks will include implementing the professional development activities described in Section (C)(3).

Responsible Parties: NYSED and P-20 Data System Executive Committee
Timeline for Completion: January 2011 to September 2011

Activity 3.5: Provide Growth, Value-Added, and Other Student Information

The State will work with researchers (see Section D for the pending agreement between NYSED and the National Center for the
Improvement of Educational Assessment to assist with the development of New York’s growth model), policymakers, and
representatives from collective bargaining groups to provide growth and value-added information to stakeholders through the Data
Portal. The growth model will provide a more precise measure of annual student growth and help educators to evaluate whether a
student is “on track” to reach proficiency by a specified time or “on track” to remain proficient or improve the level of proficiency.
The value-added model will be used in the updated teacher evaluation system described in Section (D)(2). These data will provide
teachers and principals with growth percentiles and progress-toward-growth benchmarks for individual and aggregated groups of
students. Growth and value-added information will help educators plan better curriculum and instruction, help parents understand

their children’s progress, and assist policymakers in their efforts to set allocation and intervention priorities.

Data from other State agencies—including early childhood, health, children/family services, and criminal justice—will be

incorporated into the data system in a manner consistent with federal and State privacy laws, which will improve the State’s ability
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to develop Early Warning Reports designed to identify and provide support to students at risk of not completing education programs.
Additional P-20 data, such as workforce and military, will be incorporated, and access will be granted to appropriate users.

Responsible Parties: NYSED and P-20 Data System Executive Committee
Timeline for Completion: August 2011

ACTIVITY 4: BASED ON PROTOTYPE FEEDBACK, IMPROVE THE DATA PORTAL PRIOR TO FULL ROLLOUT

There will be two primary loops for users of the Data Portal prototype to provide feedback regarding user experience and suggested

improvements:

1. The field-based regional governance networks, organized within New York City and the regional BOCES, will have direct and
ongoing contact with stakeholders as they use the Data Portal in its intended educational context. These governance liaisons

will gather and organize feedback through the Associate Commissioner for District Services on a weekly basis.

2. Users will have an immediate and direct mechanism to submit feedback through print, audio, or video format directly through
the survey and other social media tools embedded in the Data Portal. This information will be coordinated by the system

vendor and provided to Data System Task Force and Data Policy Committee on a weekly basis.

Planning and project management sessions will be held on a weekly basis between the Data Portal system vendor, the Data System
Task Force, the Data Policy Committee, and the Associate Commissioner for District Services to integrate ongoing feedback into a
timeline for planned and prioritized system revisions. The State must respond as rapidly as possible to improve the system’s relevance

and usability.

Responsible Parties: Associate Commissioner for District Services, Data System Task Force, the Data Policy Committee, and the
Data Portal system vendor
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Timeline for Completion: October 2011 to March 2012
ACTIVITY 5. ROLL OUT AND PROMOTE THE IMPROVED DATA PORTAL FOR ALL USERS, SCHOOLS, AND DISTRICTS

Activity 5.1: Roll out the Data Portal to All Users and Provide Training and Support

NYSED will make the Data Portal available to all users statewide. In addition to the professional development activities described in
Section (C)(3), all stakeholders will be provided with an introduction to portal functionality, user benefits, expectations, and necessary
training. The Portal’s social media features will allow users to access context-based text and video support as needed.

The Data Portal will contain data that stakeholders need to answer educational and instructional questions that they are already
asking, as well as think of new questions for exploration. The focus will be on supporting structured conversations among teachers,
parents, students, and other educational leaders who are focused on student work and performance. The data system will be a needed
tool to inform these conversations through the provision of timely, relevant, and desired information

Responsible Parties: NYSED and P-20 Data System Executive Committee
Timeline for Completion: April 2012

Activity 5.2: Update Commissioner’s Regulations to Require Proficiency in Data Analysis and the Use of Data Portal

NYSED will update Commissioner’s Regulations so that proficiency with data analysis and the Data Portal are necessary for teacher

certification and tenure, as well as successful completion of the requirements contained in a district’s professional development plan.

Responsible Parties: NYSED
Timeline for Completion: April 2012
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Activity 5.3: Update Commissioner’s Regulations to Require Using Data for Instructional Decisions as Part of Clinical Training Models

NYSED will update Commissioner’s Regulations so that using information in the Data Portal to guide instructional decisions will be
required experiences embedded into teacher/administrator clinical training models. These clinical training models will include mentor

relationships, peer networks, and inquiry teams—all would be expected to have conversations informed by use of the data system.

Responsible Parties: NYSED
Timeline for Completion: April 2012

Activity 5.4: Hold Principals Accountable for Successful Use

As key change agents and instructional leaders, school principals will be held accountable on an ongoing basis for their role in
ensuring that the Data Portal is utilized by students, teachers, and other professional staff to improve instruction and other student
outcomes. School superintendents and principals will be provided with the necessary professional development to prioritize and

effectively fulfill this instructional leadership responsibility.

Responsible Parties: NYSED
Timeline for Completion: April 2012

Activity 5.5: Promote Parent Participation

Regional networks will be responsible for increasing parent use of the Data Portal through parent trainings, specifically to ensure that
parents take advantage of the Portal’s survey tools to influence the prioritization of improvements and feature enhancements, as well
as the social media tools that will allow communication among parents who find affiliation with others through geographic location or
areas of interest (e.g., parents of students with disabilities, etc.). Parent participation will place natural pressure on teachers and

principals to become active and proficient users.
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Responsible Parties: Regional data centers and instructional networks

Timeline for Completion: April 2012 and ongoing

Activity 5.6: Market Data System Using Social Media

We will market the data system using social media technologies such as those contained in the New York City Department of
Education’s ARIS system (teacher portals with capabilities to connect with friends, create groups, follow status updates, and post best
practices in text, audio, or video format, etc.). Regional networks will be responsible for supporting the participation of power users to

maintain a facilitator presence on these networks and build momentum (viral marketing).

Responsible Parties: NYSED, regional data center, instructional networks

Timeline for Completion: April 2012 and ongoing

ACTIVITY 6: EVALUATE AND PUBLISH THE EXTENT TO WHICH THE DATA PORTAL IS UTILIZED AND DRIVING POLICY DECISIONS,
INSTRUCTIONAL IMPROVEMENT EFFORTS, AND PROFESSIONAL DEVELOPMENT ACTIVITIES

NYSED will create university and non-profit-based research alliances in which user behavior within the Data Portal will be studied
quantitatively and qualitatively. Research partners will be provided with access to de-identified Data Portal user logs, as well as
access to conduct interviews and other research activities with key users of the system across all stakeholder roles. Research partners

will be required to disseminate and publish their findings through regional associations and peer-reviewed journals.

Responsible Parties:

Timeline for Completion: October 2012 and ongoing
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(C)(2) TIMELINE

MAJOR ACTIVITIES

2010

2011

2012 2013

RESPONSIBLE PARTIES

Activity 1: Increase the representation and effectiveness of
State and regional governance groups

NYSED, P-20 Data System Executive
Committee, BOCES, regional data centers,
school districts and charter schools,
representatives from higher education (public
and private), collective bargaining groups,
and non-education systems

Activity 2: Gather feedback on functional requirements for
the Data Portal through State and regional governance
groups and based on leading research

System vendor and governance groups in (1)

Activity 3: Build the Data Portal prototype with rollout in a
cross-section of urban, suburban, and rural districts

System vendor and governance groups in (1)

Activity 4: Based on prototype feedback, improve the Data
Portal prior to full rollout

System vendor and governance groups in (1)

Activity 5: Roll out and promote the improved Data Portal
for all users, schools, and districts

System vendor and governance groups in (1)

Activity 6: Evaluate and publish the extent to which the
Data Portal is utilized and driving policy decisions,
instructional improvement efforts, and professional
development activities

Research alliances and governance groups
in (1)
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Actual Data: Baseline End of SY
2010-2011
Performance Measures (Current school year EndofSY | EndofSY | Endof SY
ormostrecent) | (orototype) | 20112012 | 2012-2013 | 2013-2014
Number of unique Data Portal users (1 or more login per year) N/A 5,000 72,000 160,000 240,000
Number of Data Portal visits (per year) N/A 16,000 240,000 680,000 | 1,200,000
Number of stakeholders providing feedback on the Data Portal N/A 500 3,600 8,000 12,000

CONCLUSION

Providing all stakeholders with access to the Education Data Portal will improve the quality and content of data reporting, and

ultimately drive increased student achievement. Section (C)(3) further addresses how the State will support the use of data to

improve instruction.
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(O)(3) Using data to improve instruction(18 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality plan to—

(i) Increase the acquisition, adoption, and use of local instructional improvement systems (as defined in this notice) that provide teachers,
principals, and administrators with the information and resources they need to inform and improve their instructional practices, decision-making,
and overall effectiveness;

(i) Support participating LEAs (as defined in this notice) and schools that are using instructional improvement systems (as defined in this notice)
in providing effective professional development to teachers, principals and administrators on how to use these systems and the resulting data to
support continuous instructional improvement; and

(iif) Make the data from instructional improvement systems (as defined in this notice), together with statewide longitudinal data system data,
available and accessible to researchers so that they have detailed information with which to evaluate the effectiveness of instructional materials,
strategies, and approaches for educating different types of students (e.g., students with disabilities, English language learners, students whose
achievement is well below or above grade level).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals, activities,
timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII, Application Requirements (e), for
further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be described and, where relevant, included in the
Appendix. For attachments included in the Appendix, note the location where the attachment can be found.
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Recommended maximum response length: Five pages

SuUBSECTION(C)(3) OVERVIEW

New York will have a statewide data system that continually generates information that will be used to improve instruction and is integrated with a system of
ongoing professional development activities to ensure teachers, school officials, and parents can obtain and analyze all relevant data and use it to support
students’ academic achievement.

VISION

1. Create a statewide comprehensive instructional reporting and improvement system available to all stakeholders through the Education Data Portal.
STRATEGIES 2. Provide integrated, ongoing professional development to educators on the use of data to improve instruction through a statewide network.

3. Make the data from the comprehensive instructional reporting and improvement system and the longitudinal data system fully accessible electronically to
researchers while simultaneously promoting a wide-ranging research agenda to identify and replicate best practices.

» A comprehensive instructional improvement system will be piloted in selected districts through October 2011 and then rolled out statewide by October
2012.

»  Anintegrated statewide professional development system will be rolled out by 2012-13 to complement the instructional improvement system. All schools
and districts will be required to participate.

»  An Early Warning System to determine whether students are on track to complete middle and high school will be incorporated into the longitudinal data
system in September 2011.

»  All data from the longitudinal data system will be fully accessible electronically to researchers by June 2011 and all data from the instructional
improvement system will be fully accessible to all researchers and other users as soon as the system is completed in October 2012.

(C)(3) NARRATIVE
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The State of New York believes that collecting and using data is fundamental to student learning. Throughout the State, educators
have stated that using data enables them to understand the unique needs of every student. Comprehensive data on students, teachers,
and schools, when accompanied by information on research-based best practices, gives educators and parents the information they
need to identify progress and problems and intervene effectively to help a single child, a class, a specific group of children (including

at-risk populations), or an entire school or district.

To ensure that happens, New York has developed a three-part plan. New York will:

1. Using the Education Data Portal as its foundation, create a best-in-class statewide instructional reporting and improvement
system that involves teachers, school officials, and parents in a data-driven culture dedicated to improving student achievement
and helping close the achievement gap;

2. Provide ongoing, integrated professional development on using data to improve instruction through a statewide network that
draws on a model system used in New York City and other systems already used regionally throughout the state; and

3. Make the data from the statewide instructional improvement system and the longitudinal data system fully accessible
electronically to researchers, while at the same time promoting a comprehensive, transparent, and open research agenda.

Through the Education Data Portal, the statewide instructional reporting and improvement system will make available the information from the
existing longitudinal data system and will allow users to customize the system to meet their needs. In addition to providing a set of standardized
reports and analyses, the system will be flexible in order to maximize the instructional benefit for individual schools and districts by allowing users
in each LEA to select their own unique data and create customized reports. The system will include analysis of each assessment standard and item
for every student and classroom. Curriculum scope and sequence will also be included in the system to provide a dashboard showing in what
content areas students are behind or ahead, with matching interventions to address their specific needs. Data will be uploaded daily for rapid-time

analysis, supporting the use of data from formative and interim assessments which will be produced by the State and by the Assessment
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Consortium, described in Section (B)(3). An Early Warning System will identify and flag students for intervention if they are, or are likely to be,

off track for promotion and graduation.

The system will be particularly valuable for educating traditionally underserved target populations including Black and Hispanic
students, English Language Learners (ELLs), Long-Term ELLs, students with disabilities, and Students with Interrupted Formal
Education (SIFEs). The system will allow educators to identify and exchange information about research-based or other promising
interventions being used in individual schools specifically for these target populations. System rollout will prioritize persistently low-
performing school districts and schools, and educators in these schools will receive additional targeted professional development in
the use of data to inform instruction and close the achievement gap. Proper analysis of student performance data, combined with
robust and comprehensive professional development for school and district staff, are critical components in the effort to increase

student achievement in all of New York State’s districts and schools.

Educators will work together in inquiry teams within each school (described in (C)(3)(ii) below), communicate through the
instructional reporting system, diagnose problems at all levels of the school and examine and implement best practices to solve them,
and evaluate and share results system-wide. NYSED’s comprehensive instructional and reporting system will also serve to support the
State as it develops its student growth model and value-added models and its teacher and principal evaluation system. As the system is
built, NYSED will ensure that both technical capacity through the Education Data Portal and ongoing professional development are
integrated. NYSED will deploy teams of curriculum, instruction, and data experts to work with schools statewide. All network team
members will be trained—as teams—in providing professional development, the use of the data reporting system, analysis of student
data, selection of best-practice interventions, and evaluation. Local schools will be required to form local inquiry teams to work with
the network teams on specific, identified problems in student achievement within the school. This statewide model will be built on the
best practices of current operational models that exist in each region of the state.

(€)(3)() CREATE A UNIFORM STATEWIDE COMPREHENSIVE INSTRUCTIONAL REPORTING AND IMPROVEMENT SYSTEM
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A unique strength of New York State is the fact that most school districts already use instructional improvement systems. All of the State’s 12
Regional Information Centers (RICs, part of the BOCES established under law and reporting to NYSED) have created instructional improvement
systems, with similar organizations and functions, for all of the school districts within their region. For example, the Central New York RIC
(CNYRIC) provides customized reports to schools and sends teams of curriculum, instruction, and data experts into schools to help them interpret
data and decide on research-based interventions to help specific groups of students, as determined by the analysis. The Western New York RIC
(WNYRIC) provides “gap analysis charts” that interactively display school assessment results for each question to identify performance gaps; this
is an example of the type of analysis, described above, that will be available statewide. Once the gaps are analyzed, the user can view the content
strand, key idea and performance indicator—and link to instructional resources that have been reviewed and added by teachers in the region. Data

coaches and curriculum experts are sent from WNYRIC to schools upon request.

The BOCES and RICs have developed these systems over time through extensive feedback from local teachers and administrators in the
constituent schools, which are their clients. However, the regionalized nature of these systems has produced uneven quality. Some regional
systems are strong, providing substantial information and analysis; others are more limited. To ensure that all students, teachers, and schools
benefit from best practices, the Board of Regents has decided that it will be most effective to build a uniform, comprehensive statewide system,
fully accessible through the Education Data Portal (see Section (C)(2)). This integrated system will build on best practices now being carried out in
the RICs, all of which are linked and all of which report to NYSED. The New York City Department of Education (NYCDOE), which is its own
RIC, has an instructional reporting and improvement system that is a national model; because it is the most advanced, its greater technical capacity

will be used as a guide in building the statewide system.

New York City’s system currently provides over 80,000 educators with a single, secure, and comprehensive online platform to analyze data;
improve student outcomes; share information on best practices through publishing documents and taking part in discussions or blogs; and search
out and work with other educators facing similar challenges. The parents of New York City’s 1.1 million students can also login and access secure,
individualized reports on their children. The system uploads new data daily to ensure rapid-time usability. NYSED will build on the New York
City model and incorporate best practices from the other instructional improvement systems across New York and in other states nationwide. All

data will be loaded regionally from each school and district to the RIC to ensure the utmost flexibility in local use of the data. This procedure is
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already in use for data reporting; schools and districts will thus be able to load local assessment and similar data for analysis and other uses.
Selected data will also be uploaded to the State longitudinal data warehouse as needed for additional purposes, including school and district
accountability, the annual State School Report Cards, among others. As with the current New York City system, teachers will be able to
communicate with each other, create their own websites within the system, obtain resources about best practices, work together to decide on
appropriate interventions with at-risk students, and evaluate and share results. Using a targeted group of students versus a control group,
NYCDOE has evaluated the effectiveness of its instructional reporting system—including the professional development described in the next
section—and has found significant math gains across all grades by those students who have benefited from the instructional reporting system.*
NYSED has been working closely with NYCDOE and the other RICs to plan the rollout and integration of the statewide system; feedback has

been very positive.

The statewide comprehensive instructional reporting and improvement system will allow users to take the following key actions:

e Examine rapid-time school and student data, including the formative and interim assessments outlined in Section (B)(3).

e View standardized reports using the data or create custom reports drawing from the entire data repository.

e Provide extensive data on student growth, especially with the development of a growth model.

e Utilize a complete profile of individual students as they progress across grades, with data on classroom performance, number of credits
toward high school graduation, demographics, attendance, discipline, and additional data as desired.

¢ View performance on individual assessment items for all State tests across a classroom, school, demographic group, etc.

o Diagnose students’ learning needs by analyzing student-specific data (even down to each item on formative, interim, and summative

assessments, in addition to attendance and other measures), set classroom goals for improvement, and measure success.

New York City Department of Education, “Collaborative Teacher Teams Engaged in Inquiry,” November 24, 2009. The NYCDOE analyzed the performance
of eighth-grade students who benefited from their teachers’ professional development delivered through this system as compared to the performance of a control
group. Then it correlated their improved test scores with high school graduation rates. NYCDOE’s studies have shown that the higher a student performs on the
eighth-grade math test, the greater likelihood that student has of graduating from high school. The improvement translated into a six-percentage-point gain in
graduation.
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Access a library of instructional resources (including specific instructional tools, books, interventions, and best practices) that are
research-based and proven to work. In addition, resources can be contributed by teachers statewide to address problems identified for
one student, a group of students, a classroom, or a school or district.

Diagnose systemic problems in a classroom and, relying on appropriate teacher and principal evaluations, provide professional
development to help individual teachers and principals improve student learning.

Use the resources described above to decide on appropriate interventions for individual students or groups of students or entire schools.
This will also apply, for example, when Joint Intervention Teams and Intervention Partners are working to improve the lowest-
performing schools.

Identify other educators who have similar interests and face similar challenges and collaborate on solutions, thereby creating
communities of learners.

Organize and share work documents with team members and collaborators.

Through all of the resources above, provide extensive tools that will help teachers and other educators to improve instruction and raise
achievement.

For parents, log in to see their student’s current and past performance.

Activity 1.1:Pilot Uniform Instructional Reporting and Improvement Model in Selected LEAs, Then Scale Up to a Statewide System

As part of a statewide rollout of the system, New York State will first integrate New York City’s instructional reporting model and the best of

other regional instructional improvement systems to build a uniform pilot program in a cross-section of districts across the state. All of the

features of the current New York City instructional improvement system will be present in the pilot, along with best practices from other RICs

statewide. Initial rollout will prioritize both LEAs with low-performing schools, as defined in Section E, and LEAs with high percentages of low-

performing students. In addition to accessing a set of standard reports and analyses, LEAs will have the capability to enter their own local data

into the statewide system, allowing schools and districts to create their own customized reports and utilize best practices. The New York City

Department of Education (NYCDOE) is already committed to creating pilots with other large and small school districts in the State.

Page 136 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

After the changes are made and perfected in the pilots, the system will then be expanded to the entire state, and all districts and schools will be

required to utilize it.

Responsible Parties: NYSED and districts chosen to participate in the pilot

Timeline for Completion: October 2011 for pilot and October 2012for full statewide rollout
Activity 1.2: Provide Access to Educators

The State will provide access to the comprehensive instructional reporting and improvement system so that teachers and school leaders can view
detailed information about their own classrooms or schools, including unique local data, and create customized reports. Enable School Inquiry
Teams to create their own websites with data analyses, practices they used to improve instruction, and subsequent evaluations. Allow this

information to be shared with other teams system-wide.

Responsible Parties:

Timeline for Completion: Statewide implementation by October 2012
(C)(3)(i)) PROVIDE INTEGRATED, ONGOING PROFESSIONAL DEVELOPMENT THROUGH A STATEWIDE NETWORK

New York State will create a sustainable system to provide continuous professional development so that educators can effectively use the
instructional improvement system to analyze data, identify student deficiencies, and take appropriate, research-driven actions to improve student
achievement and/or school climate. We will build on New York City’s two-and-half-year-old Collaborative Inquiry Network model that has
proven to be successful and effective in raising student achievement. This model consists of network teams dispatched from central
administration to work continuously with school-based inquiry teams. All network teams are composed of tiered layers of leaders, data experts,
and specialists in curriculum, assessment, and instruction. The design is a sustainable model driven by data and evidence that emphasizes both

principal leadership and teacher cooperation. It makes time for teachers to work actively together—using the data, analyzing the results, and
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making and evaluating adjustments in their instruction as needed. Schools are held accountable for utilizing the system and for their results

through a quality review process and a subsequent rating.
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Each of New York City’s network teams works with a group of schools (approximately 25 schools). Each network team is responsible for
providing the professional development and ongoing coaching required for the school-based teams in those schools. The school-based inquiry
teams work with different groups of students on different issues, and use the instructional improvement website to create their own “inquiry
website.” Aided by a network team, each inquiry team accesses local student data to create customized reports around specific problems in each
school and view detailed information to devise new instructional strategies. Each team analyzes the data for groups of students with learning
deficits, investigates and uses research-based instructional strategies to solve specific problems, and evaluates the success of its strategies. The
team posts information on results, which is shared with other inquiry teams citywide. This inquiry team approach is documented as a successful

and sustainable method of professional development in New York City, Southern California, and several other places.'®

NYSED will expand this network team system to the entire state. The network teams will be the main vehicle to deliver professional development
across an array of new initiatives, as described in Section (A)(2).The system of professional development will be rolled out statewide in the

following way:
Activity 2.1: Form the Network Teams

BOCES: In expanding the instructional reporting and improvement system to all school districts, the State will create one collaborative network of
teams that will support local schools in each region. The State already has a school-support network through the 37 BOCES and their affiliated

Regional Information Centers. The BOCES, funded by the State and reporting to NYSED, already have data, curriculum, assessment, and

1%Vescio, Ross, Adams, “A Review of Research on the Impact of Professional Learning Communities on Teaching Practice and Student Learning,” Teaching and
Teacher Education, January 2008. Saunders, Goldenberg, Gallimore, “Increasing Achievement by Focusing Grade-Level Teams on Improving Classroom
Learning: A Prospective, Quasi-Experimental Study of Title | Schools,” American Educational Research Journal, January, 2009.

New York City Department of Education, “Collaborative Teacher Teams Engaged in Inquiry,” November 24, 2009. The NYCDOE analyzed the performance of
eighth-grade students who benefited from their teachers’ professional development delivered through this system as compared to the performance of a control
group. Then it correlated their improved test scores with high school graduation rates. NYCDOE’s studies have shown that the higher a student performs on the
eighth-grade math test, the greater likelihood that student has of graduating from high school. The improvement translated into a six-percentage-point gain in
graduation.
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instructional experts working with schools and districts. Their services will be integrated into a single coordinated effort, and aligned with other
professional development and capacity building initiatives. The District Superintendents who head each BOCES will report to the NYSED
Associate Commissioner for District Services (acting for the Commissioner of Education) in carrying out all aspects of the professional
development work. Each BOCES will form a specific number of network teams, enough for each team to serve 25 schools and their local inquiry
teams in the region. Each network team will consist of an expert in curriculum, an expert in data, and an expert in instruction; one member of the
team will also be appointed to serve as the team leader. In addition, the District Superintendent in each BOCES will work with superintendents of
the component school districts to ensure that the network teams and other BOCES experts in data, curriculum, and instruction help to build district

capacity to support schools.

Big 5 School Districts: New York City already has a network system, as described above, which is working successfully. NYSED will work directly

with the Big 4 school districts (Buffalo, Rochester, Syracuse, and Yonkers) to create local systems of network and inquiry teams. NYSED leaders
will work directly with the superintendents and the leaders in curriculum, assessment, and data within each of the Big 4 districts. This is necessary
for two reasons: (1) BOCES historically have not been closely involved in the Big 5 school districts, and (2) the Big 5 school districts are both
larger than other districts and have greater concentrations of at-risk students and low-achieving schools and therefore warrant more intensive

involvement.

Responsible Parties: NYSED, BOCES and RICs, Big 5 school districts

Timeline for Completion: Network teams will be hired, trained and phased in to support LEAs and schools through the grant period as RTTT
reforms are implemented. In Year 1 (2010-11), network teams of two curriculum and instruction experts will be deployed to the LEAS engaging
in 2010-11 turnaround interventions of persistently lowest achieving schools; each team will serve 25 schools. (Please note that New York City
already has full network teams in place.) In Year 2 (2011-12), the existing teams will be sustained and additional teams of two curriculum and
instruction experts will be phased in statewide to support the implementation in all LEAs of the new standards, curriculum frameworks, and
assessments and the new teacher evaluation system; again, each team will serve 25 schools. The teams will continue to support school turnaround
efforts through the grant period. In Year 3, as the instructional reporting and improvement system is launched, data experts will be added to each

of the 124 teams statewide; each network team will then have three members. Full teams will be sustained through Year 4. This work will be
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funded through the Race to the Top grant during the period of the grant; after the grant expires, NYSED will strongly encourage districts to use
Title Il and other funds to continue the professional development.

Activity 2.2: Form the School-based Inquiry Teams and Integrate Their Work with the Network Teams

The network teams will promote in all of New York State’s school districts the continuous use of the instructional improvement system. All school
districts will be required to form local inquiry teams in each school. Each network team will help the principals and teachers in assigned schools to
identify specific problems related to student achievement and to form the inquiry teams to deal with those problems. Each inquiry team will
consist of teachers who face common challenges in student achievement (e.g., poor performance in 3"grade math). Each network team will
provide extensive professional development, guiding the inquiry teams to use their own local data, analyze the problems, decide on research-based
interventions, carry out those interventions, and then evaluate the results. Network teams will also prioritize work in districts with the lowest-
performing schools and will contribute to school improvement intervention initiatives as described in Section (E) to ensure that the use of data to

inform instruction is embedded in the educational core in turnaround schools.

Responsible Parties: NYSED, BOCES and RICs, LEAs

Timeline for Completion: NYSED will use the same timeline outlined for the network teams.

Activity 2.3: Build an Early Warning System

The data system will generate reports to monitor students to determine whether they are on track toward high school completion and other
postsecondary goals and will provide those reports to teachers and administrators for use in developing instructional, intervention, and recovery
strategies and for communicating with parents. All school districts will be required to use the reports and take action to support at-risk students. In
turn, the network teams described above will work with schools to ensure that every school takes appropriate actions to work with and support at-

risk students. The system will review enrolled courses, grades, accumulated credits, attendance, and discipline, as well as portfolio-type
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assessments of student progress. As a complement to tracking students, there will be an Early Warning System that includes the early indicators
(some as early as elementary school) that predict the likelihood that a student will drop out prior to completing the P-16 system. Such indicators
include frequency of lateness and/or absences, frequency of disciplinary actions, number of credits accumulated, below-average performance on

8" grade and other State and local assessments, overage status, and status of English

language learners (ELLS) who are not making adequate progress in English acquisition. All of the leading indicators required for School
Improvement Grants will be included for each individual student.*’These indicators will help teachers and principals identify and take corrective
actions quickly to help a student or a group of students get back on track. This Early Warning System will be a critical support to school
turnaround and teacher effectiveness initiatives focused on narrowing the achievement gap in traditionally underserved student groups, including

ELLs, students with disabilities, and Black and Hispanic students.

New York State has one of the largest populations of English language learners in the nation. To ensure the Early Warning System is especially
helpful to them, NYSED is greatly expanding its collection of data about their background and progress. The State already collect basic
demographic information, test scores, dropout and graduation status, length of time in ELL status, special education status, and information on

bilingual and English as a Second Language (ESL) programs. The State is beginning to collect more detailed information on ELL Students with

7 The leading indicators are (1) Number of minutes within the school year; (2) Student participation rate on State assessments in reading/language arts and in
mathematics, by student subgroup; (3) Dropout rate; (4) Student attendance rate; (5) Number and percentage of students completing advanced coursework (e.g.,
AP/IB), early-college high schools, or dual enrollment classes; (6) Discipline incidents; (7) Truancy; (8) Distribution of teachers by performance level on an
LEA’s teacher evaluation system; and (9) Teacher attendance rate.
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Interrupted Formal Education (SIFE); native language proficiency; ELLs in Newcomer Programs, After School Programs and GED programs; and
the status of ELLs in mainstream programs and extended service. This expansion will enable us to create a detailed profile of each ELL student

that will help local educators, with more aggregate data becoming available to policymakers to create better intervention strategies.

Responsible Parties:NYSED

Timeline for Completion: Completed as part of the longitudinal data system prior to full implementation of the Comprehensive Instructional
Reporting and Improvement System—September 2011.

Activity 2.4: Require of All School Districts: Guidance, Monitoring, and Independent Evaluation

All school districts and schools will be required to participate in the instructional improvement system. Each LEA will provide 90 minutes of
weekly collaborative time for teachers and leaders to participate in school-based inquiry teams. The Board of Regents will consider this
requirement in 2011, to begin by October 2012 when the network teams are in place statewide. The inquiry teams will be guided and supported by
the network teams from the BOCES and, in New York City, from the NYCDOE. The State’s accountability system will be changed to require all
schools and districts to join this Statewide Collaborative Inquiry Network and utilize the instructional improvement system. Participation will be

factored into the formula by which schools are judged to make adequate progress.

In addition to providing constant guidance and support, the network teams will monitor the professional development activities and results in the
schools for which they are responsible. The network teams will provide continuous feedback to help the inquiry teams improve and will also report
to the BOCES District Superintendent (and ultimately to the NYSED Associate Commissioner for District Services) the results of their work.
NYSED will commission periodic independent evaluations to report on the success of the overall instructional reporting and improvement system

and the related professional development. Any deficiencies that are identified will be addressed in a process of constant attention to improvement.

Responsible Parties: NYSED
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Timeline for Completion: October 2012

(C)(3)(iii) MAKE THE DATA FROM THE INSTRUCTIONAL IMPROVEMENT SYSTEM AND THE LONGITUDINAL DATA SYSTEM FULLY ACCESSIBLE
ELECTRONICALLY TO RESEARCHERS

NYSED is committed to encouraging the widespread use of data for research and aggressively pursues a research agenda to help improve student
achievement and close the achievement gap. NYSED leads an Education Research Consortium that engages in research with Syracuse University
and the State University of New York at Albany (see Section (C)(2)). Recently, NYSED asked the Harvard Graduate School of Education to
conduct a variety of important research projects focusing on college- and career-readiness in New York State; NYSED provided extensive middle
and high school data with no restrictions on their use or publication. Additionally, NYSED has provided charter and other public school data to
researchers at the Stanford University School of Education for an independent evaluation of New York’s charter schools. NYSED also provides
extensive data to our independent Technical Advisory Group (TAG) made up of eminent psychometricians from across the country; the TAG

reviews all State tests for validity and reliability. No restrictions are placed on the use of the data or the research conducted.
NYSED is now working to streamline the electronic data system to make it even more accessible.
Activity 3.1: Provide Data to Researchers

Provide data to all researchers who need de-identified student-level data. Student identifiers have been replaced with unique research identifiers to

ensure student privacy. These data are already provided quickly to researchers upon request.

Responsible Parties: Responsible parties for all activities in this section are NYSED Data Director and staff as well as a P-20 Education Research
Consortium that NYSED leads. Under the overall leadership of the Board of Regents, the Consortium is responsible for setting the research
agenda, helping define the data and report formats, and helping to encourage analysis of student and teacher data to drive instructional and policy
decisions.

Timeline for Completion: June 2010
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Activity3.2: Publish School and District Aggregate Data Tables

Create and publish de-identified school and district aggregate tables that allow for reporting, research and policy analysis. These tables will be
made accessible electronically to ensure that they are available to all researchers. Although many tables current exist, the number and variety will

be greatly increased to cover the broadest possible scope of data.

Responsible Parties: NYSED Data Director and staff

Timeline for Completion: June 2011

Activity 3.3: Publish Data Tables for Student Subgroups

Supplement this information with specific data tables that facilitate data analysis of crucial results, including different types of students who are in
the achievement gap—English language learners, students with disabilities, economically disadvantaged students, students in the different

racial/ethnic groups (including by gender), etc.

Responsible Parties: NYSED Data Director and staff

Timeline for Completion: June 2011
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(C)(3) TIMELINE

MAJOR ACTIVITIES 2010 2011 2012 2013 RESPONSIBLE PARTIES

NYSED, Contractors, BOCES, Regional
Information Centers, NYCDOE, some Big 4
school districts (for pilot)

Strategy 1: Create a single statewide Comprehensive
Instructional Reporting and Improvement System

Activity 1.1: Pilot, then scale-up, uniform instructional reporting
model in selected LEAS

: : [ i
ONGOING

Strategy 2: Provide Integrated, Ongoing Professional
Development through a Statewide Network

_ NYSED, Regional Information Centers,

BOCES

Activity 2.1: Form the Network Teams

Activity 2.2; Form the School-based Inquiry Teams and
integrate their work with the Network Teams

Activity 2.3: Build an Early Warning System

Activity 2.4: Require of all school districts: guidance, monitoring
and independent evaluation

Strategy 3: Make the Data from the Instructional
Improvement System and the Longitudinal Data System
Fully Accessible Electronically to Researchers

NYSED Data Director, NYSED Information
Reporting Services, the P-20 Research
Committee

Activity 3.1: Provide data to researchers

Activity 3.2: Publish school and district aggregate data tables

Activity 3.3: Publish data tables for student subgroups

Activity 3.4: Provide access to educators
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(C)(3) PERFORMANCE MEASURES

Actual Data: Baseline
(Current school year End of SY End of SY End of SY End of SY
Performance Measures or most recent) 2010-2011 | 2011-2012 | 2012-2013 | 2013-2014
Number of schools using the statewide instructional N/A N/A 40% of 100% of 100% of
improvement system schools schools schools
N f Teach Admini ivi fessional .
umber of Teachers and / dministrators r”ecelvmg professiona 80,000 (includes NYC) 90,000 135,000 240,000 240,000
development through the “network teams
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(D) Great Teachers and Leaders (138 total points) (Appendix D for a complete set of timelines)

State Reform Conditions Criteria

(D)(1) Providing high-quality pathways for aspiring teachers and principals (21 points)
The extent to which the State has—

(i) Legal, statutory, or regulatory provisions that allow alternative routes to certification (as defined in this notice) for teachers
and principals, particularly routes that allow for providers in addition to institutions of higher education;

(if)  Alternative routes to certification (as defined in this notice) that are in use; and

(iii) A process for monitoring, evaluating, and identifying areas of teacher and principal shortage and for preparing teachers
and principals to fill these areas of shortage.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (D)(1)(i), regarding alternative routes to certification for both teachers and principals:
e A description of the State’s applicable laws, statutes, regulations, or other relevant legal documents, including information
on the elements of the State’s alternative routes (as described in the alternative route to certification definition in this notice).

Evidence for (D)(1)(ii), regarding alternative routes to certification for both teachers and principals:
e A list of the alternative certification programs operating in the State under the State’s alternative routes to certification (as
defined in this notice), and for each:
o The elements of the program (as described in the alternative routes to certification definition in this notice).
o The number of teachers and principals that successfully completed each program in the previous academic year.
o The total number of teachers and principals certified statewide in the previous academic year.

Recommended maximum response length: Two pages
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SECTION (D) OVERVIEW

On May 28, 2010, New York State enacted historic new legislation — proposed by NYSED and the Regents with the public
endorsement of the statewide teachers’ union and its largest local union — that sets a new course for teacher and school leader
effectiveness by requiring annual evaluations based in significant part on student achievement. This new law not only fundamentally
changes the way teachers and principals are evaluated — but requires that such evaluations be a significant factor in decisions relating
to promotion, retention, tenure, and differentiated support and professional development. The law also provides an expedited
disciplinary process for the removal of ineffective teachers and principals (see Appendix D, Chapter 103 of the Laws of 2010). The
State will build on this new law to recognize outstanding teachers by establishing criteria for supplemental compensation and new

career paths.

Teachers and principals, held accountable for their professional achievement, provided with tailored support to improve performance,
recognized for their success, and supported by world-class data systems, will be prepared to drive student academic achievement to

benchmarked levels of achievement that are critical for their success in college and the 21% century workplace.

To reach this goal, New York will:

e Radically redesign teacher and school leader preparation programs through the creation of clinically-grounded instruction,
performance-based assessments and innovative alternative certification pathways.

e Prepare teachers and school leaders to meet the instructional needs of students, particularly in high-need schools, by supporting
residency-based teacher and school leader preparation programs and enlisting new, non-traditional providers of teacher and

principal preparation.
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e Hold the teacher and school leader preparation institutions accountable for the performance of their graduates by backward-
mapping the teaching and school performance of those graduates to the institutions that prepared them.

e Enhance the Annual Professional Performance Review for teachers grounded in the newly-developed teacher standards to
clearly differentiate effectiveness using four qualitative rating categories, employ multiple measures, and include student
growth as a significant factor.

e Implement an expedited process for removing ineffective teachers from the classroom.

e Develop a school leader Principal Performance Evaluation System grounded in the newly-developed principal standards to
clearly differentiate effectiveness using four qualitative rating categories, employ multiple measures, and include student
growth as a significant factor.

e Implement an expedited process for removing ineffective principals from schools.

e Create incentives for outstanding teachers and principals in the STEM fields, teachers of English language learners and
teachers of students with disabilities to take assignments in high-need schools.

e Provide supplemental compensation to retain outstanding teachers and principals, especially in high-need schools.

e Create for public review, accountability systems for teacher/school leader preparation programs to ensure that all teachers and
school leaders are prepared to teach all students, and for all LEAS to ensure the effective implementation of performance

evaluations for all educators.

(D)(1) Providing high-quality pathways for aspiring teachers and principals (21 points)
The extent to which the State has—

(iv) Legal, statutory, or regulatory provisions that allow alternative routes to certification (as defined in this notice) for teachers and
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principals, particularly routes that allow for providers in addition to institutions of higher education;
(v) Alternative routes to certification (as defined in this notice) that are in use; and

(vi) A process for monitoring, evaluating, and identifying areas of teacher and principal shortage and for preparing teachers and
principals to fill these areas of shortage.

In the text box below, the State shall describe its current status in meeting the criterion. The narrative or attachments shall also
include, at a minimum, the evidence listed below, and how each piece of evidence demonstrates the State’s success in meeting the
criterion. The narrative and attachments may also include any additional information the State believes will be helpful to peer
reviewers. For attachments included in the Appendix, note in the narrative the location where the attachments can be found.

Evidence for (D)(1)(i), regarding alternative routes to certification for both teachers and principals:
e A description of the State’s applicable laws, statutes, regulations, or other relevant legal documents, including information
on the elements of the State’s alternative routes (as described in the alternative route to certification definition in this
notice).

Evidence for (D)(1)(ii), regarding alternative routes to certification for both teachers and principals:
e A list of the alternative certification programs operating in the State under the State’s alternative routes to certification (as
defined in this notice), and for each:

o The elements of the program (as described in the alternative routes to certification definition in this notice).
o The number of teachers and principals that successfully completed each program in the previous academic year.
o The total number of teachers and principals certified statewide in the previous academic year.

Recommended maximum response length: Two pages

SuBSECTION (D)(1) OVERVIEW

New York has alternative and expedited pathways to certification for teachers and principals that run along a continuum from traditional
VISION preparation to streamlined preparation by collegiate and non-collegiate institutions to prepare qualified candidates for all students designed to
close the performance gaps between student populations and raise the academic performance of all students.
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The New York State Board of Regents has:

e Used its legal authority to create new, clinically grounded, performance-based pathways for preparing teachers and school leaders, and to
enable non-traditional providers to compete for the opportunity to offer such programs.

STRATEGIES e Encouraged innovative partnerships using the alternative routes to certification that are already in use to expand the State’s teaching force
in high- need schools and subject areas.

o Created a process for monitoring, evaluating, and identifying areas of teacher and principal shortage and for preparing teachers and
principals to fill these critical areas.

»  All students will be taught by highly effective teachers and leaders regardless of where they attend school.

SUBSECTION D(1) NARRATIVE

The Board of Regents and the Commissioner of Education have the authority to establish the examination and certification
requirements for teachers and school leaders (see Appendix D_1 i 1 - Education Law 883001 and 3004). The law also gives the
Regents authority to approve alternative routes to certification for teachers and principals, which includes the authority to incorporate
and/or authorize providers other than traditional institutions of higher education (IHES) to prepare teachers and principals (see
Appendix D_1_i_1 - Education Law §8207, 210, 214, 215, 216, 224, 3004[6]). As a result, New York State offers routes to
certification that run along a continuum from traditional IHE preparation to streamlined preparation for qualified candidates through

alternative pathways.

D(1)(1) THE NEw YORK STATE BOARD OF REGENTS HAS USED ITS LEGAL AUTHORITY TO CREATE MULTIPLE PATHWAYS AND
PROVIDERS FOR PREPARING TEACHERS AND SCHOOL LEADERS.

At their April and May 2010 meetings, the Regents approved new alternative routes to certification for teachers and principals to be
offered by non-IHE providers by authorizing their eligibility to apply to offer clinically-rich, performance-based graduate level teacher

and principal preparation programs for high-need schools. Such programs must meet the same standards as those required of IHEs,
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including academic level (graduate or undergraduate), content, rigor, and other resources [see Appendix D_1 i_1- Commissioner’s
Regulations §852.21(b)(5) and 52.21(c)(7)]. To ensure a rigorous programmatic review and to select only the highest quality
providers to assist in the preparation of teachers and principals for our high-need schools, the Regents will charge a Blue Ribbon
Commission of distinguished educators — including both teachers and school leaders, to evaluate all applications to meet
Commissioner’s standards as approved by the Board of Regents, and to recommend to the Regents those programs that should be
authorized to establish clinically-rich teacher and principal preparation programs through IHE and non-IHE providers, or in

combination.

D(l)(ll) THE BOARD OF REGENTS HAS ENCOURAGED PARTNERSHIPS USING THE ALTERNATIVE ROUTES TO CERTIFICATION THAT ARE
ALREADY IN USE TO EXPAND THE STATE’S TEACHING FORCE IN HIGH NEED SCHOOLS AND SUBJECT AREAS.

New York has long recognized the critical link between high-quality teachers and leaders and student achievement gains and firmly
believes that alternative routes to certification are an important means of ensuring that all students have effective teachers and leaders
[See Sections D(2) and D(3)]. As a result, there are many forms of alternative certification and pathways already in place. For
example, in order to address shortages in high-need schools and hard-to-staff subject areas, in 2000, the Regents approved regulations
establishing a fast-track, non-traditional approach to certification that would attract qualified, educated individuals into teaching who
had not completed traditional teacher education programs. These alternative routes - Transitional B (Trans B) for individuals with
baccalaureate degrees; and Transitional C (Trans C) for those with graduate degrees - are geared toward career changers or talented
recent graduates with liberal arts or content-area degrees who seek to teach yet lack needed pedagogical training. Candidates entering
these programs who meet high admission standards may “test out” of content requirements through transcript review, or rigorous
examination. Candidates must also pass New York State Teacher Certification Examinations, including a rigorous Content Specialty

Test, before teaching.
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Before entering the classroom, candidates in alternative programs must complete embedded school-based experiences and, once
teaching, they must continue to participate in daily mentoring for a specified length of time. Alternative programs lead to the same
Initial or Professional certificate as traditional routes. To date, NYSED has approved 9 public and 21 private IHEs to offer 389 Trans
B and 23 Trans C programs (Appendix D_1 i 2 Tables 1-4 for providers, data, and other information). In 2008-09, the State’s

schools employed 2,088 teachers with Trans B and C certificates.

Building on the success of the Trans B and C certificate programs, in 2003, NYSED began offering the Transitional A (Trans A)
certificate route in order to more quickly place into classrooms experienced individuals with specialized training and skills in rapidly-
evolving trade or career fields. A distinguishing factor of the Trans A route is its ability to place individuals with required years of
demonstrated work experience and without college backgrounds directly into the classroom after passing a New York State
examination. Trans A focuses exclusively on career and technical fields (e.g., welding, etc.). Since 2003, 888 teachers have been
placed through the Trans A route in hard-to-fill trade and career subjects, to the benefit of students. The number of teachers certified
under the three routes in 2008-09 is shown below. (Additional data are found in Appendix D_1 i 2)

Alternative Certification Route

# of Teaching Certificates
Issued, 2008-09

# of Programs

Transitional B 2,070 389
Transitional C 10 23
Transitional A 119 N/A

In 1999, the Regents voted to eliminate temporary licenses for teachers by September 2003, initiating a dramatic increase in demand
for high-quality alternative certification routes. A temporary license allowed an individual who had not met the standards for
certification to teach in a NYS school by request of the superintendent on an emergency basis, due to an unforeseen vacancy.
Although temporary licenses were intended to fill a specific short-term need, their use had become so widespread that by 2001-02,
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approximately 13,000 temporary licensed teachers were teaching in NY'S schools, with the majority teaching in New York City. The
Regents decision to eliminate temporary licenses by 2003 created an urgent need for a supply of skilled teachers in New York City
and several upstate districts. To meet the need for highly qualified teachers, in 2000 the Regents established the alternative teacher

preparation program (Transitional B and Transitional C certificate programs).

Alternative teacher preparation programs have had a history of success in both addressing critical shortages, particularly in high-need
schools and LEAs, and raising student achievement. As described below, New York State continues to pursue high-quality
partnerships to create additional pathways to the classroom.

In New York City, the largest Trans B and C programs are within the New York City Teaching Fellows Program. Since its inception,
the New York City Fellows Program, one of the nation’s largest and most successful alternative preparation programs, has placed over
10,000 teachers in New York City’s neediest schools and has succeeded in replacing temporary licensed teachers who had been

teaching in 63 percent of New York City’s schools without valid certification with teachers holding Trans B or Trans C certificates.

The Math Immersion Program (MIP) is a specialized New York City Teaching Fellows program created to address New York City’s
critical shortage of mathematics teachers by attracting candidates without a math major who have deep math knowledge and
experience (e.g.,engineering, economics, business) by providing them with immersion training in math during pre-service and a
customized master’s program to address their specific needs as alternative teachers and non-math majors. Before entering the
classroom, these individuals must demonstrate math proficiency by passing the Math Content Specialty Test. Since 2002, the MIP has
placed 1,983 Math Fellows in New York City schools, comprising 83 percent of all Math Fellows, 38 percent of New York City’s new
math hires, and about 22 percent of New York City’s approximately 5,000 math teachers. The program has been so successful that
New York City began a similar Science Immersion Program, another alternative program, in 2006, and Science Immersion Fellows

now comprise 16 percent of New York City science teachers.
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New York State not only has the largest Fellows program, but also the largest Teach for America program of any state. Contingent
upon financial support, Teach for America plans to double the number of candidates in New York City public schools from 500 in
2010-11 to 1,000 within the next three years, and to expand with a new site to serve the western New York area (e.g., Syracuse,
Rochester, Buffalo) with an additional 30-50 teachers.

There are 53 intensive teacher institutes in bilingual education/special education which are fully funded, content-rich, specialized 15-
credit programs that began in 1990 and have prepared nearly 3,000 bilingual teachers in regular and special education subjects to
address a critical statewide shortage of bilingual teachers.

In 2007, three of the highest-performing urban charter organizations in the country, Achievement First, KIPP and Uncommon
Schools, partnered with the Hunter College School of Education and the New York City Charter School Center to design a teacher
preparation program that would lead to initial certification and a master’s degree in education. The resulting model, Teacher U, was
launched in the summer of 2007. The Teacher U model focuses on preparing teachers to meet the needs of students in inner-city
public schools. The courses and in-school clinical activities cover such areas as classroom management, curriculum and effective
pedagogy for various subject areas, assessment of student learning, and working with students with special needs, including English
language learners. Program candidates are closely monitored and supported through on-site visits by faculty, and the opportunity to
meet with faculty to analyze video recordings of their teaching. In 2009, Teacher U initiated a program for special education teachers
in partnership with Teach for America and the New York City Teaching Fellows. Originally launched with a cohort of 40 teachers,
that number more than doubled in its first two years.

In 2009, New Visions for Public Schools partnered with the Hunter College School of Education and the New York City Department
of Education to launch the Urban Teacher Residency (UTR) program. UTR is a 14-month teacher preparation program that fully
integrates the graduate coursework of the aspiring teacher (Resident) with intensive, hands-on experience in New York City schools.

In a strong public school, Residents collaborate with expert educators on all aspects of teaching and learning while taking graduate
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courses at Hunter College specifically designed by UTR to align with experiences in urban schools. Successful completion of the
program results in Initial teacher certification and a master’s degree in education. UTR graduates are guaranteed the opportunity to be
hired by a school within New Visions’ network of 76 public schools and are asked to commit to four years of teaching in New Visions
schools after completing their residencies. In 2009-10, UTR will prepare 24 residents to teach English and science in grades 7-12. In
2010-11, that number will double to 48 residents to teach English, biology and mathematics in grades 7-12 and special education in
grades 5-8.

To further increase the supply of highly effective teachers in hard-to-staff subjects and high-need schools, in April 2010, the Regents
adopted regulations authorizing IHEs and non-1HE providers to apply for approval of clinically-rich graduate-level teacher preparation
programs. These programs must be collaborations between program providers and partnering high-need schools or districts, and they
must meet the same established standards of academic content level, rigor, academic and other resources, as IHEs. Pursuant to the
regulations, such programs must: (1) contain a recruitment process that will admit only the highest-caliber candidates who are strongly
committed to teaching in high-need schools; (2) incorporate an intensive residency component; (3) be grounded in the New York State
teaching standards (to be brought to the Regents for approval in Fall 2010); (4) include a research-based curriculum that links theory
and practice; and (5) focus on teaching skills and practices that research has shown to make a difference in the classroom. Providers
will collaborate with high-need schools to select highly effective teachers to serve as mentors who will be provided with research-
based training and continuous support. Providers must also show how they will provide mentoring and support to candidates
throughout and after the program. To ensure a rigorous programmatic review and to select only the highest quality providers to assist
in the preparation of teachers for our high-need schools, the Regents will charge a Blue Ribbon Commission of highly regarded
teacher educators to evaluate all applications and to recommend to the Regents those programs that should be authorized to establish

clinically-rich graduate level teacher preparation programs, both IHE and non-IHE providers, or in combination (see Section D4).
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Alternative pathways exist for principals as well. NYSED currently partners with six leadership programs in the State through the
federally funded Teacher/Leader Quality Partnership Program (TLQP): Developing a Cohesive Leadership System in New York State.
Through these grants, programs will transform their leadership preparation by providing leadership candidates in high-need schools
with full-time clinical internships based on “real world” school improvement initiatives in which to apply leadership skills and
research-based best practices in school environments. Approximately 230 new school leaders will be prepared for high-need schools
with this initiative. NYSED is also working with the NYS Council of School Superintendents and BOCES, with funding from the
Wallace Foundation, to offer the Future Superintendents Academy to build a strong core of school leaders in the State. Through a
rigorous admission process, a small cadre of school leaders/administrators is enrolled in a focused, project-based, program of study

that leads to superintendent certification. The first cohort graduated this term, and the 2010 cohort begins in June with 25 enrollees.

New Leaders for New Schools (NLNS) began in 2000, and in 2001 trained a cohort of 13 individuals as school leaders in New York
City and Chicago. Currently, 99 NLNS members are serving as school leaders in NYC district and charter schools. The program is
structured around two components: 1) a summer foundations training institute where residents develop instructional and
organizational leadership skills to use in the second component; and 2) residencies in urban public schools alongside a mentor
principal. In New York City, schools led by NLNS graduates have outperformed others in the district in English language arts and

math scores and four-year graduation rates.

Additionally, since 2003, the NYC Leadership Academy* prepared new principals and provided intensive coaching and support to
existing principals working to lead and transform NYC’s neediest schools. Using a non-traditional preparation approach for new

principals that includes a six-week “summer boot-camp,” a ten-month residency under an experienced mentor principal, and a

'8 New York City Leadership Academy: Elementary and middle schools led by APP graduates for three consecutive years achieved almost twice the gains in
students’ reading proficiency ratings than comparison schools (6.4 percent versus 3.7 percent gains). High schools led by APP graduates for three consecutive
years posted 9.6 percent higher gains in the percent of students earning 10+ credits over time than comparison schools.
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planning summer to transition leaders into new positions, the NYC Leadership Academy has provided a pipeline of newly-trained
principals who are well-prepared with problem-based, action-learning experiences. This approach has achieved significant gains in
student achievement. The NYC Leadership Academy also offers the New School Intensive program for first-year principals selected
to open and lead small schools. This program provides leadership and technical assistance to help new principals build and sustain
high-functioning educational environments. In NYC, 258 public school principals (16 percent of all NYC principals) are graduates of
NYC Leadership Academy’s Aspiring Principals Program (APP), a partnership with Baruch College, and 89 percent of APP graduates

serve in leadership and support positions within the New York City school system.

NYSED recognizes that ongoing effort is needed to ensure that New York has a sufficient supply of principals in our high-need
schools to strengthen teaching and student achievement. As a result, at its May 2010 meeting, the Regents approved an alternative
route to certification for school principals based on a clinically-rich approach and focused on preparing principals for high-need
schools. The Regents are inviting both colleges and non-collegiate institutions to compete to be authorized to implement these

programs for our high-need schools (See Section D4).

D(1)(iii) Created a process for monitoring, evaluating, and identifying areas of teacher and principal shortage and
for preparing teachers and principals to fill these areas of shortage.

Research has shown that 85 percent of New York State’s new teachers take their initial assignments within 40 miles of their
hometown (Wyckoff et al, 2003). In response to this research, in 2005 NYSED implemented a data-driven teacher and principal
supply and demand model to identify, evaluate, and monitor the regions of the State with the greatest shortages of newly certified
teachers and principals. A database of teacher and leader certificates issued yearly, by type and subject area, is matched to individual
teachers and principals, their employment histories, and their teaching or building assignments. This database identifies, on a regional
basis: (1) the number of new teacher/principal hires by LEA and by certification area, (2) the total number of new teachers and
principals certified by certification area the previous year, (3) rates of annual teacher and principal turnover, and (4) the percentage of

teachers and principals working out of their appropriate certification area as compared to the total number certified in that area the
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previous year. This database also allows NYSED to evaluate shortage areas by comparing the number of new teachers and principals
prepared to the actual number of vacancies filled by a first-year teacher or principal. When the ratio of new certified teachers or
principals to vacancies filled is high (e.g., five new teachers prepared for one new teacher hired), a surplus is projected. If the data
show fewer than two new teachers/principals for each vacancy filled, NYSED flags the area as a potential shortage area or one
needing a greater number of newly prepared teachers or principals (i.e., more program graduates). NYSED monitors certification
trends and annually presents analyses to the New York State Board of Regents and publishes the results. A sample of the supply and

demand analysis is included in Appendix D_1 iii_1.

To more precisely identify teacher and principal shortages at the school level, beginning in the fall of 2010, NYSED will collect
vacancy data from each LEA by certification area and grade level and will add these data to the existing certificate supply data
described above. LEAs will report vacancies in two areas: 1) open positions that are unable to be filled by any teacher or principal;
and 2) open positions that cannot be filled by an appropriately certified teacher or principal but that the LEA may have filled by a
teacher or principal not directly certified in the area. Based on the approach used in the National Center for Education Statistics’
school and staffing survey, the data will identify the regions, subjects, and certification areas with the most urgent need for attention.
In addition, through existing communication networks (e.g., the Staff and Curriculum Development Network, Teacher Centers, NYS
Council of Educational Associations, and deans’ meetings), NYSED will continue to reach out to administrators, high school guidance
counselors, and deans of education to encourage their use of the teacher/principal supply and demand data in planning and in

attracting prospective students to the areas of greatest need.

These new data, together with the existing supply data, will inform NYSED, LEAs, teacher and principal preparation institutions, and
the public where and in what areas shortages exist, allowing them to better address teacher and principal need. The analyses already
have had a substantial effect on statewide planning. For example, SUNY and CUNY campuses have adjusted their recruitment to

reflect regional shortages and oversupply. Informed by data, NYSED recently made recommendations to change the certification
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structure for teachers of students with disabilities (SWD). In addition, NYSED recently expanded the testing window for principals
and school superintendents to give candidates in these programs more opportunities to take their required exams, also helping to
alleviate shortages. Other important uses of the data include the annual designation of federal shortage areas, disbursement strategies
for our Teachers of Tomorrow (TOT) funding ($25 million 2009-10 State appropriation to attract teachers in hard-to-staff subjects to
high-need schools), and NYSED’s regular meetings with deans of education to discuss expansion or contraction of existing and new
programs. The initiatives in this proposal (particularly the clinically-rich teacher and principal preparation programs for high-need
schools [See Section D4]), the Transfer Fund, which will provide differential pay incentive for outstanding teachers of STEM/English
language learners/students with disabilities to work in high-need schools (which include many minorities underrepresented in STEM
fields), and the new expedited pathway for individuals with advanced degrees in the STEM areas to teach in high-need schools were
developed because the supply-demand data identified these specific staffing needs in our high need schools. (Appendix D_1 iii_1

includes examples of reports.)

(D)(2) Improving teacher and principal effectiveness based on performance (58 points)

The extent to which the State, in collaboration with its participating LEAs (as defined in this notice), has a high-quality plan and
ambitious yet achievable annual targets to ensure that participating LEASs (as defined in this notice)—

(i) Establish clear approaches to measuring student growth (as defined in this notice) and measure it for each individual student; (5
points)

(i) Design and implement rigorous, transparent, and fair evaluation systems for teachers and principals that (a) differentiate
effectiveness using multiple rating categories that take into account data on student growth (as defined in this notice) as a significant
factor, and (b) are designed and developed with teacher and principal involvement; (15 points)

(iii) Conduct annual evaluations of teachers and principals that include timely and constructive feedback; as part of such evaluations,
provide teachers and principals with data on student growth for their students, classes, and schools; (10 points) and

(iv) Use these evaluations, at a minimum, to inform decisions regarding— (28 points)

Page 162 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

(a) Developing teachers and principals, including by providing relevant coaching, induction support, and/or professional
development;

(b) Compensating, promoting, and retaining teachers and principals, including by providing opportunities for highly effective
teachers and principals (both as defined in this notice) to obtain additional compensation and be given additional
responsibilities;

(c) Whether to grant tenure and/or full certification (where applicable) to teachers and principals using rigorous standards and
streamlined, transparent, and fair procedures; and

(d) Removing ineffective tenured and untenured teachers and principals after they have had ample opportunities to improve,
and ensuring that such decisions are made using rigorous standards and streamlined, transparent, and fair procedures.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be
described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the location
where the attachments can be found.

Recommended maximum response length: Ten pages

SUBSECTION D(2) OVERVIEW

New York will have a teacher and principal performance evaluation system that focuses on student learning and growth and provides the data

VISION and targeted preparation, training and professional development necessary to elevate teaching, learning, and school leadership in New York
State.

STRATEGIES 1. Establish clear approaches to measuring student growth for each individual student and apply them to help determine teacher and principal
effectiveness
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2. Design and implement rigorous, transparent, and fair evaluation systems for teachers and principals that (a) differentiate effectiveness
using multiple rating categories that take into account data on student growth (as defined below) as a significant factor, and (b) are
designed and developed with teacher and principal involvement

3. Conduct annual evaluations of teachers and principals that include timely and constructive feedback; as part of such evaluations, provide
STRATEGIES teachers and principals with data on student growth for their students, classes and schools

CONTD 4A. Use these evaluations to inform decisions regarding developing teachers and principals, including by providing relevant coaching, induction
support, and/or professional development

4B. Use these evaluations to inform decisions regarding compensating, promoting, and retaining teachers and principals, including providing
opportunities for highly effective teachers and principals to obtain additional compensation and career advancement opportunities

4C. Use these evaluations to inform decisions regarding whether to grant tenure and/or full certification (where applicable) to teachers and
principals using rigorous standards and streamlined, transparent, and fair procedures

4D. Use teacher and principal evaluations to inform decisions regarding removing ineffective tenured and nontenured teachers and principals
after they have had ample opportunities to improve, and ensuring that such decisions are made using rigorous standards and streamlined,
transparent, and fair procedures

All districts implement the new mandated performance evaluation systems.

Teachers and principals that are rated developing and/or ineffective are provided appropriate support to improve their practice.
Teachers and principals who are deemed to be adding value to student growth receive supplemental compensation.
Ineffective teachers and principals are removed from service in an expedited manner.

v v v Vv

SUBSECTION (D)(2) NARRATIVE

The New York State Board of Regents has committed to the transformation of the preparation, support and evaluation of all teachers
and school leaders in New York State. New York understands that investment in human capital (great teachers and great school
leaders) is the critical component in improving student performance and student growth. To this end, our RTTT plan, which was
informed through consultation with educators across the State, incorporates a comprehensive and integrated system that spans an
educator’s entire career. This system focuses on student learning and provides the data and targeted preparation, training and

professional development necessary to elevate teaching and learning in New York State to a world-class level.
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While New York has a long history of reform efforts in the areas of teacher preparation and accountability, New York State has just
enacted historic legislation (Chapter 103 of the Laws of 2010, Appendix D) that fundamentally changes the way teachers and
principals are evaluated for decisions relating to promotion, retention, tenure, supplemental compensation, support and professional
development, and expedites the disciplinary process for the removal of ineffective teachers and principals. New York State has now
established a new comprehensive evaluation system for teachers and principals based on multiple measures of effectiveness, which
include student achievement as a significant factor. The legislation was proposed by NYSED and publicly endorsed by the statewide
teachers’ union, New York State United Teachers (NYSUT), and its largest local, the United Federation of Teachers. NYSED,
teachers unions, legislature and Governor worked together to craft this ground-breaking plan. With this new law, New York State has

taken a substantial step towards increasing the effectiveness of teachers and leaders.

For the first time, student achievement data will be a significant component of all teacher and principal evaluations. To help
implement this new legislation, New York has begun to develop teaching standards that will serve as the foundation for the integrated
set of initiatives described in Section D, including: the transformation of teacher preparation programs, new performance-based
assessments for required initial and professional certification, a new induction program for beginning teachers, a high-quality
evaluation system that incorporates student growth, and a career ladder which will differentiate teachers and principals based upon
their effectiveness in the classroom particularly their ability to improve student achievement. New York plans to develop statewide
measures of effectiveness using growth in student achievement as a significant factor and as part of multiple measures, to evaluate
teachers, principals, LEAs and teacher preparation programs. Taken together, these actions demonstrate that New York State
currently has in place the necessary platform, including broad-based support from the State’s education community, upon which our
RTTT plan will be successfully implemented statewide.

In response to the State's legislative and regulatory changes regarding teacher evaluation, the New York City Department of Education
has already commenced an action research project whereby roughly 20 schools will serve as design partners for the City's forthcoming

teacher evaluation and development system. Schools will pilot teacher action rubrics, methods for quantifying teacher effect on
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student learning, and best management practices to produce recommendations on the evaluation instrument to be negotiated, and on
the data systems and organizational roles necessary to implement fair evaluations that help teachers progress. The action research
project will also prepare the system to integrate findings from the Measuring Effective Teaching (MET) partnership between the

Department, the United Federation of Teachers, and the Bill and Melinda Gates Foundation.
System of Effectiveness

Under the new State law, every teacher and principal must have an annual evaluation , based in significant part on student growth as
well as other appropriate measures of effectiveness, and these evaluations must be used to assign ratings in one of four different
categories of effectiveness, to develop improvement plans, and will support expedited removal of teachers and principals rated as
ineffective for two years in a row. Building on New York’s existing teacher evaluation system, the new teacher and principal
evaluation systems will allow for: (1) the development of a single composite effectiveness score — that includes student growth — for
every teacher and principal; and (2) the development of performance profiles — based on aggregate teacher and/or leader effectiveness
data — for every school district and every teacher or school leader preparation program. As a result, robust and credible data that link
students, teachers, and principals, and that measure individual student growth and achievement, are necessary to support deep reforms
to improve student outcomes. By linking individual student data with the evaluations of critical partners in the education of our
students — from classroom teachers and building leaders to the school districts in which they serve and the programs that prepare them

for such service — New York State will be able to drive increases in student achievement at every level of the educational system.

New state law calls on NYSED to establish for Regents approval a statewide value-added growth model for teacher and principal
evaluations and to promulgate regulations governing development of local measures of student growth and other valid measures of
teacher effectiveness. As noted above, New York’s system is based on multiple measures of effectiveness, which include student
achievement as a significant factor. Pursuant to the law, student growth is one measure of student achievement and is defined as “the

change in student achievement for an individual student between two or more points in time.” The law specifies that student
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achievement will comprise 40 percent of teacher and principal evaluations and ratings in accordance with the following minimum

requirements:

« 2011-12 for teachers in the common branch subjects or ELA and math in grades 4-8 only and for school principals in
buildings in which these teachers are employed: 20 percent student growth on State assessments or comparable measures, and
20 percent other locally-selected measures that are rigorous and comparable across classrooms in accordance with standards
prescribed by the Commissioner.

« 2012-13 and subsequent years before Regents approval of a value-added model for all teachers and principals: 20 percent
student growth on State assessments or comparable measures, and 20 percent other locally selected measures that are rigorous
and comparable across classrooms in accordance with standards prescribed by the Commissioner.

« Subsequent years following Regents approval of a value-added model for all teachers and principals: 25 percent student
growth on State assessments or comparable measures, and 15 percent other locally selected measures that are rigorous and
comparable across classrooms in accordance with standards prescribed by the Commissioner.

. The remaining 60 percent of the evaluations and ratings would be based on locally developed measures through collective
bargaining (e.g., classroom observations by trained evaluators), in accordance with standards prescribed by the Commissioner.

The annual professional performance reviews will result in a single composite teacher or composite principal effectiveness score that

will incorporate multiple measures related to the criteria included in the Commissioner’s Regulations which include student growth.

NYSED will continue to seek the input of teachers, principals and other stakeholders in developing the teacher and principal
evaluation systems and in monitoring and evaluating their effectiveness during implementation. Chapter 103 of the Laws of 2010
requires that any regulations relating to the evaluation system must be developed in consultation with an advisory committee
consisting of representatives of teachers, principals, superintendents of schools, school boards, school district and board of cooperative
educational services officials and other interested parties. This will be accomplished through close, ongoing collaboration with

NYSED’s Teacher and Principal Effectiveness Advisory Committee, discussed more fully below.
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(D)(2)(i) STRATEGY 1: ESTABLISH CLEAR APPROACHES TO MEASURING STUDENT GROWTH FOR EACH INDIVIDUAL STUDENT AND APPLY
THEM TO HELP DETERMINE TEACHER AND PRINCIPAL EFFECTIVENESS

Activity 1.1: Develop a statewide student growth model and a value-added model

NYSED intends to work with the Center for Assessment in order to design and implement a growth model and value-added model for
use in making growth calculations for educator evaluations [see Appendix D_2 i 1 for a copy of the contract]. The Center for

Assessment developed the highly regarded growth models for Colorado and Massachusetts and has had extensive experience working
with different states to research and design growth and value-added measures; Scott Marion, Brian Gong, and Damian Betebenner will

be the project leads for the Center for Assessment. Specifically the Center for Assessment will:

« Review the growth models of Colorado, Massachusetts, and other states and determine their use for New York State.

«  Write the specific description for the proposed New York State growth model, utilizing work already done for the growth
models in other states and adapting that work to New York State.

« Ensure that the use of State assessments and other measures of student learning, such as student scores on end-of-course tests
and English language proficiency assessments, will be rigorous. As described in Section B, New York will adopt the use of
the Common Core standards and the resulting assessments as they become available, and the growth model will be aligned
concurrently.)

. Evaluate the data and make projections forward for the next 3-5 years.

« Identify any irregularities to linear models.

« Produce a completed growth model, with all projections taken into account.

. Present to the Board of Regents.

. Facilitate public hearings.

« Make changes to the growth model as needed after policy and public review.
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« Develop and write the implementation plan.

« Actas NYSED’s expert during the USED peer review process for the growth accountability model and plan.
Responsible Parties: NYSED
Timeline for Completion: June 2011

Activity 1.2: Form a Teacher and Principal Effectiveness Advisory Council (TPEAC)

In order to apply the student growth model within the context of the teacher and principal evaluation systems mandated by the new
State law, NYSED will also seek input from the field by forming a Teacher and Principal Effectiveness Advisory Committee
(TPEAC). This Committee will provide recommendations to the Commissioner for consideration and approval by the Board of
Regents. TPEAC will be comprised of representatives from key stakeholder groups, including: LEAs, BOCES and the District
Superintendents, New York State United Teachers, teacher and principal preparation programs, the New York State Council of School
Superintendents, the New York State School Boards Association, the School Administrators Association of New York State, the
Council of School Supervisors and Administrators (NY C-based), the New York State Association of School Personnel

Administrators, and the New York State Teacher Centers.

Working with TPEAC and with NYSED staff, the Center for Assessment will build on the work they have completed for the growth
model to create a value-added model for measuring teacher effectiveness. By July 2011, TPEAC will provide the Commissioner and
Board of Regents with recommendations for developing a comprehensive measure of effectiveness to be integrated into the State’s
teacher and principal performance evaluation systems. Recognizing the complexity of measuring student growth in both tested and
non-tested areas (e.g., art and music), New York’s phase-in approach will allow for a thoughtful, participatory process culminating in

a comprehensive, well-designed system that receives statewide stakeholder support.

Responsible Parties: NYSED, LEAs, BOCES

Timeline for Completion:
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1) Center for Assessment student growth model and TPEAC recommendations by July 2011.
2) By August 2012, Regents adopt value-added growth model for measuring educator effectiveness.

(D)(2)(ii) STRATEGY 2: DESIGN AND IMPLEMENT RIGOROUS, TRANSPARENT, AND FAIR EVALUATION SYSTEMS FOR TEACHERS AND
PRINCIPALS THAT (A) DIFFERENTIATE EFFECTIVENESS USING MULTIPLE RATING CATEGORIES THAT TAKE INTO ACCOUNT DATA ON STUDENT
GROWTH AS A SIGNIFICANT FACTOR, AND (B) ARE DESIGNED AND DEVELOPED WITH TEACHER AND PRINCIPAL INVOLVEMENT

Current Systems of Evaluation — What is the State’s starting point.

(1) Annual Professional Performance Review for Teachers: New York State currently has an annual evaluation system, the Annual
Professional Performance Review, in place for teachers which is governed by Section 100.2(0) of the Commissioner’s Regulations
(Appendix D_2_ii_1). The regulations require that each LEA in New York State submit a professional development plan identifying
the procedures it will use to conduct required annual teacher evaluations. As part of the Annual Professional Performance Review,
school districts and BOCES are currently required to evaluate teachers based on at least eight criteria that are prescribed in regulation
and reflect national research, including: content knowledge; preparation (including knowledge and application of necessary
pedagogical practices); instructional delivery; classroom management; knowledge of student development; student assessment
(implementing assessment techniques based on appropriate learning standards designed to measure a student’s learning progress and
successfully utilizing available student performance data and other relevant information when providing instruction); effective
collaboration with students, parents or caregivers, as needed, and appropriate support personnel to meet students’ learning needs; and

reflective and responsive practice.

(2) Principal Performance Evaluation System: Through a grant awarded to the State by the Wallace Foundation, NYSED is currently
working with an advisory group, made up of a diverse group of stakeholders from throughout the State, to develop a Principal
Performance Evaluation System. The PPES will be built upon the ISLLC 2008 standards and other research-based leadership
standards and designed to differentiate principal effectiveness employing multiple measures. To accurately assess a principal’s

effectiveness as a school leader and ensure a sharp focus on the connection among strong school leadership, teacher effectiveness, and
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student achievement, the PPES will require: (1) specific and measurable performance goals which address substantive issues
identified through analysis of student achievement data and other factors that influence teaching and learning; (2) action plans that are
based on a thorough understanding and application of relevant research and ensure attainment of goals; (3) growth in student learning
and achievement; (4) feedback from multiple sources including educational stakeholders; and (5) identification of targeted areas for
professional development and evidence of growth. In addition, in conjunction with implementation of the new law, the PPES will
include the composite effectiveness score gains for teachers supervised by each principal and the gap-closing performance of those

teachers.
Activity 2.1: Revise systems of performance evaluations under the new law

Numerous national studies have demonstrated the importance of effective teaching in raising student achievement. A recent Columbia
University study concluded that teacher evaluation systems that use a combination of objective data (including student test scores) and
subjective data (such as observations by trained mentor teachers) are powerful and have the potential to improve teacher quality.™
Research by William Sanders, the creator of Tennessee’s value-added assessment system, has found that students who have three
ineffective teachers in a row fall so far behind that they are unlikely to ever regain that lost ground.?*® The four reform areas
established by United States Education Department (USED) for the RTTT competition, as well as for School Improvement Grants and
other new federal initiatives, highlight the critical nexus among teacher preparation, effectiveness, and student achievement. It is
because New York believes so strongly in the soundness of the philosophy and approach supported by national research and current
federal initiatives that we have worked so strenuously to garner statewide support for our vision of revised teacher and principal

evaluation systems.

19 Rockoff, Jonah E. and Cecilia Speroni. 2010. “Subjective and Objective Evaluations of Teacher Effectiveness: Evidence from New York City,”
http://www0.gsb.columbia.edu/faculty/jrockoff/papers/rockoff speroni_april 2010.pdf.

2 sanders, William L., and June C. Rivers. 1996. Cumulative and Residual Effects of Teachers on Future Student Academic Achievement. Knoxville: University
of Tennessee Value-Added Research and Assessment Center.
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New York’s law recognizes the importance of these findings and both reinforces and expands our existing work on the Annual
Professional Performance Review and PPES. Under New York’s existing regulations, beginning July 1, 2011, teachers and principals
will receive one of four ratings — Highly Effective, Effective, Developing, or Ineffective. Pursuant to Chapter 103 of the Laws of
2010, (see Appendix D), each rating category will now have explicit minimum and maximum scoring ranges, which will be
prescribed in Commissioner’s Regulations. A system for teacher evaluation must differentiate effectiveness and provide appropriate
support for those teachers who are either rated ineffective or developing. As we move to include student growth as part of the
evaluation system for teachers, it is clear that this evaluation will highlight the varying impact teachers have on student learning and
achievement. A system with four, well-defined categories allows educators to better differentiate among the effectiveness of teachers
and to target professional development to assist effective, developing and/or ineffective teachers to improve their professional
outcomes. Furthermore, the highly effective category allows the state to acknowledge true excellence in teaching and to reward those
individuals with supplemental compensation and leadership responsibilities in the school. To that end, NYSED will support LEAS in
using evaluation results in making critical staffing decisions such as implementing career ladder systems and identifying and
deploying effective teachers and leaders for such critical roles as mentors, instructional and evaluation coaches, department chairs and
other leadership positions. The career ladders (teacher/principal career development continuums) will provide LEAs with a State-
developed measure of differentiated teacher/principal effectiveness that can be used to reward highly effective teachers/principals with
supplemental compensation. The revised Annual Professional Performance Reviews for both teachers and principals are more than
just evaluation instruments for teachers and principals — they are a way to assist teachers, principals and LEAS to develop capacity

over time and to ultimately improve student learning.

Using data from the new rating categories and scoring bands, NYSED will conduct correlation analyses to determine that composite
teacher scores match student achievement. As described more fully in Section D(3) (equitable distribution), if data reveal that
teachers receive high scores without a corresponding increase in student achievement, NYSED will intervene to require that LEAS

address the lack of student growth and/or inflated evaluation. The Office of Accountability will survey LEAS that have demonstrated
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equitable distributions of effective teachers in order to identify and disseminate emerging best practices and strategies to measure and
address equitable distribution and its impact on student growth.

Process for approving other locally selected and locally developed measures

As noted above, the new law requires that teacher and principal evaluations include consideration not only of student growth
(eventually moving to value-added) on State assessments or comparable measures, but also of other locally-selected measures that are
rigorous and comparable across classrooms in accordance with standards prescribed by the Commissioner. Using TPEAC’s work as a
foundation, NYSED will propose new regulations that set standards to ensure that any locally-selected measures meet the
requirements of the law. In addition to initial approval, NYSED will also propose frameworks for ongoing monitoring and evaluation

of the validity and effectiveness of locally-selected measures.
Timeline for Completion:

« June 2011 - Center for Assessment completes it work on the student growth model

. By July 2011 - TPEAC provides its recommendations to the Board of Regents for using the growth model for teacher/principal
evaluations

« July 2011 — The Board of Regents enact regulations for using student growth for performance evaluations.

« 2011-2012 - Implement new Annual Professional Performance Review, including prescribed student growth measures, for
teachers in the common branch subjects or ELA and math teachers in grades 4-8 and for principals in schools in which those
teachers are employed

« 2012-2013 - Implement new Annual Professional Performance Review for all remaining teachers and principals

« 2013-2014 - Implement performance evaluations for all teachers and principals utilizing the State-developed value-added growth

model
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Activity 2.2: Develop a process for approving other locally selected and locally developed measures

Under new state law, the Regents will establish regulations to guide local action in development of both student achievement and
other valid local measures for teacher evaluation to ensure rigor and validity in determining effectiveness. NYSED is researching
potential locally-selected assessment instruments; examples include: (1) Northwest Evaluation Association’s Measures of Academic
Progress assessments, vertically scaled assessments taken on-line; (2) TerraNova’s norm-referenced assessments; and (3) the
Scholastic Reading Inventory or Burn’s and Roe’s (IR1), reading assessment programs that provides immediate, actionable data on
students’ reading levels and growth over time. NYSED will also consider the development of standards for other types of locally

selected measures, such as writing portfolios, science experiments, and other performance-based assessments.

Timeline: The Board of Regents enact regulations in July 2011 to guide the use of local measures in performance evaluations
Activity_2.3: Establish criteria and evaluation tools for the remaining 60% of the evaluation

With respect to the remaining 60 percent of the teacher evaluations, the State’s existing Annual Professional Performance Review
regulations currently establish eight criteria to be used in addition to student growth. To implement the new law, the State/Board of
Regents will establish evaluation tools for measuring each criterion. Based on preliminary analysis, the following potential evaluative

tools were identified:

Annual Professional Performance Review

Evaluation Criteria Examples of Possible Evaluative Tools

Content knowledge Observations by trained evaluators [using standard rubrics; e.g., Charlotte
Danielson’s “Framework for Teaching” rubrics, Doug Lemov’s teaching
taxonomy, and the University of Virginia’s Classroom Assessment Scoring
System (CLASS)], demonstration of proficiency in the development of
lesson plans, unit plans, and instructional assessments that meet learning
objectives
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Annual Professional Performance Review

Evaluation Criteria Examples of Possible Evaluative Tools

Preparation — including knowledge and application of | Observations by trained evaluators [using standard rubrics; e.g., Charlotte
necessary pedagogical practices Danielson’s “Framework for Teaching” rubrics, Doug Lemov’s teaching
taxonomy, and the University of Virginia’s Classroom Assessment Scoring
System (CLASS)], demonstration of application of the theories of learning,
video, communication with mentors , variety of instruments to assess
student performance

Instructional delivery Observations by trained evaluators [using standard rubrics; e.g., Charlotte
Danielson’s “Framework for Teaching” rubrics, Doug Lemov’s teaching
taxonomy, and the University of Virginia’s Classroom Assessment Scoring
System (CLASS)], the effective use of a variety of learning modalities
assessed against a standard rubric, the effective use of instructional
technology (e.g., video)

Classroom management Observations by trained evaluators [using standard rubrics; e.g., Charlotte
Danielson’s “Framework for Teaching” rubrics, Doug Lemov’s teaching
taxonomy, and the University of Virginia’s Classroom Assessment Scoring
System (CLASS)], video, promotion of social and global concerns,
promotion of community awareness, sensitivity to diversity

Knowledge of student development Observations by trained evaluators [using standard rubrics; e.g., Charlotte
Danielson’s “Framework for Teaching” rubrics, Doug Lemov’s teaching
taxonomy, and the University of Virginia’s Classroom Assessment Scoring
System (CLASS)], demonstration of a variety of teaching strategies and
methods to meet the varied learner’s needs, development and modification of
teaching to engage and elevate learners in the zone of proximal development,
teacher utilizes student assessment to inform teaching
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Annual Professional Performance Review
Evaluation Criteria

Examples of Possible Evaluative Tools

Student assessment (implementing assessment
techniques based on appropriate learning standards
designed to measure a student’s learning progress and
successfully utilizing available student performance
data and other relevant information when providing
instruction)

Development of data-driven instruction action plans and individualized
student learning plans

Effective collaboration with students, parents or
caregivers, as needed, and appropriate support
personnel to meet students’ learning needs

Communicates effectively with stakeholders, develops student plans with
support personnel, school climate surveys

Reflective and responsive practice

Teacher self-reflective journals, communication with trained mentors,
evidence of improved practice

With respect to the remaining 60 percent of the principal evaluations, the Regents have begun discussing the feasibility of such locally

developed measures as the rate of student achievement gap reduction, qualitative rubric-based evaluations, and other quantitative

measures (for example, results of “climate surveys” of parents, students and staff that measure the principal’s effectiveness in creating

positive school and work environments). This work will be informed by our Wallace Foundation grant to create a Principal

Performance Evaluation System. Once the Regents develop policies on locally developed measures for principal evaluations, NYSED

will propose corresponding regulations to govern their use and will establish procedures for ongoing evaluation of their validity and

reliability in measuring principal effectiveness.

Responsible Parties: NYSED

Timeline for Completion:

« June 2011 - Center for Assessment completes it work on the student growth model
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. By July 2011 — TPEAC provides its recommendations to the Board of Regents for using the growth model for teacher/principal
evaluations

« July 2011 - The Board of Regents enact regulations for using student growth and to guide the use of local measures for
performance evaluations.

« 2011-2012 - Implement new Annual Professional Performance Review for teachers in the common branch subjects or ELA and
math teachers in grades 4-8 and for principals in schools in which those teachers are employed

« 2012-2013 - Implement new Annual Professional Performance Review for all remaining teachers and principals

. 2013-2014 - Implement performance evaluations for all teachers and principals utilizing the State-developed value-added growth

model

Activity 2.3: Hold LEAs Accountable for Educator Effectiveness Outcomes

Prior Commissioner’s regulations and new State law require annual evaluations of teachers. The new law bases these evaluations
significantly on student achievement and requires a range of actions designed to provide data and feedback to strengthen teacher and
principal effectiveness. As part of our plan to create a cohesive system to support effective teaching, leadership and learning in every
school, NYSED will use data from the new evaluation systems to inform its evaluation and review of school districts. For example, in
consultation with TPEAC, NYSED will use data from principal evaluations to create evaluation measures for the superintendents and
assistant superintendents who manage them. Such measures would focus on the level and quality of support provided to principals,
including the composite effectiveness score gains of the supervised principals, the student achievement growth of the supervised
principals, and the gap-closing performance of the supervised principals.

NYSED will also leverage this law to strengthen state technical assistance to raise student achievement in our high need schools.
NYSED also has broad authority over registered public and nonpublic schools (see Section E for more detail). Using such tools as the

Schools Under Registration Review process, the Commissioner can revoke the registration of registered public and nonpublic schools
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that fail to meet certain performance standards and criteria over time. NYSED will therefore propose a process for using teacher and
principal effectiveness data to inform the reviews of Schools Under Registration Review.

As the governmental agency entrusted with the education of the State’s children, NYSED places great value on providing the public
with data through which they can fairly and accurately evaluate the performance of their schools and school leaders, including
superintendents and building principals. New York State’s School and District Report cards currently contain data on student
performance, teacher qualifications, and school/district accountability measures. To further enhance the utility of the State’s new
evaluation systems and to provide additional data on the performance of our schools and leaders, NYSED will also require that LEAS
report on the implementation of their evaluation processes and results on the School Leadership Report Card and School Progress

Report Cards as follows:

. Rates of student growth and gap closing achieved by teachers and principals (broken down by race, income, etc.);
. Composite effectiveness scores for teachers and principals; and

. Correlation between non-growth measures and State assessment measures.

The effectiveness of the teacher and principal evaluation systems will also be enhanced by NYSED plans to provide clear and
transparent data reports, including student growth data, at the district, school, classroom and individual student levels (see Section C).
This data will be made available to LEA teachers, principals, superintendents and boards and will assist them in assessing their
instructional programs as well as their teacher and principal evaluation systems. Specifically, New York’s School District Report

Cards will include:

. percentage of teachers and principals in each rating category, by poverty-status of school
. percentage of teachers and principals in each rating category, by high or low minority-status of school

« percentage of teachers in each rating category, by subject taught
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« average composite score improvement

« percentage of teachers and principals moving to lower rating categories
« retention of teachers and principals in each rating category

. data on tenure granting and denial based on the categories

NYSED will also provide data on the validity of teacher and principal evaluation indicators, as follows:

. District and school-level correlation report between State test data and non-State test growth measures in tested subjects/grades
(e.g., Are State test scores and writing portfolios consistent?)

. District and school-level correlation report between State test data and non-growth measures in tested subjects/grades (e.g.,
Avre the principal’s observations consistent with State test performance?)

« District and school-level correlation report non-State test growth measures and non-growth measures (e.g., Are the principal’s

observations consistent with the writing portfolios?)

Responsible Parties: NYSED

Timeline for Completion: Beginning in September 2013 the school report card will reflect new measures of accountability
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(D)(2)(iii) STRATEGY 3: CONDUCT ANNUAL EVALUATIONS OF TEACHERS AND PRINCIPALS THAT INCLUDE TIMELY AND CONSTRUCTIVE
FEEDBACK; AS PART OF SUCH EVALUATIONS, PROVIDE TEACHERS AND PRINICPALS WITH DATA ON STUDENT GROWTH FOR THEIR STUDENTS,
CLASSES AND SCHOOLS

Clear, transparent and ongoing communication with teachers, principals and district leaders about New York’s new evaluation systems
will be a critical part of successful implementation. Through its Office of District Services, NYSED will provide LEAs with timely
and relevant information as well as with opportunities to continue the critical statewide dialogue on teacher and principal

effectiveness.

New York will ensure that LEAs and BOCES, in accordance with regulation, will properly conduct annual evaluations and that
teachers and principals receive constructive feedback in a timely manner on all criteria evaluated. Such feedback must provide
teachers with data on student growth for each of their students, their classroom, and their school as a whole, and training on how the
teacher can use such data to improve instruction. To help ensure the effective implementation as described above by July 2011, the
Commissioner will, based on TPEAC’s input, provide LEAs with specific guidelines regarding the timeliness and frequency of
observations conducted pursuant to the Annual Professional Performance Review s and PPESs, and schedules for all other aspects of

these evaluations.

Activity 3.1: Establish and develop training for teams of “evaluation coaches”

To ensure that school leaders fully understand and properly implement all aspects of teacher and principal evaluations, NYSED will
establish and develop training for teams of “evaluation coaches.” Through an RFP process funded with the State’s discretionary
RTTT monies, NYSED will contract with a qualified entity to develop and produce online training courses, observation protocols and

training materials to be used to train evaluation coaches. The training will be delivered using New York City’s Collaborative Inquiry
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Network model, which NYSED plans to expand to the entire State (explained more fully in Sections A and C). Generally, this model
consists of district-level “network teams” that work constantly with school-based “inquiry teams.” Each of New York City’s network
teams works with groups of approximately 25 schools. Each network team is responsible for providing the professional development
and ongoing coaching required for the school-based teams in those 25 schools. The network teams will employ several methods to
deliver training for new evaluation coaches, relying on nationally recognized tools such as Charlotte Danielson’s “Framework for
Teaching” rubrics, Doug Lemov’s teaching taxonomy, and the University of Virginia’s Classroom Assessment Scoring System
(CLASS), an observational tool that assesses classroom quality based on such factors as emotional support, classroom organization
and instructional support. NYSED will further support this work by providing online access to guidance, training materials, and a
clearinghouse of information on best practices, including video demonstrations of effective evaluation practices for ongoing access by

teachers and administrators.

Building on the approach taken by the NYC Department of Education, the State will use student growth data for individual teachers to
develop teacher data reports, which will help shape professional development for every teacher. The network teams from every
BOCES and the Big 5 school districts (described in Section A2) will work with principals and other local school staff to help teachers
strengthen their practice and provide differentiated instruction to students, as needed. New York State’s system of accountability will
thus be strengthened by measuring student growth and tying it directly to the ways a teacher is evaluated and then provided targeted

professional development.

Timeline: Beginning Spring 2011 and ongoing thereafter

(D)(2)(iv)(a) STRATEGY 4A: USE THESE EVALUATIONSTO INFORM DECISIONS REGARDING DEVELOPING TEACHERS AND PRINCIPALS,
INCLUDING BY PROVIDING RELEVANT COACHING, INDUCTION SUPPORT, AND/OR PROFESSIONAL DEVELOPMENT
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Over the past several years, New York has implemented several initiatives to strengthen retention, coaching, and professional
development opportunities for teachers, by requiring that each LEA implement a professional development plan, that teachers
participate in 175 hours of professional development every five years as a condition of maintaining the Professional Certificate, and
that all first-year teachers (including long-term substitutes) participate in mentoring activities. With the momentum of the new law,
New York views RTTT as an opportunity to design a plan in which standards, curriculum and professional development are aligned
and based on educator evaluation outcomes and are supported by the state's Data Portal. To that end, in additional to being grounded
in educator evaluations, NYSED’s differentiated professional development initiatives will be aligned to college-ready standards and

curriculum and the use of data to improve instruction.

Activity 4A.1: Implement teacher and principal improvement plans

New York State law requires that evaluations conducted on or after July 1, 2011 shall be a significant factor in teacher and principal
development, including coaching, induction support and differentiated professional development. For teachers and principals rated
Developing or Ineffective, the school district or BOCES must formulate and begin implementation of a customized improvement plan
no later than 10 days after the date on which teachers are required to report prior to the opening of classes for the school year. The
improvement plans must be consistent with the regulations of the Commissioner and must include identification of needed areas of
improvement, a timeline for achieving improvement, the manner in which improvement will be assessed, and, where appropriate,
differentiated activities to support a teacher’s or principal’s improvement in those areas. NYSED will also propose regulations

regarding other elements to be included in the plans, which may include:

. Measurable goals for improving the deficiencies to satisfactory levels

« Specific professional development or activities to accomplish the goals
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« Specific resources necessary to implement the plan, including: opportunities for the teacher to work with a curriculum
specialist, subject area specialist, instructional specialist, and/or other relevant experts

« Procedures and evidence that must be collected to determine that the goals of the plan were met

. Timeline for the plan — including intermediate checkpoints to determine progress

« Procedures for determining satisfactory improvement

Responsible Parties: NYSED

Timeline for Completion: As per the new State law, this will begin in July 2011 and continue every year thereafter

(D)(2)(iv)(b) STRATEGY 4B: USE THESE EVALUATIONS TO INFORM DECISIONS REGARDING COMPENSATING, PROMOTING, AND RETAINING
TEACHERS AND PRINCIPALS, INCLUDING PROVIDING OPPORTUNITIES FOR HIGHLY EFFECTIVE TEACHERS AND PRINCIPALS TO OBTAIN
ADDITIONAL COMPENSATION AND CAREER ADVANCEMENT OPPORTUNITIES.

Activity 4B.1: Implement the use of evaluations in exiting educators

The law requires that evaluations conducted on or after July 1, 2011 shall be a significant factor in a wide array of critical employment
decisions, including tenure determination, promotion, supplemental compensation, and termination as well as professional
development. Specifically, those teachers and principals rated Developing or Ineffective will receive additional support through a
customized improvement plan. Teachers and principals with a pattern of ineffective teaching or performance — defined by law as two
consecutive annual ineffective ratings — can be charged with incompetence and considered for termination through an expedited

hearing process before a single hearing officer.

. A pattern of ineffective teaching or performance would constitute very significant evidence of incompetence which may form

the basis for removal;

Page 184 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

« The hearing would have to be completed within 60 days unless an adjournment is granted under the limited circumstances
authorized by the statute.
The Office of District Services, through its BOCES/Big 5 District Network Teams, will provide technical assistance and monitor the

LEAs implementation of these initiatives.

Responsible Parties: NYSED, LEAs

Timeline for Completion: July 2011 and every year thereafter begin to use performance evaluations in employment decisions

The new law requires that educator evaluation outcomes play a role in both career advancement and additional compensation for
teachers. Recognizing that RTTT provides a major opportunity to implement this law in a manner that will maximize impact, the state
proposes the creation of two programs: 1) a career development pathway, and 2) a supplemental compensation incentive program for
highly effective teachers.

Activity 4B.2: Establish career development pathways for teachers and principals that increase performance requirements over time

NYSED is also already working to build frameworks for both a Teacher Career Development Continuum (TCDC) and a Principal
Career Development Continuum (PCDC), which will establish career development pathways that increase performance requirements
over time. Teachers will progress along a continuum from novice teacher to teacher leader, with each step along the pathway
requiring a deeper level of proficiency in practice and positive effect on student learning. A teacher’s ability to advance through the
TCDC depends on evaluation ratings (Highly Effective or Effective) and minimum student growth thresholds. Historically, teacher
career advancement in New York — in terms of both certification and compensation — has been linked to higher education degrees and
credits (e.g., baccalaureate degree for initial certification, master’s degree for professional certification, additional compensation for
additional credits and/or degrees). To change this approach, the Board of Regents will amend the teacher certification system in New

York State to provide a pathway for teachers to advance through a State-authorized career continuum including novice teacher,
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professional teacher, master teacher and teacher leader. Now, teachers in New York State will have a choice of advancement based on
a State TCDC that establishes criteria for those who choose to enhance their teaching abilities, and establishes criteria for teachers
who choose to advance into teacher leadership roles. Teachers who demonstrate accomplishments in positively affecting student
growth and improving their content knowledge and professional teaching skills can be recognized by their districts and compensated
as they progress along a career continuum from novice teacher to teacher leader. Each step will require a deeper level of demonstrated
proficiency in practice, as evidenced through data that show student growth and achievement and the attainment of higher-level

professional skills.

To compensate, promote, and retain principals, including by providing opportunities for highly effective principals to obtain additional
compensation and be given additional responsibilities, New York will establish a Principal Career Development Continuum (PCDC)
based on demonstrated effectiveness (see December 2009 Regents item on Transforming Teaching and Learning in Appendix

D 2iv 1).

New York will establish a PCDC within the New York State certification system using performance-based assessments that
incorporate student growth. To strengthen school leadership, in December 2009 the Regents affirmed a determination to create a
statewide PCDC (with designated tiers for principals comparable to the teacher model) that recognizes commitment to the profession
plus improved results in student achievement over time. LEAS can use this continuum to compensate principals for demonstrating

growth and leadership throughout their careers. The continuum will be based on a system to evaluate a school leader’s:

e Participation in developing the profession directly though mentoring early career leaders;

o Delivery of high quality professional development to colleagues within the region and across the State;

e Turnaround school leadership skills that translate to improvement in instruction and learning at the principal’s school,

e Actions linked to reform initiatives affecting student achievement at the principal’s school and improved school culture and;
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e Active encouragement and inspiration of others to become school leaders and support for them throughout the process.

Eligibility for career development continuum advancement will consider input from peers, who recognize and value the principal’s
contributions to the field over time, as supported by feedback from families, teachers, staff, administrators, and students where

appropriate (e.g. 360 degree assessment model).

In addition, using a portion of the State’s discretionary RTTT award, New York will also establish an Innovative Compensation
Incentive Fund for LEASs that are committed to recognizing (through development or leadership opportunities) and rewarding Highly
Effective and Effective teachers and principals through supplemental compensation based on the new performance evaluation systems.
For example, LEAs could use such funding to provide Highly Effective and Effective teachers with supplemental compensation to
serve as mentors and coaches for other teachers and student teachers and to lead professional development programs within the LEA.
The State will give priority funding to those highly outstanding teachers and school leaders who are employed in high-need schools to

help retention and ensure the equitable distribution of outstanding educators. (See Section D(3) for more detail)

New York will also establish a Transfer Fund through which LEAs can provide monetary incentives for highly effective teachers to
transfer to high-need schools within their LEA. Similarly, for principals, New York will establish a Highly Effective Principal
Transfer Fund through which LEAs can provide monetary incentives for highly effective principals to transfer to high-need schools

within their LEA. The Transfer Fund for teachers and principals is detailed in Section D(3) of this application.

Responsible Parties: NYSED
Timeline for Completion:
e September 2012 and thereafter — use Innovative Supplemental Compensation Incentive Fund to provide supplemental

compensation for teachers and principals
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e April 2011- November 2011- Collaboration among LEAs, teacher preparation program provider partners, experts in the field,
and NYSED to finalize recommendations regarding the TCDC (e.qg., develop appropriate roles and responsibilities)

e May 2012 — Regents approve regulations to implement the new TCDC certification structure (e.g., Novice, Professional,

Master and Teacher Leader)

e April 2011 — November 2011: Collaboration among LEAs, principal preparation program provider partners, experts in the

field, and NYSED to finalize recommendations regarding the PCDC (appropriate roles and responsibilities)

May 2012 — Regents approve regulations to implement new PCDC certification structure (e.g., Novice, Lead, Peer, Master)

New York State Teacher Career Development Continuum

Role Criteria for Eligibility Roles and Responsibilities

Novice Teacher e Initial Certification o Classroom teacher
o Formally mentored by trained mentors
o Professional development

Professional Teacher o Professional Certificate o Classroom teacher
o Earned Master’s Degree appropriate for the Professional ¢ Eligible for increased responsibilities
Certificate o Actively participates in cohort teams for relevant,
o Performance based assessment using multiple measures research based professional development led by a
of effectiveness Mentor teacher

May participate on shared decision making committee
Progress toward required professional development
Increased recognition

Opportunities to co-teach

o Performance-based assessment including at least 2 years
of data evidencing the achievement and growth of their
students

Teacher Leadership options.
Professional teachers may choose to move to one or both of the options below.

! l ! { l
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Master Teacher

o Earned Master’s degree appropriate to certification

e Master Teacher Annotation

o Performance based assessment using multiple measures
of effectiveness

o At least 1 year of satisfactory experience as a
Professional teacher

e At least 3 years of data showing significant achievement

and growth of their students

Classroom teacher

Trained to provide observation and feedback to peer
teachers

Mentors novice teachers

Provides classroom support

Demonstrates teaching methods

Conducts professional development school wide and
district wide

! ! !

! !

Teacher Leader

o Earned Master’s degree appropriate to certification

e Teacher Leader Annotation

o Performance based assessment using multiple measures
of effectiveness

o At least 2 years satisfactory experience as a Professional
teacher

o At least 4 years of data showing significant & consistent
achievement & growth of their students.

o Classroom teacher

o Participation in professional organization activities on
state and/or national level

e Increased community responsibilities within the shared
decision making committee effecting curriculum and
programs for school improvement

¢ Knows educational research and analyzes school based
data

¢ Develops and implements curriculum to improve student
achievement

¢ Develops and conducts professional development
district wide as well as school wide

o Models effective teaching methods

(D)(2)(iv)(c) STRATEGY 4C: USE THESE EVALUATIONS, TO INFORM DECISIONS REGARDING WHETHER TO GRANT TENURE AND/OR FULL
CERTIFICATION (WHERE APPLICABLE) TO TEACHERS AND PRINCIPALS USING RIGOROUS STANDARDS AND STREAMLINED, TRANSPARENT,

AND FAIR PROCEDURES

Activity 4C.1: Use performance evaluations to inform tenure decisions

As stated previously, annual teacher and principal evaluations conducted pursuant to Chapter 103 of the Laws of 2010, which must

incorporate student growth as a substantial component, will now be a significant factor for teacher and principal tenure determinations.

This is a marked shift from the past where student growth was not necessarily required to constitute a significant portion of an

Page 189 of 449




New York State: Race to the Top: Selection Criteria and Competition Priorities

educator’s tenure decision. Now, under New York’s new evaluation law, not only are student performance data and achievement

mandatory considerations in the tenure process, they are also significant factors.

To guide and support LEAs in implementing the new law, NYSED will provide regulations and issue guidance on such issues as the

format and content of implementation plans, and the conduct and timeline for evaluations.

Responsible Parties: NYSED, LEAs
Timeline for Completion: July 2011 — The Board of Regents enact new regulations defining how student growth will be used for

performance evaluations and tenure decisions.

Activity 4C.2: Implement a performance-based assessment for initial and professional teaching certification

New York will also implement a performance-based assessment for initial certification. In combination with more rigorous content
exams, the performance-based assessment will require teacher candidates to demonstrate the knowledge and skills that research has
shown to be linked to classroom effectiveness. When a new teacher has earned an initial certificate and completed two years of
teaching, that teacher will complete an additional performance-based assessment that focuses on the effectiveness of the teacher’s
skills during the first two years of teaching, and will use the State’s data system to include student growth data (described in Section

C). Demonstrated teaching skills on this results-oriented assessment of teacher effectiveness, which will incorporate threshold student

growth measures, will be required for teachers to earn professional certification. The time for completing a master’s degree will be

extended to six years from initial certification to allow each teacher to complete an advanced degree more directly aligned to the
teacher’s individual goals for professional development. If a teacher cannot pass the performance assessment, the teacher cannot earn
the professional teaching certificate, which is required for continued employment in any New York State public school after five years
of teaching with an initial certificate. The State will ensure that teacher certification applicants who have not demonstrated a positive

effect on improving student learning will not be able to receive professional certification.
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Responsible Parties: NYSED
Timeline for Completion:
e In collaboration with the State’s testing vendor and the educational community, design and validate the performance
assessment for intial certification, May 2010 through April 2011.
e In collaboration with the State’s testing vendor and the educational community, design and validate the performance
assessment for professional certification, October 2010 through September 2011.
e Implement the new performance assessment linked to effectiveness for initial certification, May 2012 for pilot programs and

May 2013 for all teacher education programs [see Section (D)(4]

e Pilot the new performance assessment for professional certification in 2012-13 and implement shortly thereafter [see Section

DY@

Activity 4C.3: Implement a performance-based assessment for school leader certification

In May 2010, the Regents approved development of a performance-based assessment for use by preparation programs to evaluate
principal candidates for certification. During fall 2010, NYSED and its partners (including principals and other school stakeholders)
will begin to develop the performance-based assessment, which will include formative and summative assessments through the
submission of a portfolio of artifacts demonstrating candidates’ leadership skills and knowledge. These artifacts could include videos,
audio, graphics, self-evaluations, school quality reviews, and other school data that indicates their knowledge and skills in school

leadership.

The State’s authority over principal certification decisions will ensure that principal certification applicants who have not
demonstrated a positive effect on improving teaching and student learning will not be able to receive professional certification and be

principals in New York until they meet the new, more rigorous standards. Principal candidates enrolled in the clinically-rich principal
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preparation program to be offered by both IHEs and non-IHEs must pass this performance assessment beginning in the spring of 2012
(pilot program) [See section (D)(4)]. All principal candidates in the State’s preparation programs must pass this performance

assessment beginning in the spring of 2013 for principal certification.

Responsible Parties: Office of Higher Education, LEAS, principal preparation program providers

Timeline for Completion: Spring 2012 for pilot programs, spring 2013 for all other principal preparation programs

(D)(2)(iv)(d) STRATEGY 4D: USE TEACHER AND PRINCIPAL EVALUATIONS TO INFORM DECISIONS REGARDING REMOVING INEFFECTIVE
TENURED AND NONTENURED TEACHERS AND PRINCIPALS AFTER THEY HAVE HAD AMPLE OPPORTUNITIES TO IMPROVE, AND ENSURING THAT
SUCH DECISIONS ARE MADE USING RIGOROUS STANDARDS AND STREAMLINED, TRANSPARENT, AND FAIR PROCEDURES

Activity 4D.1: Expedited disciplinary process for ineffective educators

In New York State, a board of education has the right to terminate a probationary (non-tenured) teacher’s or administrator’s
employment at any time during the educator’s probationary period without a hearing (Education Law §83012[1][a] and [b], Appendix
D_2 iv_2). New York’s plans for implementing a streamlined, transparent and fair process, which includes appeals, for removing

ineffective educators with tenure who have had ample opportunities to improve is described below.

Ineffective tenured and nontenured teachers and principals can be removed after they have had ample opportunities to improve based
on the redesigned Annual Professional Performance Review (incorporating student growth). LEAs will be required to use the more
rigorous Annual Professional Performance Review to be implemented in 2011-12, including consideration of student growth [Section
(D)(2)(iii)], to evaluate both tenured and non-tenured teachers and principals. The enhanced evaluations will be a component of each
teacher’s and principal’s record for use in removal procedures. Ineffective non-tenured teachers and principals may be dismissed on

notice for any reason (including incompetence).
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In 2006, the State’s largest LEA, New York City, began to use student achievement data to assess the effectiveness of educators.
Principals received training on how to assist teachers in using student achievement data to strengthen their teaching practice and
differentiate instruction. The lessons learned in New York City will help the State to quickly scale up this new statutory, mandated

requirement for the rest of the State.

For purposes of disciplinary proceedings, the new State law (See Appendix D, Chapter 103 of the Laws of 2010) defines a pattern of
ineffective teaching or performance as two consecutive annual ratings of “ineffective” received by a classroom teacher or building
principal on the Annual Professional Performance Review, after (1) professional development plans have been developed and
implemented, and (2) multiple opportunities for improvement and supports have been afforded to the teacher or building principal that
have not resulted in improvement in performance, student achievement, or both. A pattern of ineffective teaching or performance

constitutes very significant evidence of incompetence.

In addition, the law requires that, where charges of incompetence are brought based solely on a pattern of ineffective teaching or
performance of a classroom teacher or principal, an expedited hearing will be conducted before a single hearing officer (as compared
to the previous law requiring a panel of three), which shall commence within seven days after the pre-hearing conference and be
completed within 60 days after the pre-hearing conference, with any adjournment extending the hearing beyond 60 days based only
upon circumstances or occurrences substantially beyond the control of the requesting party and resulting in an injustice if the

adjournment were not granted. During this period, the teacher or principal would be removed from the classroom or school.

This process will result in a short-term increase in the number of due process hearings to remove ineffective teachers. The New York
City Department of Education has negotiated an expedited process for its affected teachers with their bargaining agent and anticipates
that all teachers currently awaiting hearings will have their hearings by September 2010, with final resolution within 60 days. This

will significantly reduce the number of pending cases in New York State.
Responsible Parties: NYSED, LEAs
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Timeline for Completion: By July 2011- The Board of Regents enact regulations to implement the expedited disciplinary hearing.

New state law (Chapter 103 of the Laws of 2010, effective July 1, 2010) requires that all performance reviews conducted on or after
July 1, 2011, must be a significant factor for employment decisions, including promotion, retention, tenure, termination and
supplemental compensation. It further requires that all collective bargaining agreements entered into after July 1, 2010, be consistent
with the new state law. Based on our analysis of current district collective bargaining agreements, the great majority of current
agreements will expire and be renegotiated prior to the 2011-12 school year the point at which the state growth measures and
regulations regarding teacher and leader evaluation will become operational. This includes New York City and some of New York's
largest districts, educating a high percentage of our disadvantaged students. Further, nearly 100 percent of current agreements will
expire and be renegotiated prior to the beginning of the 2013-14 school year, and districts and bargaining units are empowered to
renegotiate terms at any time. Finally, our analysis shows that only approximately 10 percent of district agreements are pending
negotiation beyond expiration date at any time, and nearly all of these are resolved within one or two years. Therefore, as indicated in
our performance measures, New York expects that at least 70 percent of our districts will have new evaluation systems in use
consistent with new state law within two years, which is the first year that growth measures and evaluation systems will be fully

operational, and all districts will have such systems in place before the end of the Race to the Top grant term.

BE<xX® > N M N [T1 N [T1 N [Tl
Performance Measures s o Sc? g2 g a E a E 2 g a
Notes: Data should be reported in a manner consistent with the definitions contained in & 9 § =2 | LS . . .
this application package in Section I1. Qualifying evaluation systems are those that - LT E 22 % 2 g ) E 2
meet the criteria described in (D)(2)(ii). 7} % g | ©
o

Criteria General goals to be provided at time of application: Baseline data and annual targets
(D)(2)(i) Percentage of participating LEAs that measure student growth (as | N/A N/A 70 90 100

defined in this notice).
(D)(2)(ii) Percentage of participating LEAs with approved evaluation N/A N/A 70 90 100

systems for teachers.
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(D)(2)(ii) Percentage of participating LEAs with approved evaluation N/A N/A 70 90 100

systems for principals.
(D)2)(iv) Percentage of participating LEAs with approved evaluation

systems that are used to inform:
(D)(2)(iv)(a) o Developing teachers and principals. 0 N/A 70 90 100
(D)(2)(iv)(b) e Compensating and advancing teachers and principals. 0 N/A 70 90 100
(D)(2)(iv)(b) e Promoting teachers and principals. 0 N/A 70 90 100
(D)(2)(iv)(b) ¢ Retaining effective teachers and principals. 0 N/A 70 90 100

. Granting tenure and/or full certification (where applicable) | 0 N/A 100 100 100
(D)()(V)(C) y 9 nas (where applicable)
to teachers and principals.
: Removing ineffective tenured and untenured teachers and | O N/A 100 100 100
(D)(v)(d) Y
principals.21

General data to be provided at time of application:
Total number of participating LEAs. 744
Total number of principals in participating LEAS. ~3,866
Total number of teachers in participating LEAs. ~190,968
Criterion Data to be requested of grantees in the future:
(D)(2)(ii) Number of teachers and principals in participating LEAs with

qualifying evaluation systems.
(D)(2)(iii)* Number of teachers and principals in participating LEAs with

qualifying evaluation systems who were evaluated as effective or

better in the prior academic year.

21 In 2011-12, the new evaluation system will be used for removal decisions for all nontenured teachers and principals. Also in 2011-12, the point at which the
new system becomes operational, evaluations under the new system may be used as evidence in removal proceedings for tenured teachers and principals. The
expedited process for removal for ineffective teaching or performance will be available following evaluations in 2012-13.

%2 Note that for some data elements there are likely to be data collection activities the State would do in order to provide aggregated data to the Department. For
example, in Criteria (D)(2)(iii), States may want to ask each participating LEA to report, for each rating category in its evaluation system, the definition of that
category and the number of teachers and principals in the category. The State could then organize these two categories as effective and ineffective, for
Department reporting purposes.
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(D)(2)(iii)

Number of teachers and principals in participating LEAs with
qualifying evaluation systems who were evaluated as ineffective in
the prior academic year.

(D)(2)(iv)(b)

Number of teachers and principals in participating LEAs with
qualifying evaluation systems whose evaluations were used to
inform compensation decisions in the prior academic year.

(D)(2)(iv)(b)

Number of teachers and principals in participating LEAs with
qualifying evaluation systems who were evaluated as effective or
better and were retained in the prior academic year.

(D)(2)(iv)(c)

Number of teachers in participating LEAs with qualifying
evaluation systems who were eligible for tenure in the prior
academic year.

(D)(2)(iv)(c)

Number of teachers in participating LEAs with qualifying
evaluation systems whose evaluations were used to inform tenure
decisions in the prior academic year.

(D)(2)(iv)(d)

Number of teachers and principals in participating LEAs who
were removed for being ineffective in the prior academic year.
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(D)(3) Ensuring equitable distribution of effective teachers and principals (25 points)

The extent to which the State, in collaboration with its participating LEAS (as defined in this notice), has a high-quality plan and
ambitious yet achievable annual targets to—

(1) Ensure the equitable distribution of teachers and principals by developing a plan, informed by reviews of prior actions and data, to
ensure that students in high-poverty and/or high-minority schools (both as defined in this notice) have equitable access to highly
effective teachers and principals (both as defined in this notice) and are not served by ineffective teachers and principals at higher
rates than other students; (15 points) and

(i) Increase the number and percentage of effective teachers (as defined in this notice) teaching hard-to-staff subjects and specialty
areas including mathematics, science, and special education; teaching in language instruction educational programs (as defined under
Title 111 of the ESEA); and teaching in other areas as identified by the State or LEA. (10 points)

Plans for (i) and (ii) may include, but are not limited to, the implementation of incentives and strategies in such areas as recruitment,
compensation, teaching and learning environments, professional development, and human resources practices and processes.

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). In the text box below, the State shall describe its current status in meeting the
criterion. The narrative or attachments shall also include, at a minimum, the evidence listed below, and how each piece of evidence
demonstrates the State’s success in meeting the criterion. The narrative and attachments may also include any additional information
the State believes will be helpful to peer reviewers. For attachments included in the Appendix, note in the narrative the location where
the attachments can be found.

Evidence for (D)(3)(i): Definition of high-minority and low-minority schools as defined by the State for purposes of the State’s
Teacher Equity Plan:

Recommended maximum response length: Three pages
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SUBSECTION D(3) OVERVIEW

New York will ensure equity in educator effectiveness by focusing on dramatically reducing the number of ineffective teachers and principals,
with a particular emphasis on high-needs LEAs and subject areas

VISION

Ensure equitable distribution of the most effective teachers and principals across the State of New York.

Increase the number and percentage of effective teachers teaching hard-to-staff subjects and specialty areas, including STEM fields and
special education, and teachers of English language learners

STRATEGIES

- »  All schools will employ an equal percentage of highly effective educators.

SUBSECTION D(3) NARRATIVE

NYSED’s efforts to achieve statewide equity in the quality of education has focused on (1) dramatically reducing the number of
uncertified teachers in shortage areas in high-need LEAs, (2) ensuring the distribution of highly effective teachers across both high-
and low-need LEASs and (3) with the implementation of the P-20 data system, develop a statewide monitoring system on the equitable
distribution of effective and highly effective teachers and principals based on teacher and principal performance evaluations newly
mandated by Chapter 103 of the Laws of 2010, In response to troubling trends in those areas, the Regents took action in 2003 to
abolish emergency certifications (i.e., temporary licensed teachers), which were used disproportionately in large urban districts and led
to the inequitable distributions of effective/highly effective teachers (see Section (D)(1)). As a result of the Regents' action, between
2000-01 and 2007-08 the percentage of uncertified teachers in shortage areas in New York’s largest high-need LEAs dropped by 13

percent and 24 percent, depending on the specific subject area and school district.

(D)(3)(i) STRATEGY 1: ENSURE EQUITABLE DISTRIBUTION OF THE MOST EFFECTIVE TEACHERS AND PRINCIPALS ACROSS THE STATE OF
NEW YORK
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Activity 1.1: Strengthen existing processes for monitoring the equitable distribution of teachers and principals

As the P-20 Longitudinal Data System (described in Section C) is phased in, NYSED will collect single composite effectiveness
scores (described in Section D2) for every teacher and principal and will also develop performance profiles — based on aggregate
teacher and/or leader effectiveness data — for every school district and every teacher or school leader preparation program. Data will
be disaggregated by student subgroups (minorities, English language learners, students with disabilities) as well as by relevant school

and district characteristics such as high-need and high poverty status.

With these comprehensive evaluation and data systems in place, NYSED will also have the ability to monitor the equitable
distribution of effective teachers and principals with two specific goals: 1) to determine where student subgroups exist and whether
they receive an equitable share of effective teachers and principals as measured by the new teacher and principal evaluation system
and 2) to evaluate the proportion of an LEA’s teachers and leaders receiving high composite teacher and principal effectiveness scores
The State will focus its monitoring efforts on the number of teachers and principals receiving high effectiveness scores without a
corresponding change in student achievement, and will implement targeted interventions to require that LEAs address the lack of
student growth and/or the inflated evaluation. This will be a key initiative to help ensure that school districts are effectively
implementing the new evaluation system for teachers and principals as described in Section (D)(2). NYSED’s Office of
Accountability will survey LEAs that have equitable distributions of teachers and principals for the purpose of identifying emerging
promising practices and strategies and measuring and addressing equitable distribution. The Office of District Services will encourage
cross-LEA collaboration between the high and low performers on the equity index, and will document and disseminate statewide

emerging promising practices.

Responsible Parties: Offices of Accountability and District Services, LEAS
Timeline for Completion:

e 2010-11 (existing measures)
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e 2011-12 (new measures)

e 2012-13 (new measures further developed and refined)

Activity 1.2: Develop LEAS’ capacity to use the new APPR and PPES (which will include student growth and differentiate effectiveness
using four rating categories [Highly Effective, Effective, Developing and Ineffective]) to improve the equitable distribution of effective
teachers and principals.

While evaluations based on effectiveness (including student growth) are necessary, they alone are not sufficient to ensure an equitable
distribution of effective and highly effective educators. Instructional leaders — whether they are superintendents supporting principals
or principals supporting teachers — must have the knowledge and skills to help educators improve. NYSED’s will provide tools those
leaders can use to improve the effectiveness of their teachers and principals through investments in the development of PreK-12
curriculum frameworks (see Section (B)), aligned professional development (see Section (B)), formative and interim assessments and
redesigned summative assessments (see Section (B)), a robust data and instructional reporting system (see Section (C)), and new
induction programs and principal leadership academies to support new and experienced principals (see Section (D)(5)). Central to the
diagnostic process for participating LEAs’ use of evaluations will be: (1) an analysis of the LEA’s ability to enhance educator
effectiveness, particularly in high-poverty and high-minority schools, and (2) development of a plan to expand supports for ineffective
and developing educators. NYSED’s Office of District Services will develop the parameters for the LEAS to follow in completing this

self assessment of their performance evaluation systems.

Responsible Parties: Office of District Services, LEAS.
Timeline for Completion:
e 2010-11: Diagnostic review of the evaluation processes and use of evaluations by participating LEAs
e 2011-12: Begin the implementation of new APPR and PPES
e 2012-13:,Implementation by LEAs of teacher/principal improvement plans for educators identified as ineffective or

developing
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Activity 1.3: Invest in differentiated professional development and supports with a focus on teachers and principals who are in high-need
schools and shortage subject areas.

As outlined in Sections A, B, and D(5), New York will provide targeted professional development and supports for teachers and
principals based on student performance data and outcomes of the evaluation. The Office of District Services will coordinate all of
New York’s professional development activities. NYSED will focus on developing robust supports, especially for teachers of English
language learners and students with disabilities. It will give priority to teachers and principals in high-poverty and high-minority
schools, especially those with the largest gaps in the equitable distribution of effective teachers and in hard-to-staff and specialty
subject areas.

New York will have BOCES-based Network Teams (see Section (C)) and the External Technical Assistance Center for Innovation
and Turnaround (ETACIT) for high-need schools (see Section (E)) focused at the district level, particularly on high-need districts (see
Section (D)(5) Goal 1). These support efforts will assist LEAS in building capacity in effective evaluation and providing differentiated

professional development as warranted.

Responsible Parties: Office of District Services, LEAS.

Timeline for Completion: Spring 2011 and ongoing

(D)(3)(ii) STRATEGY 2: INCREASE THE NUMBER AND PERCENTAGE OF EFFECTIVE TEACHERS TEACHING HARD-TO-STAFF SUBJECTS AND
SPECIALTY AREAS, INCLUDING STEM FIELDS AND SPECIAL EDUCATION, AND TEACHERS OF ENGLISH LANGUAGE LEARNERS.

New York State has made great strides in its efforts to ensure that all students are taught by highly qualified teachers, as required by
the Elementary and Secondary Education Act. In 2004-05, in high poverty schools teachers who were not highly qualified taught 18.3
percent of elementary school classes and 19.7 percent of classes in middle/high schools. By 2007-08, in high poverty schools teachers
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who were not highly qualified taught only 5.2 percent of elementary school classes and 12.1 percent of classes in middle/high schools
(13.1 percent and 7.6 percent respective reductions from 2004-05).

The data also show that New York has made progress in reducing the proportion of full-time teaching assignments held by teachers
without appropriate certification. In 2004-05, statewide, teachers without appropriate certification held 7.9 percent of full-time
teaching assignments; by 2007-08, this was reduced to 4.7 percent. For the same period NYC experienced a reduction of full-time
teaching assignments held by teachers out of their certification area from 18.7 percent to 10.4 percent; the reduction in the rest of the
State was from 2.7 percent to 2.1 percent.

While progress has been made in certain subjects and geographic locations, the proportion is significantly higher in other areas. In
New York City, there are large numbers of out-of—certification teachers in Bilingual Education (26 percent), Career and Technical
Education (24 percent), Special Education middle/secondary (19 percent), the Sciences (18 percent), Languages other than English (14
percent), and English as a second language (12 percent). Many high-need districts also have percentages of out of certification
teachers that exceed the statewide average. Also, while the statewide 2006-07 to 2007-08 teacher turnover rate was five percent,
many regions and certificate areas exceeded that rate.

Although New York produces more teachers than ever before (25,660 new teachers in 2007-08), they are not always in the subject
areas where shortages exist or in the regions of the State where they are most needed. In 2007-08, the State produced only an
estimated 72 percent of the Career and Technical Education teachers and 60 percent of the special education middle and secondary
teachers needed to fill the need in those subject areas. While research (Wyckoff et al, 2003) found that 85 percent of new teachers
took their first assignments within 40 miles of their hometowns, just 17 percent of the Career and Technical Education teachers and an
estimated 29 percent of the special education middle and secondary teachers that New York City needed to fill its shortages (assuming
it hired all teachers certified in the subject that year) came from the New York City area. Shortages in these areas persist from year to

year.

Page 202 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

Moving forward, New York will build on its prior efforts and successes, and the new evaluation system, to increase the number and
percentage of effective teachers teaching in hard-to-staff fields. New York will employ several strategies, in addition to those

presented in Section D(3)(i) above.

Activity 2.1: Strengthen existing processes to monitor the number and percentage of effective teachers in hard-to-staff subjects and
specialty areas (as described in Section (D)3(i), Goal 1, Activity 1).

Responsible Parties: Offices of Accountability and District Services, LEAS.
Timeline for Completion:

e 2010-11 (existing measures)

e 2011-12 (new measures)

e 2012-13 (new measures further developed and refined)

Activity 2.2: To ensure sustainable, long-term equitable distribution of teachers and school leaders in New York’s high-need schools and
LEAs, New York’s plan will fundamentally redesign teacher and principal preparation programs and create expedited pathways to
certification for teacher shortage areas

The state will initiate new, clinically-rich undergraduate teacher preparation programs for schools serving high-need populations and
shortage or specialty areas (English language learners, students with disabilities) (see Section (D)(4)(ii)1a);

e The Regents recently approved regulations to establish clinically-rich graduate level teacher preparation programs for high-
need schools and shortage or specialty areas (English language learners, students with disabilities) [see Section (D(1)]. Both
IHEs and non-IHEs may apply for approval by the Board to offer such programs. The programs contain an intensive residency
component and rigorous curriculum (Commissioner’s Regulations 852.21(b)(5) Appendix D_1 i_1) (see Section
(D)(4)(ii)Activity 2.5);
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The Regents recently approved regulations to establish a clinically-rich approach to prepare principals to directly strengthen
teaching and learning for high-need schools and shortage or specialty areas (English language learners, students with
disabilities) (See Section D(1)). Both IHEs and non-IHEs that are selected by the Board through a competitive process can
offer such programs. This program also contains an intensive clinical component and rigorous curriculum,\ and is aimed at
providing candidates with effective leadership skills in high-need schools (Commissioner’s Regulations 852.21(c)(7);
Appendix D_1 i 1 See Section D(4)(ii)Activity 2.6); and

NYSED will develop an expedited pathway for teachers in the STEM disciplines. Having approved this approach in concept,
the Regents will, in the fall of 2010, consider regulations authorizing a new and expedited certification route for persons with
doctoral degrees in STEM disciplines to teach in high-need middle and high schools (grades 7-12). In addition, a teaching
certificate will be available to persons with a master’s or doctoral degree in STEM disciplines who have taught in IHEs. To
qualify, faculty must have college-level teaching experience and demonstrate classroom effectiveness.

Responsible Parties: Office of Higher Education

Timeline for Completion:

September 2010 — The Board of Regents enact new regulations to create an expedited teacher certification pathway for
professionals in the STEM fields to teach in high need schools.
September 2011 and continuing for 6 years -- Implementation of both the clinically rich preparation programs for teachers and

principals

Activity 2.3: In addition to in-service professional development supports described above, begin new induction programs for teachers in
high-need schools.
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Approximately 2,000 new teachers from high-need schools and shortage or specialty areas (English language learners, students with
disabilities) will receive rigorous training, mentoring by trained teacher mentors, access to current research, peer support, and targeted
high quality professional development to help create teacher leaders who will help new teachers achieve expertise in curriculum

planning, assessment, and using data and reflection on practice to improve teaching and learning [See Section D(5)(ii)].

Responsible Parties: Office of Higher Education
Timeline for Completion: February 2011 — issue RFP, programs are implemented in September 2011

Activity 2.4: Transfer Fund. Through an RTTT-supported Transfer Fund, provide financial incentives to encourage the most

effective teachers and principals to take teaching assignments in high-need schools, especially in STEM areas.

Because certified and highly effective teachers are central to improving student performance and closing achievement gaps, NYSED’s
Transfer Fund will target teachers who support the learning needs of students in STEM disciplines in high-need middle and high
schools. To qualify for a Transfer Fund incentive, teachers must be certified in a STEM discipline, or to teach English language
learners or students with disabilities (to ensure that all students in high-need schools benefit from the STEM disciplines), with at least
three years of outstanding experience demonstrated by a variety of measures, including student growth. Principals must also have had
three outstanding evaluations, including student growth, to meet eligibility requirements

Beginning in Summer 2011, eligible teachers will receive $30,000 in total bonuses over four years to support the learning needs of
students in STEM disciplines and other designated subjects in high-need middle and high schools. Also in the summer of 2011,
eligible principals will receive $30,000 in total bonuses over four years to support the professional development of teachers as the
instructional leader in high-need middle and high schools. To continue to receive this differential pay over the four year period,
teachers and/or principals must continue to demonstrate student growth. NYSED will award bonuses progressively. For example,

eligible teachers will receive an additional $6,000 in the first year and additional $1,000 increments up to $9,000 in the fourth and
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final year. This initiative will be expected to reach 1,000 teachers annually in approximately 300 high-need schools. Once the first
cohort successfully reaches the fourth year, the annual direct cost for a maximum annual cohort of 1,000 teachers will remain constant
at $30 million. The principal initiative is expected to reach 300 principals annually in approximately 300 high-need schools. The
annual direct cost would be $9 million over the four year period. To sustain this initiative and continue to retain highly effective

teachers in high-need schools and subject areas, beginning in Fall 2015 New York will use ESEA Title 11, Part A funds.

Responsible Parties: Office of Higher Education

Timeline for Completion: The beginning of the 2011-12 school year through the 2014-15 school year.
Activity 2.5: Innovative Supplemental Compensation Incentive Fund

The Fund will offer LEAs and their collective bargaining units the opportunity to provide outstanding principals, and outstanding
teachers teaching in hard-to-staff subjects and specialty areas with supplemental compensation based upon effectiveness. This

program would utilize $30 million in Race to the Top funds to support the retention of these effective educators.

While all RTTT participating LEAs must use effectiveness ratings in placing effective teachers in hard-to-staff subjects, LEAS
participating in the Innovative Supplemental Compensation Incentive Fund can use the results of performance evaluations (beginning
in 2011-12) to provide supplemental compensation to highly effective and effective teachers in hard-to-staff subjects and specialty
areas, as well as effective principals (with a potential focus on high-poverty and/or high minority schools). For example, LEAs could
use such funding to provide highly effective and effective teachers with supplemental compensation to serve as mentors and coaches
for other teachers and student teachers, or to lead professional development programs within the LEA. Highly effective and effective
principals will serve as turnaround school mentors. The State will give priority funding to those outstanding teachers and school
leaders who are employed in high-need schools, which will help retention and ensure the equitable distribution of outstanding

educators.
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Responsible Parties: NYSED, LEAs
Timeline For Completion: Beginning in October 2011, the State will make grants to participating LEAs from the Innovative

Supplemental Compensation Incentive Fund

Performance Measures for (D)(3)(i)23 <> m m m m
= = - o
The baseline data for 2010-2011 represents certification data for teachers and principals. § o ) 2 @ @
Teachers/principals were identified as ineffective if they were not appropriately certified g 8 > > ] >
for their teaching assignment. Beginning with the 2011-12 year, the State will collect g & E E E E
performance evaluation data for all teachers and principals. The percentages for 2011-12 3 % E g g §
and thereafter are based on the State's goal, through our Race to the Top initiatives, to - %
equalize the equitable distribution of highly effective and effective teachers across high S
poverty and low poverty schools to be measured by the newly mandated performance 2]
evaluations for teachers and principals. g
o
Note: All information below is requested for Participating LEAs.
General goals to be provided at time of application: Baseline data and annual targets

Percentage of teachers in schools that are high-poverty, high-minority, or both (as defined in | N/A 10 |20 |30 40
this notice) who are highly effective (as defined in this notice).

Percentage of teachers in schools that are low-poverty, low-minority, or both (as defined in | N/A 15 25 |30 40
this notice) who are highly effective (as defined in this notice).

Percentage of teachers in schools that are high-poverty, high-minority, or both (as defined in | N/A 30 |25 |20 <10
this notice) who are ineffective.

Percentage of teachers in schools that are low-poverty, low-minority, or both (as defined in | N/A 30 |25 |20 <10
this notice) who are ineffective.

Percentage of principals leading schools that are high-poverty, high-minority, or both (as N/A 10 |20 |30 40
defined in this notice) who are highly effective (as defined in this notice).

Percentage of principals leading schools that are low-poverty, low-minority, or both (as N/A 20 25 30 40
defined in this notice) who are highly effective (as defined in this notice).
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Percentage of principals leading schools that are high-poverty, high-minority, or both (as N/A 30 |25 |20 <10
defined in this notice) who are ineffective.
Percentage of principals leading schools that are low-poverty, low-minority, or both (as N/A 10 |5 <5 <5

defined in this notice) who are ineffective.

General data to be provided at time of application:

Total number of schools that are high-poverty, high-minority, or both (as defined in this
notice).

Total number of schools that are low-poverty, low-minority, or both (as defined in this
notice).

Total number of teachers in schools that are high-poverty, high-minority, or both (as defined
in this notice).

Total number of teachers in schools that are low-poverty, low-minority, or both (as defined
in this notice).

Total number of principals leading schools that are high-poverty, high-minority, or both (as
defined in this notice).

Total number of principals leading schools that are low-poverty, low-minority, or both (as
defined in this notice).

Data to be requested of grantees in the future:

Number of teachers and principals in schools that are high-poverty, high-minority, or both
(as defined in this notice) who were evaluated as highly effective (as defined in this notice)
in the prior academic year.

Number of teachers and principals in schools that are low-poverty, low-minority, or both (as
defined in this notice) who were evaluated as highly effective (as defined in this notice) in
the prior academic year.

Number of teachers and principals in schools that are high-poverty, high-minority, or both
(as defined in this notice) who were evaluated as ineffective in the prior academic year.

Number of teachers and principals in schools that are low-poverty, low-minority, or both (as
defined in this notice) who were evaluated as ineffective in the prior academic year.
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352 g g g g
Performance Measures for (D)(3)(ii) % 35 g g g ]
] 2 2 2 2
Note: All information below is requested for Participating LEASs. = Si @ E E E E
5 e S S S ]
gs = 5 5 2
=4
General goals to be provided at time of application: Baseline data and annual
targets
Percentage of mathematics teachers who were evaluated as effective or better. N/A | 70 70 75 80
Percentage of science teachers who were evaluated as effective or better. N/A | 70 70 75 80
Percentage of special education teachers who were evaluated as effective or better. N/A | 70 70 75 80
Percentage of teachers in language instruction educational programs who were evaluated as | N/A | 70 70 75 80

effective or better.

General data to be provided at time of application:

Total number of mathematics teachers.

Total number of science teachers.

Total number of special education teachers.

Total number of teachers in language instruction educational programs.

Data to be requested of grantees in the future:

Number of mathematics teachers in participating LEAs who were evaluated as effective or
better in the prior academic year.

Number of science teachers in participating LEAs who were evaluated as effective or better
in the prior academic year.

Number of special education teachers in participating LEAs who were evaluated as effective
or better in the prior academic year.
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Number of teachers in language instruction educational programs in participating LEAs who
were evaluated as effective or better in the prior academic year.

(D)(4) Improving the effectiveness of teacher and principal preparation programs (14 points)

The extent to which the State has a high-quality plan and ambitious yet achievable annual targets to—

(i) Link student achievement and student growth (both as defined in this notice) data to the students’ teachers and principals, to link
this information to the in-State programs where those teachers and principals were prepared for credentialing, and to publicly report
the data for each credentialing program in the State; and

(if) Expand preparation and credentialing options and programs that are successful at producing effective teachers and principals
(both as defined in this notice).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be
described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the location
where the attachments can be found.

Recommended maximum response length: One page

SUBSECTION D(4) OVERVIEW

New York will improve student achievement by reforming, strengthening, and holding accountable teacher and principal preparation programs to
ensure that all graduates are effective.

VISION

1. Link student achievement and growth data to teachers and principals and the programs that prepared them.

STRATEGIES 2. Report effectiveness outcomes for all teacher and principal preparation programs and link effectiveness outcomes to state program
approval criteria and close ineffective preparation programs

3. Expand preparation and credentialing options and programs that are successful at producing effective teachers and principals.

» By 2014, all teacher and principal preparation programs in the state are graduating effective educators.
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SUBSECTION D(4) NARRATIVE

(D)(4)(1) STRATEGY 1: Link student achievement and growth data to teachers and principals and the programs that prepared
them. Report effectiveness outcomes for all teacher and principal preparation programs and link effectiveness outcomes to
state program approval criteria and close ineffective preparation programs

New York’s plan focuses on improving student achievement by reforming and strengthening teacher and principal effectiveness and
accountability. Using the State’s new data system (described in Section (C)) as a platform, the new teacher and principal evaluation
systems discussed in Section (D)(2) will provide for: (1) the development of a single composite effectiveness score, based in
substantial part on student growth for every teacher and principal; and (2) the development of performance profiles, based on
aggregate teacher and/or leader effectiveness data, for every teacher or school leader preparation program. By linking individual
student data with the evaluations of every critical partner in the education of our students — from classroom teachers and building
leaders to the school districts in which they serve and the programs that prepare them for such service — New York State will be able

to analyze all preparation programs in this State to ensure that they are producing effective teachers and leaders.

Activity 1.1: Link student achievement and growth data to teachers and principals using the new evaluation systems as outlined in
Sections (C) and (D)(2).

Responsible Parties: Regional Information Centers (RICs), LEAs, Office of Higher Education
Timeline For Completion: June 2011, ongoing

Activity 1.2: Link teacher and principal evaluation data to the in-State programs preparing those teachers and principals and report them
publicly
As the government agency entrusted with the registration of New York State’s teacher and principal preparation programs, NYSED

places great value on providing the public data through which the effectiveness of such programs can be fairly and accurately
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evaluated. To this end, NYSED will develop performance profiles for all of New York State’s teacher and principal preparation
programs. New York has 4,897 registered programs to prepare candidates for teacher certification, and 127 to prepare school building

leader (principal) certification candidates.

The P-20 Longitudinal Data System will make it possible to link student performance and growth data to the teachers and school
leaders responsible for their performance -- and the public or private institutions that prepared those teachers and leaders. In addition
to the accountability measures already in place for teacher and principal preparation programs (i.e., requiring all programs to achieve
accreditation and maintain at least an 80 percent pass rate on all certification examinations), by December 2010 the Regents will
approve a teacher and principal preparation program performance accountability system. Beginning in June 2012, this system will
publicly report the data from existing accountability measures (as well as those identified here as planned for development) to hold

teacher and principal preparation programs accountable in several areas, including:

e Performance of their graduates on the respective certification examinations (already in place);

e Percent of their graduates certified in/femployed in shortage subjects;

e Percent of their graduates employed in high-need schools;

e Retention rates of graduates; and

e Performance of their graduates in positively affecting student growth, based on data collected through the P-20 Longitudinal

Data System (disaggregated by student sub-groups).

The reports will provide the public, the institutions and their programs, and NYSED critical information on the effectiveness of each
teacher and principal preparation program, thus raising the level of transparency and holding the institutions accountable. The reports
will help institutions and their school and community partners analyze strengths and weaknesses and make decisions on program
improvement, and will enable NYSED to design and implement further institutional accountability measures.
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Exercising NYSED’s authority with respect to teacher and principal certification and its broad authority over the registration of
teacher and school leader preparation programs, the Board of Regents will consider regulations in September 2010 that would amend
its quality review standards for registered programs to incorporate teacher and principal effectiveness data (which will include student
performance and growth data linked to that teacher or principal) to ensure that New York’s teacher and principal preparation programs
are producing effective teachers and school leaders. NYSED has the authority to register the curricula of programs leading to teacher
and school leader certification and can therefore control for the quality of such programs. If a teacher or principal preparation
program fails to meet the quality standards set forth in Commissioner’s regulations -- which will include a specific average teacher or
school leader effectiveness score, as discussed in Section D(2) -- NYSED will have the authority to conduct a review of that
program’s registration. Programs subject to a registration review under such circumstances must develop a corrective action plan for
approval by NYSED. If NYSED does not approve the plan or determines that the program is not producing effective teachers or
school leaders, the program shall be subject to denial of re-registration (requiring closure).

To add a strong measure of accountability to this comprehensive plan, NYSED will also propose measures that would allow only
institutions producing a minimum percentage of teachers and principals who are rated highly effective and effective on their
evaluations to develop new programs or maintain existing ones. In order to gain approval, programs will be required to meet all
accountability measures and provide evidence that they are helping the State to produce effective teachers and leaders to ensure the

equitable distribution of teachers in high-need schools.

Responsible Parties: Regional Information Centers (RICs), LEAs, Office of Higher Education
Timeline For Completion: June 2012, ongoing

(D)(4)(i1) STRATEGY 2: EXPAND PREPARATION AND CREDENTIALING OPTIONS AND PROGRAMS THAT ARE SUCCESSFUL AT PRODUCING
EFFECTIVE TEACHERS AND PRINCIPALS
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Consistent with the research regarding programmatic elements that lead to effective teacher and principal preparation programs, New
York has embarked on teacher and principal preparation program transformation, as approved by the New York State Board of
Regents in December 2009, April 2010, and May 2010.2* As NYSED improves its capacity to collect and analyze statewide student
performance data and linkages among students, their teachers and principals, and the teacher and principal preparation programs, it
will closely monitor new lessons learned from analysis of the data and use this to inform the process of ensuring ongoing program
development and improvement. As discussed above, programs failing to prepare effective teachers and principals purusant to
standards set by the Commissioner will be required to develop corrective action plans to improve their candidates’ effectiveness or

face program closure.

Activity 2.1: To improve the effectiveness of the teaching force, NYSED will require all teaching candidates to pass a performance-based
assessment to obtain initial teaching certification.

Beginning in May 2013, all registered teacher preparation programs preparing candidates for Initial certification will be required to
use the performance-based assessment to determine their candidates’ readiness to be recommended for initial certification. In
combination with more rigorous Content Specialty Tests, the performance-based assessment will require teaching candidates to

demonstrate the knowledge and skills that research has shown to be linked to classroom effectiveness.

The performance-based assessments will incorporate formative and summative assessments through the submission of a portfolio of
artifacts demonstrating candidates’ teaching skills and knowledge. For teachers, these artifacts might consist of videos, audio, text, or
graphics, lesson plans, student work, and self-evaluations. Under the new performance-based assessment, the preparation programs
will evaluate their candidates throughout the program to ensure that they continuously meet the NYS standards for teaching quality.
The programs will recommend for certification only those candidates who consistently demonstrate the necessary skills and
knowledge. Through ongoing formative assessments and a final summative assessment, candidates will demonstrate that they have

achieved the skills and knowledge necessary to be highly effective teachers.
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The performance-based assessment for teachers will be grounded in statewide teaching standards that are being developed in

consultation with a representative group of stakeholders. All teacher preparation programs will be expected to use the developed

standards in the formative assessment process and ensure that their teacher candidates demonstrate:

content knowledge and teaching skills;

ability to disaggregate data;

ability to analyze and use data to improve instruction;

ability to develop differentiated instructional plans for English language learners and students with disabilities (based on data);
ability to deliver effective instruction (using video recorded presentations evaluated against a standard rubric);and

knowledge and skills in curriculum development and instructional planning.

Once the statewide teaching standards are in place, NYSED will develop the performance-based assessments for teachers in

partnership with State and national education leaders, statewide P-12 and teacher preparation institution partners, teacher union

representatives, the State Professional Standards and Practices Board for Teaching, and other interested parties.. All students enrolled

in both IHEs and non-1HEs (that the Board of Regents recently authorized to offer clinically-rich teacher preparation programs for

high-need schools) will be required to pass the new performance-based assessments to receive an initial teaching certificate. The

Commissioner’s Regulations will require all teacher preparation programs to use the assessment by the spring of 2013.

Responsible Parties: Office of Higher Education, LEAs, teacher preparation program providers

Timeline For Completion: Spring 2012 for pilot programs, spring 2013 for all teacher educator programs

Activity 2.2: To improve the effectiveness of the teaching force, require a performance-based assessment, including evidence of student
growth and achievement, for professional teaching certification
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Once a new teacher earns an initial certificate and completes at least two years of teaching, the teacher will be required to complete a
performance-based assessment that focuses on the effectiveness of the teacher’s skills, and that uses the State’s data system to include
student growth data (as described in Section (C)). The assessment will include a portfolio of the teacher’s work, comprising elements
of the performance-based assessment for initial certification in teaching plus a student growth component. In order to attain
professional certification, teachers will need to meet a minimum student growth threshold established in Commissioner’s regulations.
This more rigorous professional certification process will ensure that teacher applicants who have not raised student achievement over
multiple years will not be able to receive professional certification and continue teaching in New York until they meet the new, more

rigorous standards.

Responsible Parties: Office of Higher Education, LEAs, teacher preparation program providers
Timeline For Completion: Pilot the new performance assessment for professional certification in 2012-13 and implement shortly

thereafter

Activity 2.3: To improve the effectiveness of the teaching force, enhance the rigor of the existing Content Specialty Tests (CSTs)

Research shows that a teacher’s strong content knowledge positively affects student growth and achievement.®® To assure that
candidates have the knowledge and skills to help students meet the expectations of the New York State Learning Standards, by
December 2012 New York will redesign its CSTs to better assess program candidates’ mastery of the relevant content area.
Candidates will be required to take the redesigned CSTs beginning in Spring 2012 (December 2009 Regents item on Transforming
Teaching and Learning, Appendix D_2_iv_1). The new CSTs will include a subtest for the candidate to demonstrate literacy and
writing competence that must be passed independently of the overall test. In addition, the early childhood, childhood, and middle
childhood education CSTs will include separate literacy/English language arts and mathematics subtests. Candidates will be required
to pass each subtest to satisfy the CST requirement.
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Responsible Parties: Office of Higher Education, LEAs, teacher preparation program providers

Timeline For Completion: December 2012

Activity 2.4: To improve the effectiveness of the school leader force, require a performance-based assessment for certification of

principals.

In May 2010, the Regents approved development of a performance-based assessment for use by preparation programs to evaluate
principal candidates for certification. During fall 2010, NYSED and its partners (including principals and other school stakeholders)
will begin to develop the performance-based assessment, which will include formative and summative assessments through the
submission of a portfolio of artifacts demonstrating candidates’ leadership skills and knowledge. These artifacts could include videos,
audio, graphics, self-evaluations, school quality reviews, and other school data that indicates their knowledge and skills in school

leadership.

As part of the performance-based assessment, principal preparation programs must ensure that candidates demonstrate the skills in
instructional leadership that lead to school improvement (e.g., leading data inquiry teams), and have clinical experience in, authentic,
problem-based, leadership responsibilities focused on school improvement. Candidates will become active members of school
improvement teams focused on specific initiatives to raise achievement, providing leadership and support for initiatives that positively

impact student growth and achievement.

Clinical experiences will occur throughout the program. Formative performance assessments at strategic transition points in the
program will determine candidate eligibility to progress to the next phase. Faculty from the preparation institution, school leaders,
teachers, and other stakeholders (such as parents) will participate in the evaluation. The State will be requiring that principal
certification applicants who have not demonstrated a positive effect on improving teaching and student learning will not be able to
receive Professional certification and be a principal in New York until they meet the new, more rigorous standards. Principal
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candidates enrolled in the clinically-rich principal preparation program to be offered by both IHEs and non-IHEs must pass this
performance assessment beginning in the spring of 2012 (pilot program). All principal candidates in the State’s preparation programs

must pass this performance assessment beginning in the spring of 2013 for principal certification.

Responsible Parties: Office of Higher Education, LEAS, principal preparation program providers

Timeline For Completion: Spring 2012 for pilot programs, Spring 2013 for all other principal preparation programs

Activity 2.5: To improve the effectiveness of the teaching workforce, develop a clinically-rich approach to preparing teachers for high-

need schools by creating residency programs

Research shows that preparation grounded in a strong clinical approach produces teachers who are more effective in raising student
achievement (Boyd et al., 2009a). To address the reality that an estimated 50 percent of new teachers in high-need schools leave
within the first five years, we will ensure that all teachers demonstrate effective performance before certification to increase the supply
of highly effective teachers in high-need subjects and to positively affect student growth and achievement. Through a Fall 2010 RFP
process, NYSED will select providers to develop clinically-rich teacher preparation programs. The transformed programs will include
intensive residency components grounded in the newly-developed teaching standards, and will be centered on practicing real-world
skills that make a difference in the classroom. They will prepare teachers to be effective in high-need schools with a focus on students
in the performance gap: ELLSs, students with disabilities, and Black and Hispanic males. Teachers will spend time in effective

classroom settings serving high-need students in order to model effective practices.

NYSED will use RTTT funding to encourage strong partnerships between preparation programs and high-need LEAs across the State
to place up to 400 effective teachers in schools serving high-need populations — more than any other such program in the nation.

Funding will be used to provide a $30,000 annual stipend to graduate candidates or tuition reimbursement for undergraduates.
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Funding is also earmarked for an intensive evaluation of the residency programs to assess their efficacy. Data and lessons learned will

help frame recommendations for continuation of programs, possible future expansion, and bringing effective models to scale.

A) Undergraduate Model. In collaboration with IHEs, New York will develop a more clinically-rich undergraduate program that will

recruit candidates through a highly selective screening process, place them in year-long residencies in their fourth year of teacher
preparation, and provide tuition reimbursement during the program. Over time, participating LEAs can enhance this more clinically-
rich component by employing the best candidates in teaching assistant/paraprofessional positions during their residencies. To promote
high quality preparation, resident placement priority will be in effective classrooms serving high-need students (based on
demonstrated growth among high-need students and/or dramatic gains).

Preparing teachers through an intensive clinical component by directly supporting the application of theory in practice enables resident
teachers to understand first-hand the diversity of the student population, the culture of the learning environment in high-need schools,
and the strategies appropriate to raise academic performance for all students. Trained mentors and/or supervising teachers who
supervise and mentor the residents during their teaching placements will receive the time and resources to make mentoring an integral

component of their jobs.

Candidates will be required to commit to teach in schools serving high-need populations for four years after finishing the preparation
program -- ensuring that highly effective teachers, properly prepared for the demands of high-need schools and with one year of
experience, will be available to teach in those schools. After completing their clinical components, candidates hired as full-time
teachers will continue to receive support from faculty in their preparation programs and P-12 partners in their first years of teaching.
Participating IHEs will be expected to demonstrate that faculty participation in the programs will be a positive factor in tenure and

promotion decisions.

B) Graduate Model. In April 2010, the Regents authorized a clinically-rich graduate level teacher preparation program to prepare

teachers for high-need schools, and authorized both IHEs and non-1HES to participate in a competitive bidding process to participate
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in such programs. To help ensure that the very best teacher preparation providers are selected, the Regents will convene a Blue Ribbon
Commission of distinguished teacher educators, teachers, school leaders, etc. to advise the Board of Regents who should be selected
for these programs. Using RTTT funds, financial resources will be provided to approved programs to design and implement two types
of rigorous clinically-based tracks (Models A and B) to prepare effective teachers for high-need schools. All candidates must hold

baccalaureate degrees and will commit to teaching for four years in a high-need school.

Model A will place the resident teacher in a closely-supervised classroom environment with a mentor teacher. To participate, a
mentor teacher must be evaluated as highly effective in serving high-need students and will supervise the year-long residency.
Residents will be evaluated on a continuing basis using developed performance assessments. During the clinical component, residents

will continue to work toward certification by completing program requirements.

The Model B track accommodates the resident who is employed as the teacher of record. In this track, LEAs and program providers
will demonstrate how they will collaborate to mentor and supervise the resident to assure a clinically-rich environment. Candidates in
the clinically-rich programs who are chosen to be employed as a teacher of record will be eligible for Transitional B certification upon
entry into the program and completion of a State-approved introductory preparation component. After successfully completing the
program and all required teacher certification examinations, candidates will receive their initial certificate. After the teacher
completes three years of teaching and passes a second performance-based assessment, he/she will be eligible for a professional
teaching certificate.

To ensure equitable treatment of candidates in both traditional and non-IHE programs, the Board of Regents will confer master’s
degrees on graduate level students who successfully complete the registered clinically based programs offered by institutions that do
not offer degrees (i.e., non-IHESs such as cultural institutions, research centers, and other non-profit organizations), consistent with

Education Law §208 which grants the Regents authority to award earned degrees (Appendix D_4 _ii_1).

Responsible Parties: Office of Higher Education, LEAs, teacher preparation program providers
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Timeline For Completion: Begin programs in 2011 and will be evaluated by the Regents after six years of operation

Activity 2.6: To improve the effectiveness of the school leader workforce, develop a clinically-rich approach to preparing school

leaders for high-need schools by creating clinically rich preparation programs

In May 2010, the Regents approved regulations that authorize IHEs and non-1HESs to participate in a competitive program to prepare
principals for high-need schools. The State is developing an RFP to invite qualified applicants to apply for funding programs that will
partner leadership preparation providers with schools serving high-need students through a research-based program that is
demonstrated through performance-based assessments. To be considered as a qualified applicant, non-IHEs must be able to
demonstrate their effectiveness in preparing school leaders for high-need schools. To help ensure that only the very best principal
preparation programs are selected, the Regents will convene a Blue Ribbon Commission of distinguished principal educators,

teachers, principals, superintendents, etc. to advise the Board of Regents who should be selected for these programs.

The first cohort will begin their programs in September 2011. Clinical preparation will be substantive in scope, full-time, and include
active participation in leadership responsibilities in schools that are serving high-need students effectively, as demonstrated by student
growth data. They will be provided authentic educational problems, such as building capacity within the school to foster the success
of minority and female students in STEM courses. The goal of the programs is to create a sustainable pipeline of highly effective,
qualified school leaders that have specifically been prepared to meet the demands and challenges of high-need schools. ESEA funding
will be used to sustain and potentially expand this work after RTTT funding ends.

For both the clinically-rich teacher and principal preparation program, the Regents are keenly interested in monitoring and evaluating
program outcomes. As a result, the RFP will require that programs track their graduates to verify that they are taking assignments and
being retained in high-need schools and that they are being rated effective in their evaluations. NYSED also plans to issue an RFP for

qualified researchers to evaluate clinically-rich preparation programs for both teachers and principals. NYSED and Regents will use
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the evaluation results to inform policy actions that will ensure sustained improvement in these programs and positive effects on

student learning and achievement.

Responsible Parties: NYSED, LEAs, principal preparation program providers
Timeline For Completion:
e Begin in September 2011

e Begin programs in 2011 and will be evaluated by the Regents after six years of operation

Activity 2.7: Incorporate Emerging Best Practices Into Teacher And Principal Preparation Program Redesign.

New York will conduct regular surveys of preparation programs identified as most effective based on the institutional profiles. The
State will publish emerging best practices, aligned to research, and incorporate best practices into program redesign on an ongoing

basis, as relevant.

Responsible Parties: Contractors, Regional Data Centers, LEAs, Office of Higher Education

Timeline For Completion: September 2011, Ongoing
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General goals to be provided at time of application:

(In addition to the teacher/principal preparation programs in our public university systems
(SUNY and CUNY), there are 84 independent colleges in New York with teacher and/ or
principal preparation programs. The State estimates that it will take three years to phase in
all of these independent institutions into the P-20 longitudinal data system so student
achievement data can be provided for teachers and principals prepared by each of these
institutions.)

Baseline data and annual targets

Percentage of teacher preparation programs in the State for which the public

can access data on the achievement and growth (as defined in this notice) of 0 0 20 70 100
the graduates’ students.
Percentage of principal preparation programs in the State for which the public

o e P PP brod e 0 0 20 70 100

can access data on the achievement and growth (as defined in this notice) of
the graduates’ students.

General data to be provided at time of application:

Total number of teacher credentialing programs in the State.

4,897

Total number of principal credentialing programs in the State.

127

Total number of teachers in the State.

226,000

Total number of principals in the State.

4,540

Data to be requested of grantees in the future:

Number of teacher credentialing programs in the State for which the
information (as described in the criterion) is publicly reported.

Number of teachers prepared by each credentialing program in the State for
which the information (as described in the criterion) is publicly reported.

Number of principal credentialing programs in the State for which the
information (as described in the criterion) is publicly reported.
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Number of principals prepared by each credentialing program in the State for
which the information (as described in the criterion) is publicly reported.

Number of teachers in the State whose data are aggregated to produce
publicly available reports on the State’s credentialing programs.

Number of principals in the State whose data are aggregated to produce
publicly available reports on the State’s credentialing programs.

(D)(5) Providing effective support to teachers and principals (20 points)

The extent to which the State, in collaboration with its participating LEASs (as defined in this notice), has a high-quality plan for its
participating LEASs (as defined in this notice) to—

(i) Provide effective, data-informed professional development, coaching, induction, and common planning and collaboration time to
teachers and principals that are, where appropriate, ongoing and job-embedded. Such support might focus on, for example, gathering,
analyzing, and using data; designing instructional strategies for improvement; differentiating instruction; creating school
environments supportive of data-informed decisions; designing instruction to meet the specific needs of high-need students (as
defined in this notice); and aligning systems and removing barriers to effective implementation of practices designed to improve
student learning outcomes; and

(if) Measure, evaluate, and continuously improve the effectiveness of those supports in order to improve student achievement (as
defined in this notice).

The State shall provide its detailed plan for this criterion in the text box below. The plan should include, at a minimum, the goals,
activities, timelines, and responsible parties (see Reform Plan Criteria elements in Application Instructions or Section XII,
Application Requirements (e), for further detail). Any supporting evidence the State believes will be helpful to peer reviewers must be
described and, where relevant, included in the Appendix. For attachments included in the Appendix, note in the narrative the
location where the attachments can be found.

Recommended maximum response length: Five pages

SUBSECTION (D)(5) NARRATIVE

Page 224 of 449



New York State: Race to the Top: Selection Criteria and Competition Priorities

As described throughout this application, New York’s vision for the future of education in this State focuses on improving student
outcomes through the use of data, measures of effectiveness, and other tools to strengthen teacher and principal effectiveness. New
York proposes a coherent statewide system of supports and interventions focused on supporting LEAS as they develop the capacity to
strengthen and improve instructional practice, and ultimately to increase educator effectiveness. To accomplish this, we will leverage
our statewide professional development network -- which includes our BOCES, unions, Teacher Centers, professional associations,
leadership academies, cultural institutions, museums, the State University of New York (SUNY), the City University of New York
(CUNY), private IHEs, alternative preparation programs, and contracted services providers. Educators will be provided with
comprehensive on-going professional development opportunities, with particular emphasis on supporting our English language
learners and students with disabilities. Further, the State will establish performance targets for LEAs for improved educator
effectiveness outcomes.

SUBSECTION (D)(5) OVERVIEW

VIS New York will create a coherent statewide system of supports and interventions, grounded in educator evaluation outcomes, and focused on supporting LEAS
as they develop capacity to strengthen and improve instructional practice and increase educator effectiveness.

1. Develop a statewide system of professional development directly linked to educator evaluation outcomes, which is effective and coherent, and focused
on improving instructional practice, and student achievement.

STRATEGIES 2. Develop statewide, regional, and local capacity with a specific focus on assisting educators in high-need schools.

3. Measure, evaluate and continuously improve educator supports to ensure professional development is effective at improving instruction and, ultimately,
increasing student achievement.

> Beginning in 2011-12, provide a comprehensive system of differentiated professional development for teacher and principals grounded in the state’s new
evaluation system and linked to new more rigorous standards, assessments, and curriculum models (as described in Section (B)).
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4. D(5)(i) STRATEGY 1: Develop a statewide system of professional development directly linked to educator evaluation
outcomes, which is effective, coherent, and focused on improving instructional practice and student achievement.

Through the P-20 Longitudinal Data System, all educational partners — including BOCES and Big 5 Network Teams, LEA Inquiry Teams, district
personnel, principals, and teachers — will have access to data to develop differentiated professional development tools that are targeted to improve
instructional practice, and ultimately student achievement and growth. The adoption of the Common Core standards, the construction of state-wide
curriculum models and the development of the new generation of assessments will provide, for the first time, the academic focus for professional
development activities. Rather then the fragmented model that is too often the norm throughout the country, the integration of data, standards,
curriculum and assessments will provide the structure within which high-quality professional development can be modeled and taken to scale. Due
to the tragic persistence of the learning gap, the state’s professional development initiatives will prioritize teachers and principals in schools
serving high-poverty and high-minority populations, especially those with the largest gaps in equitable distribution of effective teachers and in

hard-to-staff and specialty subject areas.?®

Activity 1.1: Develop a statewide system of coherent, high-quality professional development rubrics and resources

As described in Section A, the Office of District Services will use a portfolio management approach in facilitating the development
and delivery of professional development, aggressively managing core and supplemental providers to achieve target outcomes. Each
year, school principals will rate their satisfaction with their network team members as part of a NYSED satisfaction survey
administered electronically twice a year by the Office of District Services. By providing regular feedback about their network team,

principals and their faculty will be assured that those who support them will be held accountable for delivering excellent performance.

Similarly, professional development content partners will be managed through performance-based contracts. Specific, measurable
annual outcomes will be codified into all partner contracts and will be the basis for contract maintenance and renewal. Partners will be

required to embed data-based inquiry into all content, align that content with the state-wide curriculum, and ensure content alignment
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consistent with all the State’s reforms in core standards and assessments. Additionally, they will be responsible for codification of
content and best practices, preparation of training materials, and supporting the delivery of training by the network teams. Finally,
content partners will be required to integrate the latest online and collaboration technologies into their offerings, including online
learning modules and the use of video to demonstrate best practice. We will continuously assess the performance of the professional
development content partners by measuring the change in student achievement over time for participating teachers and school leaders
in these professional development programs.

Activity 1.2: Enhance statewide network model to assist LEAs in delivering appropriate professional development

NYSED recognizes that, through regional partnerships, it can best provide all LEAs with State-developed, coherent high-quality
professional development tools and other resources -- along with critical “on-the-ground” technical assistance and support from
experienced, locally-based experts. Therefore, to efficiently provide training regarding the use of our longitudinal data system, and to
focus teaching skills on the specifics of the new curriculum, standards, and assessments, the State will rely on core and supplemental
providers from our Statewide Professional Development Network and will evaluate the effectiveness of these providers. These
providers will work collaboratively with the school-based Inquiry Teams and the regionally-based Network Teams -- consisting of an
expert in curriculum, an expert in data, and an expert in instruction -- to use their own local data to analyze the problems, decide on
research-based interventions, carry out those interventions, and then evaluate the results. Diagnostic analysis of those results will
allow for the development of differentiated professional development that will lead to improved instruction in all schools. Repetition
of this cycle at critical points in the year (using data from interim and formative assessments) will allow for continuous improvement

of instruction and, consequently, academic growth of our students.

Responsible Parties: Office of District Services, LEAS

Timeline For Completion: Beginning spring 2011, ongoing
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D(5)(i) STRATEGY 2: DEVELOP A STATEWIDE, REGIONAL, AND LOCAL CAPACITY WITH A SPECIFIC FOCUS ON ASSISTING EDUCATORS IN
HIGH-NEED SCHOOLS.

Activity 1.1: Align resources across the four assurances to bolster New York’s comprehensive professional development strategy, giving priority to

districts with low-performing schools -- and reallocating resources (such as the Wallace Foundation leadership grant) in support of the reforms.

A network of partners will help transform BOCES-based Network Teams diagnoses into differentiated supports for LEA-based
Inquiry Teams, principals, and teachers. Based on New York’s deep experience in school intervention, both curricular supports and
differentiated professional development across content areas and pedagogy are critical to the effective support of teachers and leaders
in improving student achievement and growth. While the State expects the data system to be a powerful tool for our educators, it also
will develop a network of partners with records of delivering high quality results in high-poverty and high-minority school settings.
These partners will have robust data tools to diagnose student needs and help teachers respond to them.

As noted in Section A, potential partners include New York’s 133 Teacher Centers and their 14 regional networks. The New York
Teacher Centers were established by the New York State Legislature in 1984 to, among other things, provide professional
development to support quality teaching for more than 211,000 educators in 650 districts, 36 BOCES, and 1,400 non-public and
charter schools (Education Law 8316, Appendix D_5_i_1). Through partnerships with IHEs, state agencies, BOCES, NYSUT,
businesses, and research organizations, Teacher Centers have developed significant areas of expertise in professional learning, and
they design effective ways of collaborating with education partners to support teachers throughout the learning continuum — from

learner to leader.
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New York Teacher Centers offer programs that target improving teacher effectiveness, mastering academic content knowledge, and
sustaining teacher-development practices. Their programs result in long-term regional resources fulfilling the needs of many

educators for powerful professional learning. Teacher Center programs and collaborative partner programs:

e Link external and internal teacher-driven PD in targeted areas supporting New York State Board of Regents initiatives.

e Establish high quality program learning outcomes that indicate evidence and benchmarks for teacher content knowledge,
student learning outcomes, and systemic change in schools.

e Support teachers’ candidacies for National Board certification from the National Board for Professional Teaching Standards.

e Create and sustain informed opinion on teacher development and leadership by building a knowledge base from research
study, policy review, and examination of reform elements.

PD partner responsibilities will include codifying content and emerging/good practices in the field/area, preparing training materials,
and delivering high quality sustained training. Partners will embed data-based inquiry in all of their sessions. They will provide self-
assessments for teachers and principals to use to easily identify their own development needs in specific areas (e.g., using data to drive
instruction, translating rigorous standards and curriculum models into instruction, and developing and using formative assessments).
Partners will integrate the latest technologies in their offerings (e.g., online learning modules and the use of video) to demonstrate
good practice. LEAs then will select partners that best meet their identified strategic needs. The State will continuously assess the
performance of the professional development content partners by measuring the change in student achievement over time for

participating teachers and school leaders in these professional development programs.

Responsible Parties: Office of District Services, BOCES, IHEs, external service providers
Timeline For Completion: Beginning Winter 2011 and continuing throughout implementation of RTTT projects.

Activity 1.2: Create a sustainable network to ensure that all principals receive research-based professional development focused on

strengthening teaching and student learning.
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Strong leadership --with capacity to lead Inquiry Teams across grades and sub-groups -- is a core predictor of schools’ capacity to
drive data-informed strategies for teacher support, induction, and development, and ultimately to drive student achievement and
growth.?” New York State has been a leader in supporting entrepreneurial partners such as the New York City Leadership Academy
and New Leaders for New Schools to assist LEAS to develop robust pipelines of high quality school leaders. These partners, in
addition to The New Teacher Project and Teacher U, focus on serving LEAs with high-need populations. They are leaders in the
national conversations on improved alignment between teacher and principal professional development and student achievement and

growth.

NYSED has used its Wallace grant to develop regional two Leadership Academies that give school leaders professional development
based on research, good practice, and regional needs determined from student performance data in addition to the development of the
principal performance evaluation system (PPES). The first academy serves school leaders in the Rochester City School District
(RCSD). NYSED, RCSD, and St. John Fisher College collaborated to build a data-informed, customized curriculum responsive to
school leaders’ day-to-day demands, which was designed to give graduates the skills and dispositions needed to implement RCSD's
turnaround reform agenda. All 66 RCSD principals are participating. A second Academy began operation serving 42 LEAS north of
New York City.

The Academies offer problem-based learning using the job-embedded challenges principals face in their schools that are informed by
real time data from their schools. Further, each Academy includes a research-based coaching component that supports principals and
ensures application of the learned skills and improvement strategies.?

As funding from the Wallace grant is limited, New York will use $6 million in RTTT funds to replicate the successful Rochester and
New York City Leadership Academies. Eleven more RTTT Management Team-coordinated Academies are planned, so that all
regions of the State -- including the remaining three large city districts -- will be served. Further, in order to reach and develop highly

effective educational leaders in the State’s high-need schools, the State has provided an additional $10 million of §1003(g) funds --
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and will continue this investment with federal funds annually -- to sustain the Leadership Academies, and to ensure that they are
grounded in research and good practices from such organizations as the New York City Leadership Academy and New Leaders for
New Schools. The Academies will serve more than 700 principals in New York (about 15 percent overall) by Fall 2011. When all
Academies are fully operational, school leaders will have access to research-based PD that is focused on the use of student data to

improve student achievement and growth.

To assess the continued effectiveness of the Academies, NYSED is currently working with national experts to develop an evaluation
model to assess the Academies’ successes in improving student achievement and growth. Additionally, New York is partnering with
10 other states in the Leading Change Learning Community consortium to share research and effective turnaround intervention

strategies. The consortium selected New York as a case study for the sustainability of such academies.

In sum, with 133 fully operational teacher centers and leadership academies for principals established throughout New York State,

New York will have established an unprecedented network of professional development for all practicing educators in the State.

Responsible Parties: RTTT Management Team, Office of District Services, LEAS, Partners
Timeline For Completion: Beginning fall 2011, ongoing

Activity 1.3: Create a new teacher induction program designed to create teacher leaders and effective teacher mentors.
In 2008-09, New York had 503 high-need, low-performing schools (see Section (D)(30(ii)). School improvement is most effective in
environments where teachers are encouraged to become the teacher leaders who are fundamental to implementing instructional

change, cultivating cultures of excellence, and supporting and mentoring the next generation of new teachers.?

Data on teacher attrition show that some 10 percent of beginning teachers leave before the end of their first year, 30 percent in the first
three years, and between 40 and 50 percent within five years. High poverty schools experience higher rates of teacher turnover than

low-poverty ones. Quality, evidence-based induction programs are very effective ways to give teachers the support needed for success
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and to improve retention. Research shows that 80 to 90 percent of teachers in such programs stay in the field for five years or more
(Sack, 2005).

NYSED will create induction programs to assist more than 4,000 new teachers to become teacher leaders skilled at school
improvement (2,000 of these teachers will be from high-need schools). By Spring 2011, it will issue an RFP to support models that

will:

« Use formative assessments to provide effective support to help new teachers progress along the teaching skills continuum,
provide differentiated PD support, and link PD to teacher effectiveness early in their careers;

« Retain and motivate new teachers;

« Grow teacher leaders; and

« Help transform schools into true teaching and learning communities.

Beginning in Fall 2011, these funded induction programs will give new teachers mentoring and support to help them become
instructional leaders and improve teaching and learning. They will help new teachers achieve expertise in curriculum planning,
assessment, and using data and reflections on practice to inform instruction, especially for high-need students. They also will help to
develop their skills for (1) creating school environments supportive of data-informed decisions, (2) aligning service delivery systems
and removing barriers to effective implementation of practices d