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ATTACHMENT A: SAMPLE MOU  
 

SAMPLE 
(Insert Name) School District and (Insert Name) School District/IHE/BOCES/ Non- Profit 

Organization 
Model Teacher Induction Program 

 
This cooperative agreement reflects the overall commitment as well as the specific responsibilities and the 
roles of the (Insert Name) School District and (Insert Name) School District/IHE/BOCES/ Non-Profit 
Organization to enhance the preparation of early career educators.  The purpose of this partnership is to 
work collaboratively to ensure early career educators in low performing schools and specific teacher 
shortage areas served by this model induction program achieve high standards of effectiveness, increase 
retention rates, and improve student learning.  
 
Up front Planning Activities:_____________________________________________________ 
______________________________________________________________________________ 
 

SPECIFIC ROLES AND RESPONSIBILITIES 
The partnership of the (Insert Name) School District and the (Insert Name)School 

District/IHE/BOCES/Non- Profit Organization entails the following: 
 
The (Insert Name) School District agrees to: The (Insert Name)School 

District/IHE/BOCES/Non-Profit Organization 
agrees to: 

List all activities/services/etc. that the School 
District will provide to the partnership.   
 

List all activities/services/etc. that the School 
District/IHE/BOCES/Non-Profit Organization will 
provide to the partnership.  
 

 
Name of School District___________________   Signature _____________________Date__________ 
 
Superintendent_______________________ Signature_________________________ Date__________ 
 
Name of partnering School District/IHE/BOCES/ Non-Profit 
Organization_________________________________________________________________________ 
 
Superintendent/Dean/CEO___________________Signature____________________ Date__________ 
 
THE AGREEMENT FOR YOUR PROGAM SHOULD REFLECT THE SPECIFICS OF YOUR 
PROGRAM AND YOUR PARTNERS.  ALL ACTIVITIES/SERVICES, ETC. THAT ARE PERTINENT TO 
YOUR PROJECT SHOULD BE INCLUDED.   
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ATTACHMENT B: ASSURANCE OF JOINT COMMITMENT FORM 
 
By signing this document, the school district and its collective bargaining agent(s) hereby certify 
that all new and/or existing collective bargaining agreements for teachers and principals are 
consistent with and/or have been amended and/or modified as necessary to require that all 
classroom teachers and building principals in schools participating in this grant will be evaluated in 
accordance with the provisions of Education Law §3012-c and Commissioner’s regulations for the 
2011-12 academic school year. In addition, the school district and its collective bargaining agent(s) 
certify that any initiatives described within this application are allowable under collective 
bargaining agreements. By signing this document, the school district and its collective bargaining 
agent(s) also certify that they agree to participate in a research conducted the New York State 
Education Department. 

District Name: 

____________________________________________________________________________ 

CHIEF ADMINSTRATIVE OFFICER (Superintendent)  

Signature (in blue ink) 
 

Date 
 

Type or print name  
 

 

 

BOARD OF EDUCATION PRESIDENT  

Signature (in blue ink) 
 

Date 
 

Type or print name  
 

 

 

LOCAL ADMINISTRATORS UNION PRESIDENT  

Signature (in blue ink) 
 

Date 
 

Type or print name  
 

 

 

LOCAL TEACHERS UNION PRESIDENT  

Signature (in blue ink) 
 

Date 
 

Type or print name  
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ATTACHMENT C: PARTICIPATING SCHOOL DATA 
The following information is required as part of the application. All participating schools must meet the definition of high poverty as 
described within this RFP and at least two of the additional characteristics described in Section IV. 

Step 1:  

Please list all of the participating 
schools:  

Step 2: 

Is this 
school 
high 
poverty?  

(Yes/No) 

Step 3. 

Is this school 
classified under 
SINI/PLA/SURR?  

(Mark all applicable) 

Step 4. 

Does this school have 
high concentrations of 
English language 
learners (as defined by 
numbers that are above 
the State average)?        

(Yes/No and the %) 

Step 5: 

Does this school have 
high concentrations of 
student with 
disabilities (as defined 
by numbers that are 
above the State 
average)?  

(Yes/No and the %) 

Step 6: 

Does this district have 
difficulty attracting and 
retaining effective 
teachers of ELLs, 
students with disabilities, 
and/or STEM disciplines? 

(Yes/No and provide 
narrative below in Step 
6 continued) 

Sample:  

SCHOOL X 

 
YES 

 

SURR 

 

Yes, 11% 

 

No 

 

No 

1.      

2.      

3.      

4.      

5.      

6.      

7.      

8.      

9.      

10.      
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11.      

12.      

13.      

14.      

15.      

Step 6 Continued. 
As applicable, please provide a brief narrative below, using district data, that explains your district’s evidence of difficulty in attracting and retaining 
effective teachers of English language learners, especially in bilingual classrooms and/or secondary grades and subjects; students with disabilities, especially 
in secondary grades; and elementary Common Branch teachers with strong math and science pedagogical and content knowledge. 
 
Note: Evidence of difficulty in attracting and retaining these teachers includes district and/or school data, which is above State averages, in the following 
categories: turnover rate (above 13%), average experience level (percentage with fewer than three years) (6%), teaching out of certification (3%). Additionally, 
evidence may include district and/or school data that demonstrates the magnitude of teacher and/or subject area shortages through data such as the number of 
applicants per vacancy in these areas compared to other areas within the district.  
 
 
 
 
 
 
 
 
 
Step 7. 
Please check one: 
 
District is already implementing teacher and principal evaluation in 
compliance  
with Education Law §3012-c.                                                                  OR        

  
 
District provides a signed MOU (See Attachment B) between the applicant and 
their collective bargaining unit(s) that confirms an agreement to implement 
teacher and principal evaluation in compliance with Education Law §3012-c 
for the 2012-13 school year for all of the teachers and principals in schools 
participating in this grant. 
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ATTACHMENT D: 

 
BUDGET SUMMARY OF FUNDS REQUESTED 

FOR THE PROGRAM 
For the Period: January 1, 2012 through June 30, 2014 

 
SUBTOTAL CODE Planning Period  

 
1/1/12 – 6/30/12 

PROJECT COSTS 
YEAR 2 

7/1/12 – 6/30/13 

PROJECT COSTS 
 YEAR 3 

7/1/13 – 6/30/14 

TOTAL 

Professional 
Salaries 

15     

Support Staff 
Salaries 

16     

Purchased 
Services 

40     

Supplies and 
Materials 

45     

Travel Expenses 46     

Employee Benefits 80     

Indirect Cost 90     

BOCES Services 49     

Minor Remodeling 30     

Equipment 20     

 
GRANT TOTAL 

    

District and/or Other 
Source contributions, if any. 

    

 
 
This form should reflect all funds requested for your proposal summarized for each year of the project 
period.   
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ATTACHMENT E: NYS MENTORING STANDARDS 

 
New York State Mentoring Standards: An Overview 

  
The purpose of this document is to offer a set of standards that guide the design and 

implementation of teacher mentoring programs in New York State through teacher induction. 
Induction, in this context, refers to sophisticated and systematic efforts to “initiate, shape, and 
sustain the first work experiences of prospective career teachers.”1 
       

A high-quality induction program with an effective mentoring component positively 
supports the recruitment and the retention of new teachers while strengthening teaching practice 
as informed by the New York State Teaching Standards, the Learning Standards of New York 
State, including the New York State P-12 Common Core Learning Standards, the New York 
State Professional Development Standards, and the New York State Code of Ethics. Teacher 
induction is critical to the overall preparation and professional development of beginning 
teachers and builds on their continuum of experiences from pre-service programs to ongoing 
career development spanning time as described within the Teacher Career Development 
Continuum. Coupled with mentoring standards, induction accelerates the process of creating 
highly-effective teachers whose goal is to enhance student learning and achievement. 
        

Therefore, the research-based mentoring standards defined in this document will enable 
educators to plan, implement and enhance their own local programs whereby novice teachers are 
guided by their mentors to rise to ever higher performance levels thus affecting students’ 
cognitive and emotional growth.2 Mentor-mentee partnerships help beginning teachers to 
acclimate themselves to a new environment by shattering the walls of isolation that they often 
experience at the outset of their careers and, as a direct result, raise student outcomes by  
expanding  pedagogical and  interactive social skills.  
       

The professional learning community that embraces the new teacher is significantly 
strengthened by dedicated mentors who are essential to the induction process, and who, through 
their avowed commitment to education, recognize the need to increase student 
achievement/growth through enhanced teaching practice. 

                                                 
1 Mager, G. “The Place of Induction in Becoming a Teacher.” In Gary DeBolt (ed.), Teacher Induction and Mentoring: School-
Based Collaborative Programs. New York: SUNY series, Educational Leadership, November 1992. 
 
2 Ingersoll, R. and Strong, M. (2011). "The Impact of Induction and Mentoring Programs for Beginning Teachers: A Critical 
Review of the Research." Sage Publications, Inc. Review of Education Research, 2011.   
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There are ten standards for effective mentoring.  
 

1. Program Philosophy and Purposes: The philosophy of the mentoring program 
upholds the assertion that induction is a crucial transition between teacher 
preparation and continuing professional development. Mentoring is the first step 
in the Teacher Career Development Continuum The mentoring program facilitates the 
transition of the beginning teacher from success in preparation programs to effective 
practice in new contexts of the classroom and school district (NYSTS II, VI, & VII). 

2. Program Design: The mentoring program is designed as a crucial component of a 
comprehensive induction plan and is embedded in an integrated professional 
culture. The design supports a district’s mission and vision and is consistent with 
school, district, and state standards in addressing the Learning Standards of New 
York State including the New York State P-12 Common Core Learning Standards 
(NYSTS I, II, III, VI, & VII). 

3. Program Implementation:  The mentoring program is implemented to meet New 
York State Teaching Standards and sustain program activities that support the 
development of all beginning teachers.  An infrastructure (resources, time, staff, 
and preparation) is established to help ensure that beginning teachers receive the 
continuum of support and development necessary to foster effective teaching and 
learning (NYSTS I, II, VI, & VII). 

4. Mentor Selection:  Mentors are recruited and selected through a rigorous and 
transparent process guided by criteria that consider the mentor candidate’s 
commitment to the profession and teaching experience.  The mentor selection 
process is aligned with a district’s needs as well as those of the beginning teacher 
(NYSTS I, II, VI, & VII). 

5. Mentor Development: Mentoring is a professional practice with its own knowledge 
and research base, strategies and best practices. Mentor development is a 
comprehensive and continuous program extending from initial preparation through 
ongoing professional learning (NYSTS I, II, V, VI, & VII).     

6. Mentors Have Clearly Defined Roles and Responsibilities:  The role of the mentor is to 
engage, inspire, assist, encourage and advance the professional learning of a 
beginning teacher and to model professional conduct. The mentor as a 
teacher/leader serves as a model of professional conduct and embodies a vision of 
excellence in teaching (NYSTS II, III, VI, & VII).  

7. Mentoring Skill and Knowledge:  Mentors must be familiar with research-based 
practices, data analysis, and technological advances that promote student 
learning and growth at the various stages of development. Additionally, mentors 
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should be immersed in the knowledge, research, policy updates, and best practices of 
mentoring (NYSTS I, II, III, V, VI, & VII). 

8. Shared Leadership and Administration:  Leadership of the mentoring program is a 
shared responsibility among all stakeholders.  Administrative processes that 
provide instructional support to both beginning teachers and mentors are embedded 
within the comprehensive induction program (NYSTS I, II, III, V, VI, & VII).  

9. Beginning Teacher Knowledge, Skills, and Dispositions: Beginning teachers bring 
valued knowledge, skills, and dispositions to the new context of the classroom, 
school, and districts where they are first employed.  The beginning teachers must 
display a readiness to continue learning about teaching, and invite collaborative 
support and guidance (NYSTS I, II, III, IV, V, VI, & VII).   

10. Program Evaluation:  The mentor program includes a comprehensive system of 
formative and summative assessments, evaluates and analyzes program concepts, 
involves program participants and other stakeholders, and leads to substantive and 
continual improvements (NYSTS I, II, III, IV, VI, & VII). 

 
Standard 1:  Program Philosophy and Purposes 

 
    Aligned with NYSTS II, VI, and VII 
 
Standard: The philosophy of the mentoring program upholds the assertion that induction 
is a crucial transition between teacher preparation and continuing professional 
development. Mentoring is the first step in the Teacher Career Development Continuum The 
mentoring program facilitates the transition of the beginning teacher from success in preparation 
programs to effective practice in new contexts of the classroom and school district (NYSTS II, 
VI, & VII). 
 
Elements: 
 
a. The purpose of the mentoring program is to facilitate the transition of the beginning teacher 
from success in preparation programs to effective practice in new contexts of the classroom and 
school district (VI.2a, VI.2b, VI.2d, & VI.4d). 
 
b. A comprehensive mentoring program provides support to the new teacher and is intended to 
sustain a vibrant teaching career that embodies a learner-focused practice resulting in student 
achievement/growth (VI.2e, & VI.2f). 
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Performance Indicators: 
 
 1a. The philosophy of the mentorship program connects teacher induction to what 
teachers need to know and be able to do. The new teacher must receive articulated strategic 
guidance to become an effective/highly effective teacher (VI.2c & VI.2e).  
 
            1b. The mentorship program provides a clearly stated purpose and set of goals based on a 
philosophy of teacher growth and development that addresses the unique needs and learning 
styles of the beginning teacher, as well as teaching practice that reflects the Learning Standards 
of New York State including the New York State P-12 Common Core Learning Standards, 
school, school district, and state goals in closing the achievement gap (II.1e, II.4a, & II.4b). 
 
 1c. The purpose and goals reflect a multi-year effort and are part of a continuum of 
professional learning that builds on and extends the development of the beginning teacher from 
preparation into induction and practice (VI.2b & VI.2c).  
 
 1d. The philosophy includes the central role of a highly-proficient mentor and provides 
for the support of the mentor teacher (VI.1e, VII.1c, VII.2a, & VII.2b). 
  
 1e. The program purpose and goals include a focus on a strategic support system that 
includes adequate allocation of time, resources, and staff, for the support of beginning teachers 
(VI.2c & VI.2f). 
  
 1f. The mentorship program utilizes a data driven formative and summative evaluation 
process for continuous program improvements (VI.1c).  
 

Standard 2:    Program Design 
 

Aligned with NYSTS I, II, III, VI, and VII 
 

Standard: The mentoring program is designed as a crucial component of a comprehensive 
induction plan and is embedded in an integrated professional culture. The design supports a 
district’s mission and vision and is consistent with school, district, and state standards in 
addressing the Learning Standards of NYS including the NYS P-12 Common Core Learning 
Standards (NYSTS I, II, III, VI, & VII). 
 
Elements: 
 
a. The program incorporates a purposeful, logically-sequenced structure of extended preparation 
and professional development that is comprehensive, coherent, and sustained (VI.1e, VII.2b, 
VII.3b, & VII.3c).   
 
b. The design supports a district’s mission and vision and is consistent with school, district, and 
state standards in addressing the Learning Standards of NYS including the NYS P-12 Common 
Core Learning Standards (I.5a, II.1e, III.1a, & VI. 2a).   
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c. The mentoring program is designed in a way that ensures quality mentors, effective mentoring 
relationships, and feedback for program improvement. A sound, well-articulated philosophy 
grounded in research and effective practice guides the purpose and goals of the program (II.1c, 
VII.3a, and VII.3c & VII.4c). 
 
Performance Indicators: 
 
 2a. The mentoring program is designed to build on the strengths of beginning teachers in 
the continuum of development from pre-service to ongoing professional learning and provides 
for the ongoing identification of beginning teacher needs as they emerge (VII.2a, VII.2b, & 
VII.3c). 
  
 2b. The mentoring program includes well-structured teacher networks and “study groups” 
to extend the mentor relationship beyond a stand-alone design to a comprehensive, coherent, and 
sustained learning community. Sufficient resources are allocated (funds, time, and personnel) for 
sustaining the learning community (VI.2e, VII.3b, VII.4a, & VII.4b).  
 
 2c. The mentoring program seeks input from and directly involves partnerships with all 
district stakeholders, statewide mentoring networks, and teacher preparation programs to 
collaborate in support of beginning teachers (P-16) (VI.2c,VI.2e, VI.2f, & VII.4a) 
 
 2d. The mentoring program is standards based, informed by New York State Teaching 
Standards, to ensure that all students meet or exceed the Learning Standards of New York State 
including the New York State P-12 Common Core Learning Standards. Program goals and 
intended outcomes are clearly articulated, reviewed, and revised as necessary based on formative 
program evaluation data (III.1a & III.3b). 
 
 2e. The mentoring program is embedded into the school- and district-wide culture, and 
reflects long-term planning for teaching and learning that is aligned with the instructional 
philosophy of the school and district.  It is an integral part of the district’s professional 
development plan, based on relevant data, and responsive to local contexts (VI.2a & VI.2d).  
  
 2f. The mentoring program delineates clear roles and expectations for district and school 
leaders (e.g., superintendent, principal), program administrators, other stakeholders in the Pre-K–
16 continuum and in the general community, and the mentor and beginning teacher (VI.2a & 
VI.5d).    
 
 2g. The mentoring program is designed to ensure that mentors are sufficiently prepared 
and adequately supported in their continuous professional learning. Partnerships with 
universities, Teacher Centers, and regional BOCES should be sought for the design of this 
professional development strategy (VI.2e, VI.2f, VII.4a, VII.4b, & VII.4c). 
 
 2h. The mentoring program is designed to allow sufficient common time for classroom 
visitations, reflection on teaching practices, feedback, and instructional skills support. The design 
considers the need for reduced workloads, release time and placement in classes with less, rather 
than more, demanding students (VI.1c, VI.5a & VI.5d).   

11 
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Standard 3:  Program Implementation 
 

Aligned with NYSTS I, II, VI and VII 
 

Standard:  The mentoring program is implemented to meet New York State Teaching 
Standards and sustain program activities that support the development of all beginning 
teachers.  An infrastructure (resources, time, staff, and preparation) is established to help ensure 
that beginning teachers receive the continuum of support and development necessary to foster 
effective teaching and learning (NYSTS I, II, VI, & VII). 
 
 
Elements: 
 
a. Implementation is research based and reflects core best practice principles of effective 
mentoring/induction (VII.4c).  
 
b. A comprehensive infrastructure of resources is established to ensure that beginning teachers 
receive the continuum of support and development that fosters effective/highly effective teaching 
and learning (VI.2e & VI.2f). 
 
Performance Indicators:   
 
 3.a The mentoring program is implemented as a comprehensive, district-wide initiative 
seamlessly aligned with district goals, plans, and improvements (VI.2a & VI.4d). 
 
 3.b The mentoring program is implemented within the context of the community, the 
mission of the school, and the diverse learning characteristics of the students (I.3a, I.3b,I.5a,I.5b, 
II.6d, II.6e,VI.2a, & VI.4d).   
 
 3.c Mentor development is a transformational process that promotes active teacher 
participation in the reform and improvement of the profession (VII.4a, VII.4b, & VII.4 c). 
 

Standard 4: Mentor Selection Process and Criteria 
 

Aligned with NYSTS I, II, VI, and VII 
 
Standard:  Mentors are recruited and selected through a rigorous and transparent process 
guided by criteria that consider the mentor candidate’s commitment to the profession and 
teaching experience.  The mentor selection process is aligned with a district’s needs as well as 
those of the beginning teacher (NYSTS I, II, VI, & VII). 
 
Elements:  
 
a. Mentor candidates are fully certified and identified as effective or highly effective. They 
should be highly-respected teachers with demonstrated classroom success. They must be of high 
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moral and professional character, highly competent, experienced, and possessing strong 
interpersonal skills (VI.1e &VI.1a). 
 
b. The mentor selection process is aligned with district needs as well as those of the beginning 
teacher (VI.2a & VI.2d). The mentor selection process and criteria should be well defined, 
transparent, and consistent with the mentor responsibilities and local program purpose and needs 
(VI.2a, VI.2d, & VI.5d). 
 
c. The selection of mentors is guided by high standards of knowledge, expertise, and evidence of 
reflective practice. The selection committee should determine what qualities make for effective 
mentors. Mentors should possess extensive knowledge of pedagogy, content, and best practice 
(I.2c, II.1c, VI.1c, & VII.4c).   
 
Performance Indicators: 
 
 4a. The mentoring program establishes formal structures (e.g., a mentor selection 
committee) for the selection of mentors, and the matching of mentors and beginning teachers 
based on grade levels, subject areas, or other factors related to the needs of the beginning teacher 
(VI.5d & VI.5e).    
 
 4b. The selection process and criteria should be known by teachers throughout the 
district. The process should also ensure confidentiality of the selection committee’s deliberations 
and outcomes (VI.2a, VI.5d, & VI.5e).  
  
 4c. The mentor selection process makes use of a selection committee comprised of a 
majority of teachers, and reflects shared decision making between the administration and local 
teachers’ bargaining associations (VI.5d & VI.5e). 
 
 4d. The mentor selection process takes into consideration the needs of the newly-hired 
teacher, teaching assignments (subject and grade level), geographical proximity, and 
qualifications of the mentor (VI.5d & VI.5e). 
  
 4e. The mentor selection process includes use of a candidate selection rubric to ensure 
that final consensus on the selected mentor is based on a common reference point of high-quality 
teaching (VI.2c & VI.2e). 

 
Standard 5: Mentor Development 

 
      Aligned with NYSTS I, II, V, VI and VII 
 
Standard: Mentoring is a professional practice with its own knowledge and research-based, 
strategies and best practices.  Mentor development is a comprehensive and continuous program 
extending from initial preparation through ongoing professional learning within the Teacher 
Career Development Continuum (NYSTS I, II, V, VI, & VII).       
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Elements: 
 
a. Initial preparation provides the foundation for mentors as they begin their mentoring 
assignments, and ongoing development deepens mentors’ skillfulness, knowledge, and 
effectiveness at providing instructional support for the beginning teacher (VII.4c).  
 
b. Mentor development provides for systematic application, practice, and follow up that results in 
professional growth for the mentor and beginning teacher.  The design of mentor development 
programs is informed by best practices of professional development (VII.3b). 
 
Performance Indicators: 
 
 5.a Mentor development is aligned with the NYS Teaching Standards, best practices in 
pedagogy, content knowledge, and uses of technology and data to guide instruction (I.2c, II.1c, 
III.1b, V.2a, V.2c, V.3b, V.4c, & VI.2c). 
 
 5.b Mentor development utilizes current research on effective mentoring and induction to 
improve teachers’ instructional skills and knowledge (I.1c, II.1c, & VII.4c). 
 
 5.c Mentor development provides adequate time and resources for mentors to engage in 
ongoing activities that enable them to reflect on and refine both their mentoring skills and their 
continuous work with beginning teachers (VI.1c & VII.4b). 
 
 5.d Mentor development results in professional growth for both mentor and beginning 
teacher. It prepares mentors to utilize effective strategies in coaching and providing feedback 
(VII.2b & VII.3b). 
 
 5.e Mentor development is aligned with school/district/state professional development 
goals and initiatives, and is supported through mentor participation in ethical and professional 
learning communities including online and on-site networks (VI.2a, VI.2e, & VI.2f).   
 
 5.f Mentor development provides effective strategies, grounded in adult learning theory  
to meet a teacher’s continuing growth.  Mentor development enables teachers to assess teachers, 
and differentiate instruction based on the individual needs and learning styles of mentees 
(VII.1b, VII.1c & VII.2a). 
 
 5.g Mentor development promotes communication skills that help to establish, develop 
and maintain a trusting, collaborative, peer relationship (VII.3a & VII.3c). 

 
Standard 6: Mentors Have Clearly Defined Roles and Responsibilities 

 
Aligned with NYSTS I, II, III, VI, and VII 

 
Standard: The role of the mentor is to engage, inspire, assist, encourage and advance the 
professional learning of a beginning teacher and to model professional conduct.  The mentor 
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as a teacher/leader serves as a model of professional conduct and embodies a vision of 
excellence in teaching (NYSTS II, III, VI, & VII).  
 
Elements: 
 
a. The mentor serves as a model of professional conduct with a strong commitment to 
collaboration, and a demonstrated understanding of content, pedagogy, human development and 
the many issues teachers face in their practice (II.1c & VII.2b).  
 
b. The mentor guides the teacher toward mastering elements of effective teaching including 
planning and preparation, the classroom environment, and pedagogy aligned with the Learning 
Standards of New York State including the New York State P-12 Common Core Learning 
Standards and the New York State Teaching Standards as well as district and national standards 
(II.1e, II.4a, II.4b, II.6d, & III.1a).    
 
 Performance Indicators: 
 
 6a. The mentor maintains professional conduct at all times, demonstrating pride in the 
profession (VI.1a).   
 
 6b. The mentor assists in creating and facilitating a network of supportive collegial 
relationships within a professional community of learners, helping them to acclimate to the 
academic standards and vision of the district, and the broader educational community (e.g. 
professional organizations) (I.5a, VI.2 a,VII.1c, & VII.3b). 
 
 6c. The mentor advocates for policies, practices, and working conditions that promote 
teacher success (VI. 5a, VI.5d & VI.5e). 
 
 6d. The mentor establishes and maintains a relationship built on trust and confidentiality 
in which the skills of the beginning teacher are recognized and nurtured (VI.1a & VI.2c).  
  
 6e. The mentor participates in initial and ongoing professional development, including 
updating technological skills and other activities related to the knowledge, and best practices of 
mentoring for supporting 21st century teaching (VII.2a, VII. 2b, & VII.4c).   
  
 6f. The mentor engages in ongoing dialog with the beginning teacher seeking to 
encourage reflection about all aspects of the teacher’s practice (VII.3a & VII.3c). 
 . 
 6g. The mentor establishes a plan for mutual peer classroom observation, and assists the 
beginning teacher in fostering relationships and trust with members of the school community 
(VI.2a, VI.2d, VI.2e, VI.2f, & VII.3b). 
 
 6h. The mentor anticipates and is responsive to the various concerns and challenges 
facing the new teacher, identifying opportunities, and resources for professional development 
and problem solving (VI.5e & VII.4b).  
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 6i.The mentor assists the beginning teacher in the use of data to inform instruction (III.6a, 
V.1a, V.1b, & V.2c). The mentor promotes the use of multiple instructional methodologies to 
support student learning and the use of research-based instructional practices for all students, 
including those with special needs (I.2c, II.1a, II.1c, III.1b, III.2d, III.3c, III.4b, & VII.4c).    
 

Standard 7: Mentoring Skill and Knowledge 
 

Aligned with NYSTS I, II, III, V, VI, and VII 
 

Standard: Mentors must be familiar with research-based practices, data analysis, and 
technological advances that promote student learning and growth at the various stages of 
development. Additionally, mentors should be immersed in the knowledge, research, policy 
updates, and best practices of mentoring (NYSTS I, II, III, V, VI, & VII). 
 
Elements: 
 
a. Mentors must be familiar with research-based practices and technical advances that promote 
student learning and growth at the various stages of development of all students. (I.1a, I.1b, I.1c, 
I.2c, II.1c, & III.1b). 
 
b. The mentor maintains and upholds the principles of ethical standards and establishes 
opportunities for reflective practice (VI.1a, VI.1c, VI.1d, VI.5b, & VII.3c). 
 
c. Additionally, mentors should be immersed in the knowledge, research base, technology, data-
driven decision making, and best practices of mentoring (VII.2b, VII.4b, & VII.4c). 
  
Performance Indicators:  
 
 7a. The mentor establishes a reciprocal learning relationship with the beginning teacher 
(VII.3a). 
  
 7b. The mentor utilizes coaching time effectively to ensure that the mentee receives the 
necessary support and guidance and appropriate technology to make effective decisions (VII.3a 
& VII.3c). 
  
 7c. The mentor demonstrates the use of appropriate interpersonal skills to communicate 
effectively with the beginning teacher (II.2d). 
 
 7d. The mentor demonstrates practice guided by the New York State Code of Ethics for 
Educators http://www.highered.nysed.gov/tcert/resteachers/codeofethics.html) (VI.1a & VI.1d). 
 
 7e.  The mentor demonstrates the ability to analyze student work and other data to inform 
practice through data-driven decisions and assists the mentee in using data to develop goals and 
monitor progress towards achieving goals (V.2a, V.2c, V.2d, V.3b, V.4c, & VII.1a).  
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 7f. The mentor demonstrates practice informed by cultural sensitivity (I.5a, I.5b, I.5c, & 
II.2a).  
 
 7g. The mentor is familiar with current research on the mentor/mentee relationship, 
multiple behavior management strategies, and a repertoire of instructional strategies (I.2c, II.1c, 
& VII.4c). 
 

Standard 8:  Shared Leadership and Administration 
 
         Aligned with NYSTS I, II, III, V, VI, and VII  
 
Standard:  Leadership of the mentoring program is a shared responsibility among all 
stakeholders. Administrative processes that provide instructional support to both beginning 
teachers and mentors are embedded within the comprehensive induction program (NYSTS I, II, 
III, V, VI & VII). 
 
Elements: 
 
a. The vision, goals, and action plans of the comprehensive mentoring program are part of the 
school district’s comprehensive education plan (VI.2a, VI.4d, & VI.5d).  
 
b. Administrative processes that provide instructional support to both beginning teachers and 
mentors are embedded within the comprehensive induction program and leaders committed to a 
vision of mentoring as a means of improving student achievement/growth and developing and 
retaining beginning teachers. (VI.2b, VI.2c, VI.2e, & VI.2f).  
 
Performance Indicators: 
 
 8a. Leaders promote institutional commitment for a comprehensive induction program 
representing the Teacher Career Development Continuum from pre-service to ongoing 
professional learning and the District Professional Development Plan (I.5a, VI.2e, & VI.2f).  
 
 8b. Leaders of the mentoring program operate within the context of shared and 
sustainable leadership, ensuring participation of appropriate stakeholders.  Consensus on goals, 
expectations, and outcomes is established and broadly communicated within the school 
community. Roles and responsibilities for each participating partner are clearly articulated (I.5a 
& VI.2d). 
 
 8c. Administrators and staff have clear authority, and sufficient resources to support 
implementation of the program. Administrative processes are coordinated to enhance 
communication and opportunities for systemic change (VII.3b). 
  
 8d. Leaders rigorously monitor program outcomes to ensure that mentoring practices 
support student learning. Leaders facilitate regular meetings of key stakeholders to discuss 
program design, development, implementation, and program improvement (VI.3b & VII.1a). 
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 8e. Program leaders possess deep knowledge regarding teacher induction.  Additionally, 
leaders include ongoing research and professional development related to mentoring as part of 
their own professional development (II.1c, VI.2c, VI.2e, & VI.2f). 
   
 8f. Program leaders facilitate the use of data for continuous improvement by using a 
variety of sources indicating student achievement/growth (III.6c, V.1f, V.3b, V.4a, V.4c, & 
VII.1a).  
  

Standard 9.  Beginning Teacher Knowledge, Skills, and Dispositions 
 

Aligned with NYSTS  I, II, III, IV, V, VI, and VII 
 

Standard:  Beginning teachers bring valued knowledge, skills, and dispositions to the new 
context of the classroom, school, and districts where they are first employed.  The beginning 
teachers must display a readiness to continue learning about teaching, and invite collaborative 
support and guidance (NYSTS I, II, III, IV, V, VI, & VII). 
 
Elements: 
 
a. The beginning teachers must share what they have accomplished in prior experiences as a 
starting point for present learning and development (VII.1b, VII.1c, & VII.2a).  
 
b. They must display a readiness to continue learning about teaching, and invite collaborative 
support and guidance (VII.2a & 2b).   
 
Performance Indicators: 
 
 9a. The beginning teacher shares evidence of a teaching philosophy and prior learning 
such as might be represented in a professional portfolio, lesson and unit plans, and draws upon 
this learning in the development of their classroom practice (VI.3b, VI.4a, VI.4c, VII.1b, VII.1c, 
& VII.2a). 
 
 9b. The beginning teacher is an active participant in the mentoring program that  is a 
continuation of the pre-service experience (VI.2b, VI.2c, VI.2e, & VI.2f). 
 
 9c. The beginning teacher plays an active role in helping to determine the scope and 
depth of the mentoring program, providing ongoing feedback on progress toward meeting 
established goals, and on other elements of the mentoring program (VII.1c, VII.2a, VII.3a, & 
VII.3c). 
 
 9d. The beginning teacher collaborates with the mentor teacher in developing 
professional relationships with colleagues and other beginning teachers (VI.2b &VII.3b). 
 
 9e. The beginning teacher seeks feedback from the mentor teacher and other colleagues 
to inform practice on topics such as teaching in a standards-based environment, the use of 
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formative and summative assessments, differentiation, and lesson and unit planning (I.3a, I.3b, 
II.1e, III.6a, V.1b, V.1c, & V.1d). 
 
 9f. The beginning teacher engages in reflection and self-evaluation as a way of 
continually developing the knowledge, skills, and dispositions related to effective work in both 
the classroom and in the school (VI.1c, VII.1b, VII.2a, & VII.3c). 
 

Standard 10:  Program Evaluation 
                                                
                      Aligned with NYSTS I, II, III, IV, VI, and VII 
 
Standard:  The mentor program includes a comprehensive system of formative and 
summative assessments, evaluates and analyzes program concepts, involves program 
participants and other stakeholders, and leads to substantive and continual improvements 
(NYSTS I, II, III, IV, VI, & VII). 
 
Elements: 
 
a. The program evaluation is aligned with professional standards, the Learning Standards of NYS 
including the NYS P-12 Common Core Learning Standards, the NYS Teaching Standards, and 
their respective assessments. Periodic needs assessments should be designed to determine needs 
and to ensure a continuous feedback loop for program design and implementation (II.1e, II.4a, 
III.1a, VI.2a, VI.5d, VII.1c, VII.2a, VII.3a, & VII.3c). 
  
b. Data are to be collected, analyzed, and used for mentoring program improvement and 
influencing policy at the local, state and federal levels. The methodology provides meaningful 
involvement of professional practitioners and P-16 partners in program revision. District record 
keeping requirements and systems should be used as appropriate to ensure consistency and 
reliability of analyses and reporting (V.2a, VI.4a, VI.5a, VI.5d, VI.5e, & VII.1a).  
 
c. c. Evidence of an effective comprehensive mentoring program includes retaining 
quality teachers, enhancing student achievement/growth, providing improvement strategies, and 
meeting goals of the program (VI.2c, VI.2e, & VI.2f). 
  
Performance Indicators: 
 
 10a. Evaluation includes formative and summative processes using data from multiple 
sources such as teachers, stakeholders from the P-16 continuum, program staff, and 
administration. The set of questions that guide the mentoring program evaluation addresses all 
the important practices and issues, and include input from the stakeholders who participate in the 
content, design, and implementation of the program (VI.5a & VII.3b).                                                                    
 
 10b. Program leaders identify or design instruments and procedures for collecting data 
relevant to the questions that guide the evaluations (i.e., surveys, interviews, focus groups, case 
studies, journal entries), describe and broadly communicate the processes for gathering, 
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reviewing, analyzing evaluation data, and providing timely program adjustments (VI.5b, VI.5d, 
& VI.5e).   
  
 10c. Program leaders collect ongoing feedback on program quality and effectiveness 
from all participants using formal and informal methodologies (VI.1c & VII.3c). 
 
 10d. Data related to the dynamics and effectiveness of the mentor/mentee partnership and 
the mentor’s role as an integral part of the program are collected in the evaluation with 
opportunities for adjustments as needed (VI.1c, VII.3a, & VII.3c).   
 
 10e. The program develops well-defined evaluation plans that are inclusive of multiple 
data types and based upon the articulated goals and intended outcomes of the program.  Ongoing 
evaluation of the impact of the program on teacher practice, teacher satisfaction, retention, and 
student achievement/growth is included in the plan. The evaluation addresses and captures 
emerging research-based knowledge about teaching and learning (I.2c, VII.4b, & VII.4c). 
     
 10f. Program evaluation data are not used to monitor individual teacher performance, nor 
are they used for individual teacher or pre-service preparation evaluations except in so far as this 
use is explicitly represented in the district’s collective bargaining agreement (VI.5e). 
 
 
 


	ATTACHMENT A: SAMPLE MOU 
	ATTACHMENT B: ASSURANCE OF JOINT COMMITMENT FORM
	ATTACHMENT C: PARTICIPATING SCHOOL DATA
	ATTACHMENT D:
	ATTACHMENT E: NYS MENTORING STANDARDS

