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Commissioner of Education E-mail: commissioner@mail.nysed.gov
President of the University of the State of New York Twitter:@JohnKingNYSED

89 Washington Ave., Room 111 Tel: (518) 474-5844

Albany, New York 12234 Fax: (518) 473-4909

November 7, 2012

Mr. Edward Shirkey, Superintendent
Deposit Central School District

171 Second Street

Deposit, NY 13754

Dear Superintendent Shirkey:

Congratulations. | am pleased to inform you that your Annual Professional Performance
Review Plan (APPR) meets the criteria outlined in Education Law §3012-c and Subpart 30-2 of the
Commissioner’'s Regulations and has been approved for the 2012-2013 school year. As a reminder,
we are relying on the information you provided on your APPR form, including the certifications and
assurances that are part of your approved APPR. If any material changes are made to your
approved APPR plan, your district/BOCES must submit such material changes to us for approval.
Please see the attached notes for further information.

Please be advised that, pursuant to Education Law 83012-c, the Department will be
analyzing data supplied by districts, BOCES, and/or schools and may order a corrective action plan
if there are unacceptably low correlation results between the student growth subcomponent and any
other measures of teacher and principal effectiveness and/or if the teacher or principal scores or
ratings show little differentiation across educators and/or the lack of differentiation is not justified by
equivalently consistent student achievement results.

The New York State Education Department and | look forward to continuing our work
together, with the goal of ensuring that every school has world-class educators in the classroom,
every teacher has a world-class principal to support his or her professional growth, and every
student achieves college and career readiness.

Thank you again for your hard work.

Sincerely,

John B. King, # ;
Commissioner

Attachment

c: Allen Buyck



NOTES: If your district/BOCES has provided for value-added measures (15 points vs. 20 points
scale and categorization of your district/BOCES'’s grade configurations) in your APPR and no value-
added measures are approved by the Board of Regents for a grade/subject and/or grade
configuration for the 2012-13 school year, your district/BOCES will be required to revise and
resubmit its APPR accordingly. Conversely, if your district/BOCES has not provided for value-
added measures in your district/BOCES's APPR submission and value-added measures are
approved for the 2012-13 school year, your district/BOCES will be required to revise and resubmit
its APPR accordingly.

Only documents that are incorporated by reference in your APPR have been reviewed and are
considered as part of your APPR; therefore, any supplemental documents such as memorandums
of agreement or understanding that were uploaded with your APPR but are not incorporated by
reference in your APPR have not been reviewed. However, the Department reserves the right to
review the uploaded attachments at any time for consistency with your APPR form and/or to ensure
compliance with applicable laws and regulations; and as a result of such review, the Department
may reject your APPR plan and/or require corrective action.



Annual Professional Performance Reviews: 2012-13

Created Tuesday, June 12, 2012
Updated Friday, October 19, 2012

Disclaimers

The Department will review the contents of each school district's or BOCES' APPR plan as submitted using this online form, including
required attachments, to determine if the plan rigorously complies with Education Law section 3012-c and subpart 30-2 of the Rules of
the Board of Regents. Department approval does not imply endorsement of specific educational approaches in a district's or BOCES'
plan.

The Department will not review any attachments other than those required in the online form. Any additional attachments supplied by
the school district or BOCES are for informational purposes only for the teachers and principals reviewed under this APPR plan.
Statements and/or materials in such additional attachments have not been approved and/or endorsed by the Department. However, the
Department reserves the right to request further information from the school district or BOCES, as necessary, as part of its review.

If the Department reasonably believes through investigation or otherwise that statements made in this APPR plan are not true or
accurate, it reserves the right to reject this plan at any time and/or to request additional information to determine the truth and/or
accuracy of such statements.

1. SCHOOL DISTRICT INFORMATION

1.1) School District's BEDS Number : 31301040000

If this is not your BEDS Number, please enter the correct one below

031301040000

1.2) School District Name: DEPOSIT CSD

If this is not your school district, please enter the correct one below

DEPOSIT CSD

1.3) School Improvement Grant (SIG) Districts Only

SIG districts only: Indicate whether this APPR plan is for SIG schools only or for the entire district. Other districts and BOCES, please
skip this question.

(No response)

1.4) Award Classification

Please check if the district has applied for and/or has been awarded any of the following (if applicable):

(No response)
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1.5) Assurances

Please check all of the boxes below:

1.5) Assurances | Assure that the content of this form represents the district/BOCES entire APPR plan and Checked
that the APPR plan isin compliance with Education Law 8§3012-c and Subpart 30-2 of the Rules of the Board

of Regents

1.5) Assurances | Assure that this APPR plan will be posted on the district or BOCES website by September Checked
10, or within 10 days after approval, whichever islater

1.5) Assurances | Assure that it is understood that this district/BOCES' APPR plan will be posted in its Checked
entirety on the NY SED website following approval

1.6) Is this a first-time submission, a re-submission, or a submission of material changes to an
approved APPR plan?

Re-submission to address deficiencies

1.7) Is this submission for an annual or multi-year plan?

If the plan is multi-year, please write the years that are included.

Annual (2012-13)
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2. Growth on State Assessments or Comparable Measures (Teachers)

Created Tuesday, June 12, 2012
Updated Monday, November 05, 2012

Page 1
STATE-PROVIDED MEASURES OF STUDENT GROWTH

(25 points with an approved value-added measure)

For teachers in grades 4 - § Common Branch, ELA, and Math, NYSED will provide a value-added growth score. That score will
incorporate students' academic history compared to similarly academically achieving students and will use special considerations for
students with disabilities, English language learners, students in poverty, and, in the future, any other student-, classroom-, and
school-level characteristics approved by the Board of Regents. NYSED will also provide a HEDI subcomponent rating category and
score from 0 to 25 points.

While most teachers of 4-8 Common Branch, ELA and Math will have state-provided measures, some may teach other courses in
addition where there is no state-provided measure. Teachers with 50 — 100% of students covered by State-provided growth measures
will receive a growth score from the State for the full Growth subcomponent score of their evaluation. Teachers with 0 — 49% of
students covered by State-provided growth measures must have SLOs for the Growth subcomponent of their evaluation and one SLO
must use the State-provided measure if applicable for any courses. (See guidance for more detail on teachers with State-provided
measures AND SLOs.)

Please note that if the Board of Regents does not approve a value-added measure for these grades/subjects for 2012-13, the
State-provided growth measure will be used for 20 points in this subcomponent. NYSED will provide a HEDI subcomponent rating
category and score from 0 to 20 points.

2.1) Assurances

Please check the boxes below:

2.1) Assurances | Assure that the value-added growth score provided by NY SED will be used, where Checked
applicable.

2.1) Assurances | Assure that the State-provided growth measure will be used if a value-added measure has Checked
not been approved for 2012-13.

ST_UD)ENT LEARNING OBJECTIVES AS COMPARABLE GROWTH MEASURES (20
points

Student Learning Objectives will be the other comparable growth measures for teachers in the following grades and subjects. (Please
note that for teachers with more than one grade and subject, SLOs must cover the courses taught with the largest number of students,
combining sections with common assessments, until a majority of students are covered.)

For core subjects: grades 6-8 Science and Social Studies, high school English Language Arts, Math, Science, and Social Studies
courses associated in 2010-11 with Regents exams or, in the future, with other State assessments, the following must be used as
the evidence of student learning within the SLO:

State assessments (or Regents or Regent equivalents), required if one exists

Page 1



If no State assessment or Regents exam exists:

District-determined assessments from list of State-approved 3rd party assessments; or

District, regional or BOCES-developed assessments provided that it is rigorous and comparable across classrooms

For other grades/subjects: district-determined assessments from options below may be used as evidence of student learning
within the SLO:

State assessments, required if one exists

List of State-approved 3rd party assessments

District, regional, or BOCES-developed assessments provided that it is rigorous and comparable across classrooms

School- or BOCES-wide, group or team results based on State assessments

Please note: If your district or BOCES does not have grade/subject-specific teachers for one or more of the rows in questions 2.2
through 2.9, choose "Not applicable" from the drop-down box and type N/A in the assessment box. This would be appropriate if, for

example, common branch teachers also teach 6th grade science and/or social studies and therefore would have State-provided growth
measures, not SLOs; the district or BOCES does not have certain grades; the district does not offer a specific subject; etc.

Districts or BOCES that intend to use a district, regional, or BOCES-developed assessment must include the name, grade, and subject
of the assessment. For example, a regionally-developed 7th grade Social Studies assessment would be written as follows: [INSERT
SPECIFIC NAME OF REGION]-developed 7th grade Social Studies assessment.

2.2) Grades K-3 ELA

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. State assessments must be used where applicable.

ELA Assessment

K District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed K ELA
assessment Assessment

1 District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 1st Grade ELA
assessment Assessment

2 District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 2nd Grade ELA
assessment Assessment

ELA Assessment
3 State assessment 3rd Grade State Assessment

For K-3 ELA: describe the district-adopted expectations for the level of performance required for each HEDI rating category and the
process for assigning points to teachers based on SLO results consistent with regulations and assurances in the Comparable Growth
Measures subcomponent. Include any district-determined expectations for student performance.
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Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SL O growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above state
average for similar students (or District goalsif no state test).

See above and attached example.

Effective (9 - 17 points) Results meet state average for similar
students (or District goalsif no state test).

If ateacher meets the expected SL O target, he/she will receive
16 points.

Developing (3 - 8 points) Results are below state average for See above and attached example.
similar students (or District goalsif no state test).
Ineffective (0 - 2 points) Results are well-below state average See above and attached example.

for similar students (or District goalsif no state test).

2.3) Grades K-3 Math

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. State assessments must be used where applicable.

Math Assessment

K District, regional, or BOCES-developed Broome-Tioga BOCES Regionally Developed K Math
assessment Assessment

1 District, regional, or BOCES-developed Broome-Tioga BOCES Regionally Developed 1st Grade Math
assessment Assessment

2 District, regional, or BOCES-developed Broome-Tioga BOCES Regionally Developed 2nd Grade Math
assessment Assessment

Math Assessment
3 State assessment 3rd Grade State Assessment

For Grades K-3 Math: describe the district-adopted expectations for the level of performance required for each HEDI rating category
and the process for assigning points to teachers based on SLO results consistent with regulations and assurances in the Comparable
Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SL O growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above state
average for similar students (or District goalsif no state test).

See above and attached example.
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Effective (9 - 17 points) Results meet state average for similar
students (or District goalsif no state test).

If ateacher meets the expected SL O target, he/she will receive
16 points.

Developing (3 - 8 points) Results are below state average for See above and attached example.
similar students (or District goasif no state test).
Ineffective (0 - 2 points) Results are well-below state average See above and attached example.

for similar students (or District goalsif no state test).

2.4) Grades 6-8 Science

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. State assessments must be used where available.

Science Assessment
6 Not applicable N/A
7 District, regional or BOCES-developed Broome-Tioga BOCES Regionally Developed 7th Grade Science
assessment Assessment
Science Assessment
8 State assessment 8th Grade State Science Assessment

For Grades 6-8 Science: describe the district-adopted expectations for the level of performance required for each HEDI rating category
and the process for assigning points to teachers based on SLO results consistent with regulations and assurances in the Comparable
Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SL O growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above state
average for similar students (or District goalsif no state test).

See above and attached example.

Effective (9 - 17 points) Results meet state average for similar
students (or District goalsif no state test).

If ateacher meets the expected SL O target, he/she will receive
16 points.

Developing (3 - 8 points) Results are below state average for See above and attached example.
similar students (or District goasif no state test).
Ineffective (0 - 2 points) Results are well-below state average See above and attached example.

for similar students (or District goalsif no state test).

2.5) Grades 6-8 Social Studies

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. State assessments must be used where available.

Social Studies Assessment

6 Not applicable N/A
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7 District, regional or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 7th Grade Social
assessment Studies Assessment

8 District, regional or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 8th Grade Social
assessment Studies Assessment

For Grades 6-8 Social Studies: describe the district-adopted expectations for the level of performance required for each HEDI rating
category and the process for assigning points to teachers based on SLO results consistent with regulations and assurances in the
Comparable Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. If needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SLO growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on ascale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above District
goalsfor similar students.

See above and attached example.

Effective (9 - 17 points) Results meet District goals for similar
students.

If ateacher meets the expected SL O target, he/she will receive
16 poaints.

Developing (3 - 8 points) Results are below District goals for See above and attached example.
similar students.
Ineffective (0 - 2 points) Results are well-below District goals See above and attached example.

for similar students.

2.6) High School Social Studies Regents Courses

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. Regents assessments must be used where available.

Note: Additional high school social studies courses may be listed below in the "All Other Courses" section of this form.

Assessment
Global 1 District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed Global 1
assessment Assessment
Social Studies Regents Courses Assessment
Global 2 Regents assessment Regents assessment
American History Regents assessment Regents assessment

For High School Social Studies Regents Courses: describe the district-adopted expectations for the level of performance required for
each HEDI rating category and the process for assigning points to teachers based on SLO results consistent with regulations and
assurances in the Comparable Growth Measures subcomponent. Include any district-determined expectations for student performance.
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Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SL O growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above District
goasfor similar students.

See above and attached example.

Effective (9 - 17 points) Results meet District goals for similar
students.

If ateacher meets the expected SL O target, he/she will receive
16 points.

Developing (3 - 8 points) Results are below District goals for See above and attached example.
similar students.
Ineffective (0 - 2 points) Results are well-below District goals See above and attached example.

for similar students.

2.7) High School Science Regents Courses

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. Regents assessments must be used where available.

Note: Additional high school science courses may be listed below in the "All Other Courses" section of this form.

Science Regents Courses Assessment
Living Environment Regents Assessment Regents assessment
Earth Science Regents A ssessment Regents assessment
Chemistry Regents Assessment Regents assessment
Physics Regents A ssessment Regents assessment

For High School Science Regents Courses: describe the district-adopted expectations for the level of performance required for each
HEDI rating category and the process for assigning points to teachers based on SLO results consistent with regulations and assurances
in the Comparable Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SL O growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above District
goasfor similar students.

See above and attached example.

Effective (9 - 17 points) Results meet District goals for similar
students.

If ateacher meets the expected SL O target, he/she will receive
16 points.
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Developing (3 - 8 points) Results are below District goals for See above and attached example.
similar students.
Ineffective (0 - 2 points) Results are well-below District goals See above and attached example.

for similar students.

2.8) High School Math Regents Courses

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. Regents assessment must be used where available.

Note: Additional high school math courses may be listed below in the "All Other Courses" section of this form.

Math Regents Courses Assessment
Algebral Regents assessment Regents assessment
Geometry Regents assessment Regents assessment
Algebra 2 Regents assessment Regents assessment

For High School Math Regents Courses: describe the district-adopted expectations for the level of performance required for each
HEDI rating category and the process for assigning points to teachers based on SLO results consistent with regulations and assurances
in the Comparable Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SL O growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above District
goasfor similar students.

See above and attached example.

Effective (9 - 17 points) Results meet District goals for similar
students.

If ateacher meets the expected SL O target, he/she will receive
16 points.

Developing (3 - 8 points) Results are below District goals for See above and attached example.
similar students.
Ineffective (0 - 2 points) Results are well-below District goals See above and attached example.

for similar students.

2.9) High School English Language Arts

Using the drop-down boxes below, please first select the assessment that will be used for SLOs for the grade/subject listed. Then name
the specific assessment, listing the full name of the assessment. Regents assessment must be used where available. Be sure to select
the English Regents assessment in at least one grade in Task 2.9 (9, 10, and/or 11).

Note: Additional high school English courses may be listed below in the "All Other Courses" section of this form.

High School English Courses

Assessment

Page 7



Grade9ELA Disgtrict, regional or BOCES-devel oped

Broome-Tioga BOCES Regionally Developed 9th Grade ELA

assessment Assessment

Grade 10 ELA Disgtrict, regional or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 10th Grade
assessment ELA Assessment

Grade 11 ELA Regents assessment Regents assessment

For High School English Language Arts: describe the district-adopted expectations for the level of performance required for each
HEDI rating category and the process for assigning points to teachers based on SLO results consistent with regulations and assurances
in the Comparable Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. If needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SLO growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on ascale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above District
goalsfor similar students.

See above and attached example.

Effective (9 - 17 points) Results meet District goals for similar
students.

If ateacher meets the expected SLO target, he/she will receive
16 poaints.

Developing (3 - 8 points) Results are below District goals for See above and attached example.
similar students.
Ineffective (0 - 2 points) Results are well-below District goals See above and attached example.

for similar students.

2.10) All Other Courses

Fill in, as applicable, for all other teachers in additional grades/subjects that have Student Learning Objectives. If you need additional
space, duplicate this form and upload (below) as an attachment to your APPR plan. You may combine into one line any groups of
teachers for whom the answers in the boxes are the same including, for example, "all other teachers not named above" .

Course(s) or Subject(s) Option Assessment

Middle School/High District, Regional or Broome-Tioga BOCES Regionally Developed Middle

School PE BOCES-devel oped School/High School PE Assessment

Chora Music 7-12 District, Regional or Broome-Tioga BOCES Regionally Developed 7th-12th
BOCES-devel oped Grade Choral Music Assessment

Band 7-12 District, Regional or Broome-Tioga BOCES Regionally Developed 7th-12th
BOCES-devel oped Grade Band Assessment

Chora Music 4-6 District, Regional or Broome-Tioga BOCES Regionally Developed 4th-6th Grade
BOCES-devel oped Choral Music Assessment

Spanish 7 and 8 District, Regional or Broome-Tioga BOCES Regionally Developed 7th-8th Grade
BOCES-devel oped Spanish Assessment

Spanish 2 and 3 District, Regional or Broome-Tioga BOCES Regionally Developed Spanish 2 and
BOCES-devel oped 3 Assessment

Art 7and 8 District, Regional or Broome-Tioga BOCES Regionally Developed 7th-8th Grade
BOCES-devel oped Art Assessment
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Family and Consumer District, Regional or

Broome-Tioga BOCES Regionally Developed 7th-8th Grade

Science 7 and 8 BOCES-devel oped Family and Consumer Science Assessment

Technology 7 and 8 District, Regional or Broome-Tioga BOCES Regionally Developed 7th-8th Grade
BOCES-devel oped Technology Assessment

Financial Applications District, Regional or Broome-Tioga BOCES Regionally Developed Financial
BOCES-devel oped Applications Assessment

Elementary PE District, Regional or Broome-Tioga BOCES Regionally Developed Elementary
BOCES-devel oped Physical Education Assessment

Elementary Art District, Regional or Broome-Tioga BOCES Regionally Developed Elementary
BOCES-devel oped Art Assessment

Elementary Library District, Regional or Broome-Tioga BOCES Regionally Developed Elementary
BOCES-devel oped Library Assessment

Elementary AIS District, Regional or Broome-Tioga BOCES Regionally Developed Elementary
BOCES-devel oped AIlS Assessment

Special Education District, Regional or Broome-Tioga BOCES Regionally Developed Specia
BOCES-devel oped Education Assessment

For all other courses, as applicable: describe the district-adopted expectations for the level of performance required for each HEDI
rating category and the process for assigning points to teachers based on SLO results consistent with regulations and assurances in the
Comparable Growth Measures subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. If needed, you may upload atable or graphic at
2.11, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected growth target. If a
teacher meets the expected SLO growth target (set mutually
between the teacher and principal), he/she will receive 16
points. Other points will be awarded based on ascale
determined by the specific goal. See attached example. In the
event that a teacher has more than one SL O, the scores will be
weighted based on the number of students accounted for in each
SL O (consistent with the weighting rules provided by NY SED.)

Highly Effective (18 - 20 points) Results are well-above District
goalsfor similar students.

See above and attached example.

Effective (9 - 17 points) Results meet District goals for similar
students.

If ateacher meets the expected SL O target, he/she will receive
16 poaints.

Developing (3 - 8 points) Results are below District goals for See above and attached example.
similar students.
Ineffective (0 - 2 points) Results are well-below District goals See above and attached example.

for similar students.

If you need additional space, upload a copy of "Form 2.10: All Other Courses" as an attachment for review. Click here for a

downloadable copy of Form 2.10. (MS Word)

(No response)

2.11) HEDI Tables or Graphics
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http://nysed-appr.myreviewroom.com/protected/resource/eyJoZnJlIjogNDk3NTc1MDEsICJ2cSI6IDkwN30/
http://nysed-appr.myreviewroom.com/protected/resource/eyJoZnJlIjogNDk3NTc1MDEsICJ2cSI6IDkwN30/

For questions 2.2 through 2.10 above, if you are using tables or other graphics to explain your general process for assigning HEDI
categories, please combine all such tables or graphics into a single file, labeling each so it is clear which grades/subjects it applies to,
and upload that file here.

assets/survey-uploads/5364/141827-TXEtxx9bQW/Deposit SLOTemplate 1 1.doc

2.12) Locally Developed Controls

Describe any adjustments, controls, or other special considerations that will be used in setting targets for Comparable Growth
Measures, the rationale for including such factors, and the processes that will be used to mitigate potentially problematic incentives
associated with the controls or adjustments.

Note: The only allowable controls or adjustments for Comparable Growth Measures are those used in State Growth measures, which
include: student prior academic history, students with disabilities, English language learners, students in poverty, and, in the future, any
other student-, classroom-, and school-level characteristics approved by the Board of Regents.

None.

2.13) Teachers with more than one growth measure

If educators have more than one state-provided growth or value-added measure, those measures will be combined into one HEDI rating
and score for the growth subcomponent according to a formula determined by the Commissioner. (Examples: Common branch teacher
with state-provided value-added measures for both ELA and Math in 4th grades; Middle school math teacher with both 7th and 8th
grade math courses.)

If educators have more than one SLO for comparable growth (or a State-provided growth measure and an SLO for comparable
growth), the measures will each earn a score from 0-20 points which Districts must weight proportionately based on the number of
students in each SLO.

2.14) Assurances

Please check all of the boxes below:

2.14) Assurances | Assure the application of locally developed controls will be rigorous, fair, and transparent ~ Checked
and only those used for State Growth will be used for Comparable Growth Measures.

2.14) Assurances | Assure that use of locally developed controls will not have a disparate impact on Checked
underrepresented students in accordance with applicable civil rights laws.

2.14) Assurances | Assure that enrolled students in accordance with teacher of record policies are included Checked
and may not be excluded.

2.14) Assurances | Assure that procedures for ensuring data accuracy and integrity are being utilized. Checked
2.14) Assurances | Assure that district will develop SLOs according to the rules established by SED (see: Checked

http://usny.nysed.gov/rttt/teachers-leaders/slo/home.html).

2.14) Assurances | Assure that past academic performance and/or baseline academic data of students will be Checked
taken into account when developing an SLO.

2.14) Assurances | Assure that the process for assigning points for SLOs for the Growth Subcomponent will Checked
use the narrative HEDI descriptions described in the regulations to effectively differentiate educators in ways
that improve student learning and instruction.

2.14) Assurances | Assure that it is possible for an educator to earn each point, including O, for SLOs in the Checked
Growth subcomponent scoring range.
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2.14) Assurances | Assure that processes are in place to monitor SLOs to ensure rigor and comparability Checked
across classrooms.
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3. Local Measures (Teachers)

Created Tuesday, June 12, 2012
Updated Monday, November 05, 2012

Page 1

Locally Selected Measures of Student Achievement or Growth

"Comparable across classrooms" means that the same locally-selected measures of student achievement or growth must be used across
all classrooms in the same grade/subject in the district or BOCES.

Please note: If your district or BOCES does not have grade/subject-specific teachers for one or more of the rows in questions 3.1
through 3.11, choose "Not applicable" from the drop-down box and type N/A in the assessment box. This would be appropriate if, for
example, the district does not have certain grades, the district does not offer a specific subject, etc.

Locally selected measures for common branch teachers: This form calls for locally selected measures in both ELA and math in grades
typically served by common branch teachers. Districts may select local measures for common branch teachers that involve subjects
other than ELA and math. Whatever local measure is selected for common branch teachers, please enter it under ELA and/or math and
describe the assessment used, including the subject. Use N/A for other lines in that grade level that are served by common branch
teachers. Describe the HEDI criteria for the measure in the same section where you identified the locally selected measure and
assessment.

.Please note: Only one locally-selected measure is required for teachers in the same grade/subject across the district, but some districts
may prefer to have more than one measure for all teachers within a grade/subject. Also note: Districts may use more than one
locally-selected measure for different groups of teachers within a grade/subject if the district/BOCES verifies comparability based
on Standards of Educational and Psychological Testing. This APPR form only provides space for one measure for teachers in the same
grade/subject across the district. Therefore, if more than one locally-selected measure is used for all teachers in any grades or subject,
districts must complete additional copies of this form and upload as attachments for review.

Districts or BOCES that intend to use a district, regional, or BOCES-developed assessment must include the name, grade, and subject
of the assessment. For example, a regionally-developed 7th grade Social Studies assessment would be written as follows: [INSERT
SPECIFIC NAME OF REGION]-developed 7th grade Social Studies assessment.

LOCALLY SELECTED MEASURES OF STUDENT ACHIEVEMENT FOR TEACHERS IN
GRA]%ES FOR WHICH THERE IS AN APPROVED VALUE-ADDED MEASURE (15
points

Growth or achievement measure(s) from these options.

One or more of the following types of local measures of student growth or achievement may be used for the evaluation of teachers.
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The options in the drop-down menus below are abbreviated from the following list:

Measures based on:

1) The change in percentage of a teacher’s students who achieve a specific level of performance as determined locally, on such
assessments/examinations compared to those students’ level of performance on such assessments/examinations in the previous school
year (e.g., a three percentage point increase in students earning the proficient level (three) or better performance level on the 7th grade
math State assessment compared to those same students’ performance levels on the 6th grade math State assessment, or an increase in
the percentage of a teacher’s students earning the advanced performance level (four) on the 4th grade ELA or math State assessments
compared to those students’ performance levels on the 3rd grade ELA or math State assessments)

2) Teacher specific growth score computed by the Department based on the percent of the teacher’s students earning a State
determined level of growth. The methodology to translate such growth into the State-established sub-component scoring ranges shall
be determined locally

3) Teacher specific achievement or growth score computed in a manner determined locally based on a measure of student performance
on the State assessments, Regents examinations and/or Department approved alternative examinations other than the measure
described in subclause 1) or 2) of this clause

4) Student growth or achievement computed in a manner determined locally based on a State-approved 3rd party assessment

5) Student growth or achievement computed in a manner determined locally based on a district, regional or BOCES-developed
assessment that is rigorous and comparable across classrooms

6) A school-wide measure of either student growth or achievement based on either:

(i) A State-provided student growth score covering all students in the school that took the State assessment in ELA or Math in Grades
4-8; or

(i1) A school-wide measure of student growth or achievement computed in a manner determined locally based on a State,
State-approved 3rd party, or district, regional or BOCES developed assessment that is rigorous and comparable across classrooms.

3.1) Grades 4-8 ELA

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Locally-Selected Measure from List of Approved Measures Assessment

1) Change in percentage of student performance level on State assessments State Assessment ELA 4

1) Change in percentage of student performance level on State assessments State Assessment ELA 5

1) Change in percentage of student performance level on State assessments State Assessment ELA 6

1) Change in percentage of student performance level on State assessments State Assessment ELA 7

0 N o o Bd

1) Change in percentage of student performance level on State assessments State Assessment ELA 8
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For Grades 4-8 ELA: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or

assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjectsin this
subcomponent. If needed, you may upload a table or graphic at
3.3, below.

Points (0-15) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 12
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example.

Highly Effective (14 - 15 points) Results are well above
District- or BOCES-adopted expectations for growth or
achievement for grade/subject.

See above and attached example.

Effective (8- 13 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 12
points.

Developing (3 - 7 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.

3.2) Grades 4-8 Math

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Locally-Selected Measure from List of Approved Measures

Assessment

1) Change in percentage of student performance level on State assessments

State Assessment Math 4

1) Change in percentage of student performance level on State assessments

State Assessment Math 5

1) Change in percentage of student performance level on State assessments

State Assessment Math 6

1) Change in percentage of student performance level on State assessments

State Assessment Math 7

0 N o o

1) Change in percentage of student performance level on State assessments

State Assessment Math 8

For Grades 4-8 Math: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or

assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this

Points (0-15) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
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subcomponent. If needed, you may upload atable or graphic at (set mutually between the teacher and principal). If ateacher

3.3, below. meets the expected achievement target, he/she will receive 12
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example.

Highly Effective (14 - 15 points) Results are well above See above and attached example.
District- or BOCES-adopted expectations for growth or
achievement for grade/subject.

Effective (8- 13 points) Results meet District- or If ateacher meets the expected target, he/she will receive 12
BOCES-adopted expectations for growth or achievement for points.
grade/subject.

Developing (3 - 7 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for
grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for
grade/subject.

3.3) HEDI Tables or Graphics

For questions 3.1 and 3.2 above, if you are using tables or other graphics to explain your general process for assigning HEDI
categories, please combine all such tables or graphics into a single file, labeling each so it is clear which grades/subjects it applies to,
and upload that file here.

assets/survey-uploads/5139/141880-rhJdBgDruP/15% Local Scoring Chart Teachers.doc
LOCALLY SELECTED MEASURES OF STUDENT ACHIEVEMENT FOR ALL OTHER
TEACHERS (20 points)

Growth or achievement measure(s) from these options.

One or more of the following types of local measures of student growth or achievement may be used for the evaluation of teachers.

The options in the drop-down menus below are abbreviated from the following list:

Measures based on:

1) The change in percentage of a teacher’s students who achieve a specific level of performance as determined locally, on such
assessments/examinations compared to those students’ level of performance on such assessments/examinations in the previous school
year (e.g., a three percentage point increase in students earning the proficient level (three) or better performance level on the 7th grade
math State assessment compared to those same students’ performance levels on the 6th grade math State assessment, or an increase in
the percentage of a teacher’s students earning the advanced performance level (four) on the 4th grade ELA or math State assessments
compared to those students’ performance levels on the 3rd grade ELA or math State assessments)

2) Teacher specific growth score computed by the Department based on the percent of the teacher’s students earning a State
determined level of growth. The methodology to translate such growth into the State-established sub-component scoring ranges shall
be determined locally
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3) Teacher specific achievement or growth score computed in a manner determined locally based on a measure of student performance
on the State assessments, Regents examinations and/or Department approved alternative examinations other than the measure
described in 1) or 2), above

4) Student growth or achievement computed in a manner determined locally based on a State-approved 3rd party assessment

5) Student growth or achievement computed in a manner determined locally based on a district, regional or BOCES-developed
assessment that is rigorous and comparable across classrooms

6) A school-wide measure of either student growth or achievement based on either:

(i) A State-provided student growth score covering all students in the school that took the State assessment in ELA or Math in Grades
4-8; or

(i1) A school-wide measure of student growth or achievement computed in a manner determined locally based on a State,
State-approved 3rd party, or district, regional or BOCES developed assessment that is rigorous and comparable across classrooms

7) Student Learning Objectives (only allowable for teachers in grades/subjects without a Value-Added measure for the State Growth
subcomponent). Used with one of the following assessments: State, State-approved 3rd party, or a district, regional or
BOCES-developed assessment that is rigorous and comparable across classrooms

3.4) Grades K-3 ELA

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Locally-Selected Measure from List of Approved  Assessment

Measures

K 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed K ELA
assessments Assessment

1 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 1st Grade
assessments ELA Assessment

2 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 2nd Grade
assessments ELA Assessment

3 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 3rd Grade
assessments ELA Assessment

For Grades K-3 ELA: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or
assurances listed to the left of each box.
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Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
3.13, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18-20 points) Results are well above District-
or BOCES-adopted expectations for growth or achievement for
grade/subject.

See above and attached example.

Effective (9-17 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Developing (3 - 8 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.

3.5) Grades K-3 Math

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Locally-Selected Measure from List of Approved  Assessment

Measures

K 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed K Math
assessments Assessment

1 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 1st Grade
assessments Math Assessment

2 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 2nd Grade
assessments Math Assessment

3 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 3rd Grade
assessments Math Assessment

For Grades K-3 Math: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or

assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
3.13, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
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points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18-20 points) Results are well above District-  See above and attached example.
or BOCES-adopted expectations for growth or achievement for
grade/subject.

Effective (9-17 points) Results meet District- or If ateacher meets the expected target, he/she will receive 16
BOCES-adopted expectations for growth or achievement for points.
grade/subject.

Developing (3 - 8 points) Results are below District -or See above and attached example.
BOCES-adopted expectations for growth or achievement for
grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for
grade/subject.

3.6) Grades 6-8 Science

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Locally-Selected Measure from List of Approved  Assessment

Measures

6 Not applicable N/A

7 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 7th Grade
assessments Science Assessment

8 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 8th Grade
assessments Science Assessment

For Grades 6-8 Science: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Use this box, if needed, to describe the general process for Points (0-20) will be awarded based on the outcome of post
assigning HEDI categories for these grades/subjects in this assessment data as compared to the expected achievement target
subcomponent. If needed, you may upload atable or graphic at (set mutually between the teacher and principal). If ateacher
3.13, below. meets the expected achievement target, he/she will receive 16

points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18 - 20 points) Results are well above See above and attached example.
District- or BOCES-adopted expectations for growth or
achievement for grade/subject.

Page 7



Effective (9 - 17 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Developing (3 - 8 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.

3.7) Grades 6-8 Social Studies

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Locally-Selected Measure from List of Assessment
Approved Measures

6 Not applicable N/A

7 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 7th Grade Social
assessments Studies Assessment

8 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 8th Grade Social
assessments Studies Assessment

For Grades 6-8 Social Studies: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to
earn each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for
a teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or

assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
3.13, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18 - 20 points) Results are well above
District- or BOCES-adopted expectations for growth or
achievement for grade/subject.

See above and attached example.

Effective (9 - 17 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Developing (3 - 8 points) Results are below District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

See above and attached example.
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Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.

3.8) High School Social Studies

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Note: Additional high school social studies courses may be listed below in the "All Other Courses" section of this form.

Locally-Selected Measure from List of Approved Assessment
Measures

Global 1 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed
assessments Global 1 Assessment

Global 2 3) Teacher specific achievement or growth score Global Regents Assessments

computed locally

American History  3) Teacher specific achievement or growth score American History Regents Assessment

computed locally

For High School Social Studies: describe the district-adopted expectations for the level of growth or achievement needed for a teacher
to earn each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible
for a teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or
assurances listed to the left of each box.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
3.13, below.

Highly Effective (18 - 20 points) Results are well above See above and attached example.
District- or BOCES-adopted expectations for growth or

achievement for grade/subject.

Effective (9 - 17 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Developing (3 - 8 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
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grade/subject.

3.9) High School Science

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Note: Additional high school science courses may be listed below in the "All Other Courses" section of this form.

Locally-Selected Measure from List of Approved Measures

Assessment

Living Environment

3) Teacher specific achievement or growth score computed

Living Environment Regents

locally Assessment

Earth Science 3) Teacher specific achievement or growth score computed Earth Science Regents Assessment
locally

Chemistry 3) Teacher specific achievement or growth score computed Chemistry Regents Assessment
locally

Physics 3) Teacher specific achievement or growth score computed Physics Regents Assessment

locally

For High School Science: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or

assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
3.13, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18-20 points) Results are well above District-
or BOCES-adopted expectations for growth or achievement for
grade/subject.

See above and attached example.

Developing (3 - 8 points) Results are below District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Effective (9 - 17points) Results meet District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.
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3.10) High School Math

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.

Note: Additional high school math courses may be listed below in the "All Other Courses" section of this form.

Locally-Selected Measure from List of Approved Measures

Assessment

Algebral 3) Teacher specific achievement or growth score computed locally Algebra 1 Regents Assessment
Geometry 3) Teacher specific achievement or growth score computed locally Geometry Regents Assessment
Algebra 2 3) Teacher specific achievement or growth score computed locally Algebra 2 Regents Assessment

For High School Math: describe the district-adopted expectations for the level of growth or achievement needed for a teacher to earn
each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is possible for a
teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or

assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. If needed, you may upload atable or graphic at
3.13, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
points. Other points will be awarded based on ascale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18 - 20 points) Results are well above
District- or BOCES-adopted expectations for growth or
achievement for grade/subject.

See above and attached example.

Effective (9 - 17 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Developing (3 - 8 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.

3.11) High School English Language Arts

Using the drop-down boxes below, select the assessment that will be used for the locally-selected measure for the grade/subject listed.
Then name the specific assessment, listing the full name of the assessment.
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Note: Additional high school English courses may be listed below in the "All Other Courses" section of this form.

Locally-Selected Measure from List of Approved Assessment
Measures

Grade9ELA 5) District, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 9th Grade
assessments ELA Assessment

Grade 10 ELA 5) Digtrict, regional, or BOCES-devel oped Broome-Tioga BOCES Regionally Developed 10th
assessments Grade ELA Assessment

Grade 11 ELA 3) Teacher specific achievement or growth score Comprehensive English Regents

computed locally

For High School English Language Arts: describe the district-adopted expectations for the level of growth or achievement needed for a
teacher to earn each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is
possible for a teacher to earn any of the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or
assurances listed to the left of each box.

Use this box, if needed, to describe the general process for
assigning HEDI categories for these grades/subjects in this
subcomponent. |f needed, you may upload atable or graphic at
3.13, below.

Points (0-20) will be awarded based on the outcome of post
assessment data as compared to the expected achievement target
(set mutually between the teacher and principal). If ateacher
meets the expected achievement target, he/she will receive 16
points. Other points will be awarded based on a scale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18 - 20 points) Results are well above See above and attached example.
District- or BOCES-adopted expectations for growth or

achievement for grade/subject.

Effective (9 - 17 points) Results meet District- or
BOCES-adopted expectations for growth or achievement for
grade/subject.

If ateacher meets the expected target, he/she will receive 16
points.

Developing (3 - 8 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for
grade/subject.

3.12) All Other Courses

Fill in for additional grades/subjects, as applicable. If you need additional space, complete additional copies of this form and upload
(below) as attachments.

Course(s) or Subject(s)  Locally-Selected Measure from Assessment

List of Approved Measures

Middle School/High 5) Broome-Tioga BOCES Regionally Developed Middle
School PE District/regiona/BOCES-develop  School/High School PE Assessment
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ed

Choral Music 7-12

5)
District/regional/BOCES-develop
ed

Broome-Tioga BOCES Regionally Developed 7th-12th
Grade Choral Music Assessment

Band 7-12 5) Broome-Tioga BOCES Regionally Developed 7th-12th
District/regional/BOCES—develop  Grade Band Assessment
ed

Chora Music 4-6 5) Broome-Tioga BOCES Regionally Developed 4th-6th

District/regional/BOCES-develop
ed

Grade Choral Music Assessment

Spanish 7 and 8 5) Broome-Tioga BOCES Regionally Developed 7th-8th
District/regiona/BOCES-develop  Grade Spanish Assessment
ed
Spanish 2 and 3 5) Broome-Tioga BOCES Regionally Developed Spanish 2
District/regional/BOCES—develop  and 3 Assessment
ed
Art7and 8 5) Broome-Tioga BOCES Regionally Developed 7th-8th
District/regional/BOCES—develop  Grade Art Assessment
ed
Family and Consumer 5) Broome-Tioga BOCES Regionally Developed 7th-8th
Science 7 and 8 District/regiona/BOCES-develop  Grade Family and Consumer Science Assessment
ed
Technology 7 and 8 5) Broome-Tioga BOCES Regionally Developed 7th-8th
District/regiona/BOCES-develop  Grade Technology Assessment
ed
Financial Applications  5) Broome-Tioga BOCES Regionally Developed Financial

District/regional/BOCES-develop
ed

Applications Assessment

Elementary PE 5) Broome-Tioga BOCES Regionally Developed
District/regiona/BOCES-develop  Elementary Physical Education Assessment
ed

Elementary Art 5) Broome-Tioga BOCES Regionally Developed

District/regional/BOCES-develop
ed

Elementary Art Assessment

Elementary Library 5) Broome-Tioga BOCES Regionally Developed
District/regiona/BOCES-develop  Elementary Library Assessment
ed

Specia Education 5) Broome-Tioga BOCES Regionally Developed Special

District/regional/BOCES-develop
ed

Education Assessment

Elementary AIS

5)
District/regional/BOCES-devel op
ed

Broome-Tioga BOCES Regionally Developed
Elementary AlS Assessment

For all additional courses, as applicable: describe the district-adopted expectations for the level of growth or achievement needed for a
teacher to earn each of the four HEDI rating categories and the process for assigning points within rating categories that ensures it is
possible for a teacher to earn any of the points in a scoring range, consistent with regulations and assurances.
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Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or
assurances listed to the left of each box.

Use this box, if needed, to describe the general process for Points (0-20) will be awarded based on the outcome of post
assigning HEDI categories for these grades/subjects in this assessment data as compared to the expected achievement target
subcomponent. If needed, you may upload atable or graphic at (set mutually between the teacher and principal). If ateacher
3.13, below. meets the expected achievement target, he/she will receive 16

points. Other points will be awarded based on ascale
determined by the specific goal. See attached example. The
metric used to determine the points for the local score will be
based on a change in percentage of student performance on
regional assessments when examining the subpopulation of
economically disadvantaged students. This metric is different
than the metric used to determine the SL O score.

Highly Effective (18 - 20 points) Results are well above See above and attached example.
District- or BOCES -adopted expectations for growth or
achievement for grade/subject.

Effective (9 - 17 points) Results meet District- or If ateacher meets the expected target, he/she will receive 16
BOCES-adopted expectations for growth or achievement for points.
grade/subject.

Developing (3 - 8 points) Results are below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for
grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.
BOCES-adopted expectations for growth or achievement for
grade/subject.

If you need additional space, upload a copy of "Form 3.12: All Other Courses" as an attachment for review. Click here for a
downloadable copy of Form 3.12. (MS Word)

(No response)

3.13) HEDI Tables or Graphics

For questions 3.4 through 3.12 above, if you are using tables or other graphics to explain your general process for assigning HEDI
categories, please combine all such tables or graphics into a single file, labeling each so it is clear which grades/subjects it applies to,
and upload that file here.

assets/survey-uploads/5139/141880-y92vNseFa4/20% Local Scoring Chart_1.doc

3.14) Locally Developed Controls
Describe any adjustments, controls, or other special considerations that will be used in setting targets for local measures, the rationale

for including such factors, and the processes that will be used to mitigate potentially problematic incentives associated with the
controls or adjustments.

None

3.15) Teachers with More Than One Locally Selected Measure

Describe the district's process for combining multiple locally selected measures, each scored from 0-15 or 0-20 points as applicable,
into a single subcomponent HEDI category and score. Examples may include: 4th grade teacher with locally-selected measures for
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both ELA and Math; High School teacher with more than 1 SLO.

In the event that a teacher has more than one locally selected measure, the scores will be weighted based on the number of students
accounted for in each measure (consistent with the SLO weighting rules provided by NYSED.)

3.16) Assurances

Please check all of the boxes below:

3.16) Assurances | Assure the application of locally-developed controls will be rigorous, fair, and transparent.  Checked

3.16) Assurances | Assure that use of locally-devel oped controls will not have a disparate impact on Checked
underrepresented students in accordance with any applicable civil rights laws.

3.16) Assurances | Assure that enrolled students in accordance with teacher of record policies are included Checked
and may not be excluded.

3.16) Assurances | Assure that procedures for ensuring data accuracy and integrity are being utilized. Checked
3.16) Assurances | Assure that the process for assigning points for locally selected measures will use the Checked

narrative HEDI descriptions described in the regulations to effectively differentiate educators performancein
ways that improve student learning and instruction.

3.16) Assurances | Assure that it is possible for an educator to earn each point, including O, for the Checked
locally-sel ected measures subcomponent.

3.16) Assurances | Assure that locally-selected measures are rigorous and comparable across al classroomsin  Checked
the same grade/subject in the district.

3.16) Assurances | If more than one type of locally-selected measure is used for different groups of teachers Checked
within a grade/subject, certify that the measures are comparable based on the Standards of Educational and
Psychological Testing.

3.16) Assurances | Assure that all locally-selected measures for ateacher are different than any measuresused  Checked
for the State assessment or other comparable measures subcomponent.
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4. Other Measures of Effectiveness (Teachers)

Created Tuesday, June 12, 2012
Updated Monday, November 05, 2012

Page 1

4.1) Teacher Practice Rubric

Select a teacher practice rubric from the menu of State-approved rubrics to assess performance based on NYS Teaching Standards. If
your district has been granted a variance by NYSED through the variance process, select "district variance" from the menu.

The "Second Rubric" space is required for districts that have chosen an observation-only rubric (CLASS or NYSTCE) from the
State-approved list.

(Note: Any district may use multiple rubrics, as long as the same rubric(s) is used for all classroom teachers in a grade/subject across
the district.)

Danielson’s Framework for Teaching (2011 Revised Edition)

(No response)

4.2) Points Within Other Measures

State the number of points (if any) that will be assigned to each of the following measures, making sure that the points total 60. If you
are not using a particular measure, enter 0.

This APPR form only provides one space for assigning points within other measures for teachers. If your district/BOCES prefers to
assign points differently for different groups of teachers, enter the points assignment for one group of teachers below. For the other
group(s) of teachers, fill out copies of this form and upload as an attachment for review.

Is the following points assignment applicable to all teachers?

Yes

If you checked "no" above, fill in the group of teachers covered (e.g., "probationary teachers"):

(No response)

Multiple (at least two) classroom observations by principal or other trained administrator, at least one of which 31
must be unannounced [at least 31 points]

One or more observation(s) by trained independent evaluators

Observations by trained in-school peer teachers

Feedback from students using State-approved survey tool

Feedback from parents/caregivers using State-approved survey tool

Structured reviews of lesson plans, student portfolios and other teacher artifacts 29
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If the above points assignment is not for "all teachers," fill out an additional copy of "Form 4.2: Points Within Other Measures" for
each group of teachers, combine them into a single file, and upload as an attachment for review. Click here for a downloadable copy of
Form 4.2. (MS Word )

(No response)

4.3) Survey Tools (if applicable)

If you indicated above that 1 or more points will be assigned to feedback using a State-approved survey tool, please check the box
below:

(No response)

If the district plans to use one or more of the following surveys of P-12 students from the menu of State-approved surveys, please
check all that apply. If your district has been granted a variance by NYSED through the variance process, select "district variance"
from the menu. Note: As the State-approved survey lists are updated, this form will be updated with additional approved survey tools.

[SurveyTools.0] Tripod Early Elementary Student Perception Survey K-2 (No response)
[SurveyTools.1] Tripod Elementary Student Perception Survey 3-5 (No response)
[SurveyTools.2] Tripod Secondary Student Perception Survey (No response)
[SurveyTools.3] District Variance (No response)

4.4) Assurances

Please check all of the boxes below:

4.4) Assurances | Assure that all NY S Teaching Standards not addressed in classroom observations are Checked
assessed at least once ayear.

4.4) Assurances | Assure that the process for assigning points for the " other measures" subcomponent will use  Checked
the narrative HEDI descriptions described in the regulations to effectively differentiate educators
performance in ways that improve student learning and instruction.

4.4) Assurances | Assure that it is possible for an educator to earn each point, including O, for the "other Checked
measures’ subcomponent.

4.4) Assurances | Assure that the same rubric(s) is used for all classroom teachers in a grade/subject across Checked
the district.

4.5) Process for Assigning Points and Determining HEDI Ratings

Describe the process for assigning points and determining HEDI ratings using the teacher practice rubric and/or any additional
instruments used in the district. Include, if applicable, the process for combining results of multiple "other measures" into a single
result for this subcomponent.

The Danielson Rubric is comprised of four domains. The rubric incorporates the New York State Teaching Standards. Within each
domain are individual components. All components will be assessed to create holistic scores at each domain level. The first domain,
Planning and Preparation, will be worth a possible 15 points. The second domain, Classroom Environment, will be worth a possible
15 points. The third domain, Instruction, will be worth a possible 16 points. The fourth domain, Professional Responsibilities, will be
worth a possible 14 points. The points in Domains 1 and 4 will be accumulated by the submission of a professional portfolio. The
points in Domains 2 and 3 will be accrued during professional observations. The total amount of points for the entire rubric can range
from 0 to 60. Any value out of 60 ending in a decimal will be rounded to the nearest whole number.

The overall composite scoring for the 60 points will follow the scale below:

0-14 Ineffective
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15-29 Developing
30-44 Effective
45-60 Highly Effective

See attachment.

If you are using tables or other graphics to explain your process for assigning points and determining HEDI ratings, please clearly label
them, combine them into a single file, and upload that file here.

assets/survey-uploads/5091/141963-eka9yMJ855/60% other measures teachers REVISED 10.24.12.doc

Describe the level of performance required for each of the HEDI rating categories, consistent with the narrative descriptions in the
regulations for the "other measures" subcomponent. Also describe how the points available within each HEDI category will be
assigned.

Highly Effective: Overall performance and results exceed NY S Teaching Standards. See attached.
Effective: Overall performance and results meet NY S Teaching Standards. See attached.
Developing: Overall performance and results need improvement in order to meet NY S Teaching See attached.
Standards.

Ineffective: Overall performance and results do not meet NY S Teaching Standards. See attached.

Provide the ranges for the 60-point scoring bands.

Highly Effective 45-60
Effective 30-44
Developing 15-29
Ineffective 0-14

4.6) Observations of Probationary Teachers

Enter the minimum number of observations of each type, making sure that the number of observations "by building principal or other
trained administrators" totals at least 2. If your APPR plan does not include a particular type of observation, enter 0 in that box.

By building principals or other trained administrators

4.6) Observations of Probationary Teachers | Formal/Long 2
4.6) Observations of Probationary Teachers | Informal/Short 1
4.6) Observations of Probationary Teachers | Enter Total 3

By trained in-school peer teachers or other trained reviewers

Formal/Long

Informal/Short 0
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Independent evaluators

Formal/Long 0

Informal/Short 0

Will formal/long observations of probationary teachers be done in person, by video, or both?

¢ |n Person

Will informal/short observations of probationary teachers be done in person, by video, or both?

* |n Person

4.7) Observations of Tenured Teachers

Enter the minimum number of observations of each type, making sure that the number of observations "by building principal or other
trained administrators" totals at least 2. If your APPR plan does not include a particular type of observation, enter 0 in that box.

By building principals or other trained administrators

4.7) Observations of Tenured Teachers | Formal/Long 1
4.7) Observations of Tenured Teachers | Informal/Short 1
4.7) Observations of Tenured Teachers | Total 2

By trained in-school peer teachers or other trained reviewers

Formal/Long 0

Informal/Short 0

Independent evaluators

Formal/Long

Informal/Short 0

Will formal/long observations of tenured teachers be done in person, by video, or both?

* |n Person

Will informal/short observations of tenured teachers be done in person, by video, or both?

¢ |n Person
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5. Composite Scoring (Teachers)

Created Tuesday, June 12, 2012
Updated Monday, August 06, 2012

Page 1

Standards for Rating Categories

Growth or Comparable Measures

Locally-selected Measures of

growth or achievement

Other Measures of Effectiveness

(Teacher and Leader standards)

Highly

Effective

Results are well above state average for similar students (or District goals if no state test).

Results are well above District- or BOCES-adopted expectations for student growth or achievement for grade/subject.
Overall performance and results exceed NYS Teaching Standards.

Effective

Results meet state average for similar students (or District goals if no state test).

Results meet District- or BOCES-adopted expectations for student growth or achievement for grade/subject.
Overall performance and results meet NYS Teaching Standards.

Developing

Results are below state average for similar students (or District goals if no state test).

Results are below District- or BOCES-adopted expectations for student growth or achievement for grade/subject.
Overall performance and results need improvement in order to meet NYS Teaching Standards.

Ineffective

Results are well below state average for similar students (or District goals if no state test).

Results are well below District- or BOCES-adopted expectations for student growth or achievement for grade/subject.

Overall performance and results do not meet NYS Teaching Standards.
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For the 2013-2014 school year and beyond, the Commissioner shall review the specific scoring ranges for each of the rating categories
annually before the start of each school year and shall recommend any changes to the Board of Regents for consideration.

5.1) The 2012-13 scoring ranges for educators for whom there is no approved Value-Added
measure of student growth will be:

2012-13 where there is no Value-Added measure

Growth or Comparable Measures
Locally-selected Measures of
growth or achievement

Other Measures of Effectiveness

(60 points)

Overall
Composite Score
Highly Effective
18-20

18-20

Ranges determined locally--see below
91-100

Effective

9-17

9-17

75-90
Developing

3-8

3-8

65-74

Ineffective

0-2

0-2

0-64
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Insert district's or BOCES' negotiated HEDI scoring ranges for the Other Measures of Effectiveness subcomponent (same as question
4.5), from 0 to 60 points

Highly Effective 45-60
Effective 30-44
Developing 15-29
Ineffective 0-14

5.2) The 2012-13 scoring ranges for educators for whom there 1s an approved Value-Added
measure for student growth will be:

2012-13 where Value-Added growth measure applies
Growth or Comparable Measures

Locally-selected Measures of

growth or achievement

Other Measures of Effectiveness

(60 points)

Overall
Composite Score
Highly Effective
22-25

14-15

Ranges determined locally--see above
91-100

Effective

10-21

8-13

75-90
Developing

39

3-7
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65-74

Ineffective

0-2

0-2

0-64
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6. Additional Requirements - Teachers

Created Tuesday, June 12, 2012
Updated Wednesday, October 24, 2012

Page 1

6.1) Assurances -- Improvement Plans

Please check the boxes below:

6.1) Assurances -- Improvement Plans Checked
| Assure that teachers who receive a Developing or Ineffective rating will receive a Teacher Improvement

Plan (TIP) within 10 school days from the opening of classesin the school year following the performance

year

6.1) Assurances -- Improvement Plans Checked
| Assure that TIP plans shall include: identification of needed areas of improvement, atimeline for achieving
improvement, the manner in which the improvement will be assessed, and, where appropriate, differentiated

activities to support a teacher's improvement in those areas

6.2) Attachment: Teacher Improvement Plan Forms

As a required attachment to this APPR plan, upload the TIP forms that are used in the school district or BOCES. For a list of supported
file types, go to the Resources folder (above) and click Technical Tips.

assets/survey-uploads/5265/142000-Dfow3Xx5v6/Teacher Improvement Plan.doc

6.3) Appeals Process

Pursuant to Education Law section 3012-c, a teacher may only challenge the following in an appeal:

(1) the substance of the annual professional performance review

(2) the school district's or BOCES' adherence to the standards and methodologies required for such reviews, pursuant to Education Law
section 3012-c

(3) the adherence to the regulations of the Commissioner and compliance with any applicable locally negotiated procedures, as well as
the school district's or BOCES' issuance and/or implementation of the terms of the teacher or principal improvement plan, as required
under Education Law section 3012-c

Describe the procedure for ensuring that appeals of annual performance evaluations will be handled in a timely and expeditious way:

APPEAL PROCEDURES
The Appeals Process
In the event that a teacher wishes to challenge his/her performance review and/or Teacher Improvement Plan (TIP) under the new

APPR system, the District has developed an appeals procedure. Only tenured teachers may file an appeal. Non-tenured teachers will
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have the right to submit a response to the annual evaluation which will be kept in his/her personnel file.

In accordance with the law, for purposes of disciplinary proceedings under Education Law § 3012-a, a “pattern’ of ineffective
teaching or performance shall be defined as two consecutive annual ineffective ratings received by a teacher through the APPR
process.

APPEAL PROCEDURES

A. Section § 3012-c of the Education Law establishes a comprehensive annual evaluation system for classroom teachers, as well as the
issuance and implementation of improvement plans for teachers whose performance is assessed as either developing or ineffective.

B. To the extent that a teacher wishes to challenge a performance review and/or improvement plan under the new evaluation system,
the law requires the establishment of an appeals procedure.

C. This appeal procedure addresses a teacher’s due process rights while ensuring that appeals are resolved in an expeditious manner.
D. In order to implement the requirements of NY Education Law §3012-c, and notwithstanding any other current bargaining
obligation or agreement, the District and the Association hereby agree as follows:

APPEALS OF INEFFECTIVE AND DEVELOPING RATINGS ONLY

A. Appeals of annual professional performance reviews will be limited to those that rate a teacher as ineffective or developing.
However, before an annual APPR evaluation is final, regardless of the rating, the teacher will receive a copy of the evaluation that is
based on the 60% of multiple measures of teacher practices no later than June 1. A teacher may request a meeting with the principal
within 5 days of receiving the evaluation to discuss the substance of the evaluation, provide feedback, and obtain additional detail.

WHAT MAY BE CHALLENGED IN AN APPEAL

A. Appeal procedures will limit the scope of appeals under Education Law §3012-c to the following subjects:

1) the substance of the evaluation

2) the school district’s adherence to the standards and methodologies required for such reviews, pursuant to Education Law §3012-c
3) the adherence to the Commissioner’s regulations, as applicable to such reviews

4) compliance with any applicable locally negotiated procedures applicable to annual professional performance reviews or
improvement plans

5) the school district’s issuance and/or implementation of the terms of a teacher improvement plan under Education Law §3012-c

PROHIBITION AGAINST MORE THAN ONE APPEAL

A. A teacher/principal may not file multiple appeals regarding the same performance review or teacher improvement plan. All grounds
for appeal must be raised specifically at the time of the appeal. No additional grounds can be raised once the decision has been
reached.

BURDEN OF PROOF
In an appeal, the teacher has the burden of demonstrating a clear legal right to the relief requested. The teacher must establish the
facts and basis of the appeal.

TIMEFRAME FOR FILING APPEAL

The district will notify each teacher by email at least 10 calendar days prior to the date when the APPR ratings will be available on
the teacher’s district email account. All appeals must be submitted in writing no later than 15 calendar days of the date when the
teacher receives their annual professional performance review. If a teacher/principal is challenging the issuance of an improvement
plan, appeals must be filed with 15 days of issuance of such plan. The failure to file an appeal within these timeframes shall be deemed
a waiver of the right to appeal and the appeal shall be deemed abandoned.

When filing an appeal, the teacher must submit a detailed written description of the specific areas of disagreement over his or her
performance review, or the issuance and/or implementation of the terms of his or her improvement plan and any additional documents
or materials relevant to the appeal. The performance review and/or improvement plan being challenged must also be submitted with
the appeal. Any information not submitted at the time the appeal is filed shall not be considered.

TIMEFRAME FOR DISTRICT RESPONSE

Within 15 calendar days of receipt of an appeal, author of the teacher’s review or TIP must submit a detailed written response to the
appeal. The response must include any and all additional documents or written materials specific to the point(s) of disagreement that
support the school district’s response and are relevant to the resolution of the appeal. Any such information that is not submitted at the
time the response is filed shall not be considered in the deliberations related to the resolution of the appeal. The teacher initiating the
appeal shall receive a copy of the response filed by the school district or BOCES, and any and all additional information submitted
with the response, at the same time the school district or BOCES files its response.
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DECISION-MAKER ON APPEAL

A. There shall be an appeals committee consisting of five members. Three members and an alternate shall be chosen by the President
of the Association. Two members and an alternate shall be chosen by the Superintendent (excluding the administrator involved in the
rating.)

B. The committee shall make a recommendation to the Superintendent to approve or deny the appeal based upon the information
submitted. The recommendation of the committee shall be confidential and shall not be disclosed to any third party except as required
by law without a subpoena or court action.

C. The Superintendent shall consider the committee’s recommendation and will issue his/her final determination on the appeal.

DECISION:
A written decision shall be made no later than 30 calendar days from the date upon which the teacher filed the appeal. The decision
will be based on the written records provided by the teacher and the reviewer in the appeals process.

The decision will be final.

The decision shall set forth the reasons and factual basis for each determination on each of the specific issues raised in the teacher’s
appeal. If the appeal is sustained, the reviewer may set aside a rating, modify a rating, or order a new evaluation. A copy of the
decision shall be provided to the teacher and the evaluator or person issuing the improvement plan, if that person is different.

EXCLUSIVITY OF SECTION 3012-C APPEAL PROCEDURE

The 3012-c appeal procedure shall constitute the exclusive means for initiating, reviewing and resolving any and all challenges and
appeals related to a teacher/principal performance review and/or improvement plan. A teacher/principal may not resort to any other
contractual grievance procedures for the resolution of challenges and appeals related to a professional performance review and/or
improvement plan. As an exception to this paragraph, a teacher who takes advantage of the appeals process described herein does not
waive his/her right to submit a written rebuttal to the final evaluation. A teacher who elects to submit a written rebuttal to his/her
evaluation must do so within 10 days upon receipt of decision.

6.4) Training and Certification of Lead Evaluators and Evaluators

Describe the process by which evaluators will be trained and the process for how the district will certify and re-certify lead evaluators.
Describe the process for ensuring inter-rater reliability. Describe the duration and nature of such training.

EVALUATOR TRAINING

The superintendent will ensure that all evaluators have been trained and that all lead evaluators have been trained and certified in
accordance with regulation. The district will utilize BOCES Network Team evaluator training and lead evaluator training and
certification in accordance with SED procedures and processes. Lead evaluator training will include training on:

(1) The New York State Teaching Standards, and their related elements and performance indicators and the Leadership Standards and
their related functions, as applicable;

(2) Evidence-based observation techniques that are grounded in research;

(3) Application and use of the student growth percentile model and the value-added growth model;

(4) Application and use of the teacher rubric, including training on the effective application of such rubrics to observe a teacher's
practice;

(5) Application and use of any assessment tools that the school district or BOCES utilizes to evaluate its classroom teachers, including
but not limited to, structured portfolio reviews, student, parent, teacher and/or community surveys, professional growth goals and
school improvement goals, etc.;

(6) Application and use of any locally selected measures of student achievement used by the district evaluate its teachers;

(7) Use of the Statewide Instructional Reporting System;

(8) The scoring methodology including how scores are generated for each subcomponent and the composite effectiveness score and
application and use of the scoring ranges prescribed by the Commissioner for the four designated rating categories used for the
teacher's overall rating and their subcomponent ratings; and

(9) Specific considerations in evaluating teachers of English language learners and students with disabilities.

The Superintendent will ensure that lead evaluators participate in annual training and are re-certified on an annual basis. The BOCES
Network Team will be utilized to provide ongoing training and recertification on an annual basis. Any individual who fails to achieve
required training or certification or re-certification, as applicable, shall not conduct or complete evaluations.

All Deposit administrators have been participating in ongoing inter-rater reliability training as provided by the BT BOCES network
team and schedules are already in place for continued training throughout the coming year.
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6.5) Assurances -- Evaluators

Please check the boxes below:

* Checked

(1) the New York State Teaching Standards, and their related elements and performance indicators and the Leadership Standards and
their related functions, as applicable

(2) evidence-based observation techniques that are grounded in research

(3) application and use of the student growth percentile model and the value-added growth model as defined in section 30-2.2 of this
Subpart

(4) application and use of the State-approved teacher or principal rubric(s) selected by the district or BOCES for use in evaluations,
including training on the effective application of such rubrics to observe a teacher or principal’s practice

(5) application and use of any assessment tools that the school district or BOCES utilizes to evaluate its classroom teachers or building
principals, including but not limited to, structured portfolio reviews; student, parent, teacher and/or community surveys; professional
growth goals and school improvement goals, etc.

(6) application and use of any State-approved locally selected measures of student achievement used by the school district or BOCES
to evaluate its teachers or principals

(7) use of the Statewide Instructional Reporting System

(8) the scoring methodology utilized by the Department and/or the district or BOCES to evaluate a teacher or principal under this
Subpart, including how scores are generated for each subcomponent and the composite effectiveness score and application and use of
the scoring ranges prescribed by the Commissioner for the four designated rating categories used for the teacher’s or principal’s overall
rating and their subcomponent ratings

(9) specific considerations in evaluating teachers and principals of English language learners and students with disabilities

* Checked

6.6) Assurances -- Teachers
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Please check all of the boxes below:

6.6) Assurances -- Teachers | Assure the entire APPR plan will be completed for each teacher as soon as Checked
practicable, but in no case later than September 1 of the school year next following the school year for which
the classroom teacher's performance is being measured.

6.6) Assurances -- Teachers | Assure that the district or BOCES will provide the teacher's score and ratingon  Checked
the locally selected measures subcomponent, if available, and on the other measures of teacher and principal
effectiveness subcomponent for ateacher's annual professional performance review, in writing, no later than

the last school day of the school year for which the teacher or principal is being measured.

6.6) Assurances -- Teachers | Assure that the APPR will be put on the district website by September 10 or Checked
within 10 days after approval, whichever is later.

6.6) Assurances -- Teachers | Assure that the evaluation system will be used as a significant factor for Checked
employment decisions.

6.6) Assurances -- Teachers | Assure that teachers will receive timely and constructive feedback as part of the ~ Checked
evaluation process.

6.6) Assurances -- Teachers | Assure the district has appeal procedures that are consistent with the regulations  Checked
and that they provide for the timely and expeditious resolution of an appeal.

6.7) Assurances -- Data

Please check all of the boxes below:

6.7) Assurances -- Data | Assure that SED will receive accurate teacher and student data, including enrollment  Checked
and attendance data, and any other student, teacher, school, course, and teacher/student linkage data necessary
to comply with regulations, in aformat and timeline prescribed by the Commissioner.

6.7) Assurances -- Data | Certify that the district provides an opportunity for every classroom teacher to verify =~ Checked
the subjects and/or student rosters assigned to them.

6.7) Assurances -- Data | Assure scores for all teacherswill be reported to NY SED for each subcomponent, as  Checked
well as the composite rating, as per NY SED requirements.
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7. Growth on State Assessments or Comparable Measures (Principals)
Created Thursday, June 21, 2012

Page 1

7.1? STATE-PROVIDED MEASURES OF STUDENT GROWTH (25 points with an approved
Value-Added Measure)

For principals in buildings with Grades 4-8 ELA, Math and/or High School courses with State or Regents assessments, (or principals
of programs with any of these assessments), NYSED will provide value-added measures. NYSED will also provide a HEDI
subcomponent rating category and score from 0 to 25 points.

In order for a principal to receive a State-provided value-added measure, at least 30% of the students in the principal's school or
program must take the applicable State or Regents assessments. This will include most schools in the State.

Value-Added measures will apply to schools or principals with the following grade configurations in this district
(please list, e.g., K-5, PK-6, 6-8, 6-12, 9-12):

PK-6

7-12

(No response)

(No response)

(No response)

|
|
|
| (No response)
|
|
|

(No response)

7.2) Assurances -- State-Provided Measures of Student Growth

Please check the boxes below:

7.2) Assurances -- State-Provided Measures of Student Growth | Assure that the value-added growth score Checked
provided by NY SED will be used, where applicable

7.2) Assurances -- State-Provided Measures of Student Growth | Assure that the State-provided growth Checked
measure will be used if a value-added measure has not been approved for 2012-13

7.3) S”)FUDENT LEARNING OBJECTIVES AS COMPARABLE GROWTH MEASURES (20
points

Student Learning Objectives will be the other comparable growth measures for principals in buildings or programs in which fewer than
30% of students take Grades 4-8 ELA, Math, and/or High School courses with State or Regents assessments. SLOs will be developed
using the assessment covering the most students in the school or program and continuing until at least 30% of students in the school or
program are covered by SLOs. District-determined assessments from the options below may be used as evidence of student learning
within the SLO:
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State assessments, required if one exists
District, regional, or BOCES-developed assessments that are rigorous and comparable across classrooms

List of State-approved 3rd party assessments

First, list the school or program type this SLO applies to. Then, using the drop-down boxes below, please select the assessment that

will be used for SLOs for the school/program listed. Finally, name the specific assessment listing the full name of the

assessment. Districts or BOCES that intend to use a district, regional, or BOCES-developed assessment must include the name, grade,
and subject of the assessment. For example, a regionally-developed 7th grade Social Studies assessment would be written as follows:
[INSERT SPECIFIC NAME OF REGION]-developed 7th grade Social Studies assessment.

Please remember that State assessments must be used with SLOs if applicable to the school or program type.

School or Program Type SL O with Assessment Option Name of the Assessment

(No response) (No response) (No response)
(No response) (No response) (No response)
(No response) (No response) (No response)
(No response) (No response) (No response)
(No response) (No response) (No response)

Describe the district-adopted expectations for the level of performance required for each HEDI rating category and the process for
assigning points to principals based on SLO results, consistent with regulations and assurances in the Comparable Growth Measures
subcomponent. Include any district-determined expectations for student performance.

Use this box, if needed, to describe the process for assigning HEDI categories in this subcomponent. If Not Applicable
needed, you may upload atable or graphic below.

Highly Effective (18 - 20 points) Results are well above state average for similar students (or District goals  Not Applicable
if no state test).

Effective (9 - 17 points) Results meet state average for similar students (or District goals if no state test). Not Applicable

Developing (3 - 8 points) Results are below state average for similar students (or District goalsif no state Not Applicable
test).

Ineffective (0 - 2 points) Results are well below state average for similar students (or District goalsif no Not Applicable
State test).

If you are using tables or other graphics to explain your process for assigning HEDI categories, please clearly label them, combine
them into a single file, and upload that file here.

(No response)

7.4) Special Considerations for Comparable Growth Measures

Describe any adjustments, controls, or other special considerations that will be used in setting targets for Comparable Growth
Measures, the rationale for including such factors, and the processes that will be used to mitigate potentially problematic incentives
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associated with the controls or adjustments.

Note: The only allowable controls or adjustments for Comparable Growth Measures are those used in State Growth measures, which
include: prior student achievement results, students with disabilities, English language learners, students in poverty, and, in the future,
any other student-, classroom-, and school-level characteristics approved by the Board of Regents.

None

7.5) Principals with More Than One Growth Measure
If educators have more than one state-provided growth or value-added measure, those measures will be combined into one HEDI

category and score for the growth subcomponent according to a formula determined by the Commissioner. (Examples: Principals of
K-8 schools with growth measures for ELA and Math grades 4-8.)

If Principals have more than one SLO for comparable growth (or a State-provided growth measure and an SLO for comparable
growth), the measures will each earn a score from 0-20 points and Districts will weight each in proportion to the number of students
covered by the SLO to reach a combined score for this subcomponent.

7.6) Assurances -- Comparable Growth Measures

Please check all of the boxes below:

7.6) Assurances -- Comparable Growth Measures | Assure the application of locally devel oped controls will Checked
be rigorous, fair, and transparent and only those used for State Growth will be used for Comparable Growth
Measures.

7.6) Assurances -- Comparable Growth Measures | Assure that use of locally developed controls will not have  Checked
a disparate impact on underrepresented students in accordance with applicable civil rights laws.

7.6) Assurances -- Comparable Growth Measures | Assure that procedures for ensuring data accuracy and Checked
integrity are being utilized.

7.6) Assurances -- Comparable Growth Measures | Assure that district will develop SLOs according to the Checked
rules established by NY SED for principal SLOs: http://usny.nysed.gov/rttt/teachers-leaders/slo/home.html.

7.6) Assurances -- Comparable Growth Measures | Assure that the process for assigning points for SLOs for Checked
the Growth Subcomponent will use the narrative HEDI descriptions described in the regulationsto effectively
differentiate educator performance in ways that improve student learning and instruction.

7.6) Assurances -- Comparable Growth Measures | Assure that it is possible for a principal to earn each point,  Checked
including O, for SLOs in the Growth subcomponent scoring range.

7.6) Assurances -- Comparable Growth Measures | Assure that processes are in place to monitor SLOs to Checked
ensure rigor and comparability across classrooms.
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8. Local Measures (Principals)

Created Thursday, June 21, 2012
Updated Monday, November 05, 2012

Page 1

Locally-Selected Measures of Student Achievement or Growth

Locally comparable means that the same locally-selected measures of student achievement or growth must be used for all principals in
the same or similar programs or grade configurations across the district or BOCES.

Please note: only one locally-selected measure is required for principals in the same or similar programs or grade configurations, but
some districts may prefer to have more than one measure for principals in the same or similar programs or grade configurations. This
APPR form therefore provides space for multiple locally-selected measures for each principal in the same or similar program or grade
configuration across the district. Therefore, if more than one locally-selected measure is used for all principals in the same or similar
program or grade configuration, districts must complete additional copies of this form and upload as attachments for review.

Also note: districts may use more than one locally-selected measure for different groups of principals within the same or similar
programs or grade configurations if the district/BOCES prove comparability based on Standards of Educational and Psychological
Testing. If a district is choosing different measures for different groups of principals within the same or similar programs or grade
configurations, they must complete additional copies of this form and upload as attachments for review.

8.1% LOCALLY SELECTED MEASURES OF STUDENT ACHIEVEMENT FOR
PRINCIPALS WITH AN APPROVED VALUE-ADDED MEASURE (15 points)

In the table below, list all of the grade configurations used in your district or BOCES (e.g., K-5, 6-8, 9-12). Then for each grade
configuration, select a local measure from the menu.

Note: Districts and BOCES may select one or more types of growth or achievement measures for each grade configuration. If you
are using more than one type of local measure for the evaluation of principals in a given grade configuration, list that grade
configuration multiple times. If more space is needed, duplicate this portion of the form and upload additional pages (below) as an
attachment.

The options in the drop-down menus below are abbreviated from the following list:

(a) student achievement levels on State assessments in ELA and/or Math in Grades 4-8 (e.g., percentage of students in the school
whose performance levels on State assessments are proficient or advanced)

(b) student growth or achievement on State assessments in ELA and/or Math in Grades 4-8 for students in each specific performance
level (e.g., Level 1, Level 2)

(c) student growth or achievement on State assessments in ELA and/or Math in Grades 4-8 for students with disabilities and English
Language Learners in Grades 4-8
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(d) student performance on any or all of the district-wide locally selected measures approved for use in teacher evaluations
(e) four, five and/or six-year high school graduation and/or dropout rates for principals employed in a school with high school grades

(f) percentage of students who earn a Regents diploma with advanced designation and/or honors for principals employed in a school
with high school grades

(g) percentage of a cohort of students that achieve specified scores on Regents examinations and/or Department approved alternative
examinations (including, but not limited to, Advanced Placement examinations, International Baccalaureate examinations, SAT II,
etc.), for principals employed in a school with high school grades (e.g., the percentage of students in the 2009 cohort that scored at
least a 3 on an Advanced Placement examination since entry into the ninth grade)

(h) students’ progress toward graduation in the school using strong predictive indicators, including but not limited to 9th and/or 10th
grade credit accumulation and/or the percentage of students that pass 9th and/or 10th grade subjects most commonly associated with
graduation and/or students’ progress in passing the number of required Regents examinations for graduation, for principals employed
in a school with high school grades

Grade Configuration Locally-Selected Measure from List of Approved  Assessment

Measures
K-6 (d) measures used by district for teacher evaluation  4th Grade New Y ork State Math
Exam
7-12 (d) measures used by district for teacher evaluation  7th Grade New Y ork State ELA
Exam

Describe the district-adopted expectations for the level of growth or achievement needed for a principal to earn each of the four HEDI
rating categories and the process for assigning points within rating categories that ensures it is possible for a principal to earn any of
the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or
assurances listed to the left of each box.

Use this box, if needed, to describe the process for assigning Points (0-15) will be awarded based on the outcome of post
HEDI categories. If needed, you may upload atable or graphic assessment data as compared to the expected achievement target
below. (set mutually between the principal and superintendent). If a

principal meets the expected achievement target, he/she will
receive 12 points. Other points will be awarded based on a scale
determined by the specific goal. See attached example.

Highly Effective (14 - 15 points) Results are well above See above and attached example.
District- or BOCES-adopted expectations for growth or
achievement for grade/subject.

Effective (8- 13 points) Results meet District- or If aprincipal meets the expected target, he/she will receive 12
BOCES-adopted expectations for growth or achievement for points.

grade/subject.

Developing (3 - 7 points) Results are below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for

grade/subject.

Ineffective (0 - 2 points) Results are well below District- or See above and attached example.

BOCES-adopted expectations for growth or achievement for

Page 2



grade/subject.

If you need additional space, upload a copy of "Form 8.1: Locally Selected Measures for Principals with an Approved Value-Added
Measure" as an attachment for review. Click here for a downloadable copy of Form 8.1. (MS Word )

(No response)

If you are using tables or other graphics to explain your process for assigning HEDI categories, please clearly label them, combine
them into a single file, and upload that file here.

assets/survey-uploads/5366/144633-gBFVOWF7fC/15% Local Scoring Chart for Pr.doc

8.2) LOCALLY SELECTED MEASURES OF STUDENT ACHIEVEMENT FOR ALL
OTHER PRINCIPALS (20 points)

In the table below, list all of the grade configurations used in your district or BOCES (e.g., K-5, 6-8, 9-12). Then for each grade
configuration, select a local measure from the menu.

Note: Districts and BOCES may select one or more types of growth or achievement measures for each grade configuration. If you
are using more than one type of local measure for the evaluation of principals in a given grade configuration, list that grade
configuration multiple times. If more space is needed, duplicate this portion of the form and upload additional pages (below) as an
attachment.

The options in the drop-down menus below are abbreviated from the following list:<!--

(a) student achievement levels on State assessments in ELA and/or Math in Grades 4-8 (e.g., percentage of students in the school
whose performance levels on State assessments are proficient or advanced)

(b) student growth or achievement on State assessments in ELA and/or Math in Grades 4-8 for students in each specific performance
level (e.g., Level 1, Level 2)

(c) student growth or achievement on State assessments in ELA and/or Math in Grades 4-8 for students with disabilities and English
Language Learners in Grades 4-8

(d) student performance on any or all of the district-wide locally selected measures approved for use in teacher evaluations
(e) four, five and/or six-year high school graduation and/or dropout rates for principals employed in a school with high school grades

(f) percentage of students who earn a Regents diploma with advanced designation and/or honors for principals employed in a school
with high school grades

(g) percentage of a cohort of students that achieve specified scores on Regents examinations and/or Department approved alternative
examinations (including, but not limited to, Advanced Placement examinations, International Baccalaureate examinations, SAT 11,
etc.), for principals employed in a school with high school grades (e.g., the percentage of students in the 2009 cohort that scored at
least a 3 on an Advanced Placement examination since entry into the ninth grade)

(h) students’ progress toward graduation in the school using strong predictive indicators, including but not limited to 9th and/or 10th
grade credit accumulation and/or the percentage of students that pass 9th and/or 10th grade subjects most commonly associated with
graduation and/or students’ progress in passing the number of required Regents examinations for graduation, for principals employed
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in a school with high school grades

(i) student learning objectives (only allowable for principals in programs/buildings without a Value-Added measure for the State
Growth subcomponent). Used with one of the following assessments: State, State-approved 3rd party, or a District, regional, or
BOCES-developed assessment that is rigorous and comparable across classrooms

Districts or BOCES that intend to use a district, regional, or BOCES-developed assessment must include the name, grade, and
subject of the assessment. For example, a regionally-developed 7th grade Social Studies assessment would be written as
follows: [INSERT SPECIFIC NAME OF REGION]-developed 7th grade Social Studies assessment.

Grade Configuration Locally-Selected Measure from List of Approved Measures ~ Assessment

Describe the district-adopted expectations for the level of growth or achievement needed for a principal to earn each of the four HEDI
rating categories and the process for assigning points within rating categories that ensures it is possible for a principal to earn any of
the points in a scoring range, consistent with regulations and assurances.

Note: when completing the HEDI boxes below, it is not acceptable to just repeat the text descriptions from the regulations and/or
assurances listed to the left of each box.

Use this box, if needed, to describe the process for assigning HEDI categories. If needed, you may uploada  Not applicable
table or graphic below.

Highly Effective (18 - 20 points) Results are well above District- or BOCES-adopted expectations for Not applicable
growth or achievement for grade/subject.

Effective (9- 17 points) Results meet District- or BOCES-adopted expectations for growth or achievement Not applicable
for grade/subject.

Developing (3 - 8 points) Results are below District- or BOCES-adopted expectations for growth or Not applicable
achievement for grade/subject.

Ineffective (0 - 2 points) Results are well below District- or BOCES-adopted expectations for growth or Not applicable
achievement for grade/subject.

If you need additional space, upload a copy of "Form 8.2: Locally Selected Measures for All Other Principals" as an attachment for
review. Click here for a downloadable copy of Form 8.2. (MS Word)

(No response)

If you are using tables or other graphics to explain your process for assigning HEDI categories, please clearly label them, combine
them into a single file, and upload that file here.

(No response)
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8.3) Locally Developed Controls

Describe any adjustments, controls, or other special considerations that will be used in setting targets for local measures, the rationale
for including such factors, and the processes that will be used to mitigate potentially problematic incentives associated with the
controls or adjustments.

None

8.4) Principals with More Than One Locally Selected Measure

Describe the district's process for combining multiple locally selected measures where applicable for principals, each scored from 0-15
or 0-20 points as applicable, into a single subcomponent HEDI category and score.

In the event that a principal has more than one locally selected measure, the scores will be weighted based on the number of students
accounted for in each measure (consistent with the weighting rules provided by NYSED.

8.5) Assurances

Please check all of the boxes below:

8.5) Assurances | Assure that the application of locally developed controls will be rigorous, fair, and Check
transparent
8.5) Assurances | Assure that use of locally developed controls will not have a disparate impact on Check

underrepresented students, in accordance with any applicable civil rights laws.

8.5) Assurances | Assure that enrolled students are included in accordance with policies for student assignment  Check
to schools and may not be excluded.

8.5) Assurances | Assure that procedures for ensuring data accuracy and integrity are being utilized. Check

8.5) Assurances | Assure that the process for assigning points for locally selected measures will use the Check
narrative HEDI descriptions described in the regulations to effectively differentiate principals performancein
ways that improve student learning and instruction.

8.5) Assurances | Assurethat it is possible for a principal to earn each point, including O, for the locally Check
selected measures subcomponent.

8.5) Assurances | Assure that locally-sel ected measures are rigorous and comparable across all principalsin Check
the same or similar programs or grade configurations across the district.

8.5) Assurances | If more than one type of locally-selected measureis used for different groups of principalsin ~ Check
the same or similar grade configuration or program, certify that the measures are comparable based on the
Standards of Educational and Psychological Testing.

8.5) Assurances | Assure that all locally-selected measures for a principal are different than any measuresused  Check
for the State assessment or other comparable measures subcomponent.
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9. Other Measures of Effectiveness (Principals)

Created Wednesday, June 27, 2012
Updated Monday, November 05, 2012
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9.1) Principal Practice Rubric
Select the choice of principal practice rubric from the menu of State-approved rubrics to assess performance based on ISLLC 2008
Standards. If your district has been granted a variance by NYSED through the variance process, select "district variance" from the

menu.

The "Second Rubric" space is optional. A district may use multiple rubrics, as long as the same rubric(s) is used for all principals in the
same or similar programs or grade configurations across the district.

Multidimensional Principal Performance Rubric

(No response)

9.2) Points Within Other Measures

State the number of points that will be assigned to each of the following measures, making sure that the points total 60. If you are not
assigning any points to the "ambitious and measurable goals" measure, enter 0.

Some districts may prefer to assign points differently for different groups of principals. This APPR form only provides one space for
assigning points within other measures for principals. If your district/BOCES prefers to assign points differently for different groups of
principals, enter the points assignment for one group of principals below. For the other group(s) of principals, fill out copies of this

form and upload as an attachment for review.

Is the following points assignment for all principals?

Yes

If you checked "no" above, fill in the group of principals covered:

(No response)

State the number of points that will be assigned to each of the following measures, making sure that the points total 60. If you are not
assigning any points to the "ambitious and measurable goals" measure, enter 0.

Broad assessment of principal |eadership and management actions based on the practice rubric by the 60
supervisor, atrained administrator or atrained independent evaluator. This must incorporate multiple school

visits by supervisor, trained administrator, or trained independent evaluator, at |east one of which must be from
asupervisor, and at least one of which must be unannounced. [At least 31 points]

Any remaining points shall be assigned based on results of one or more ambitious and measurable goal's set 0
collaboratively with principals and their superintendents or district superintendents.
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If the above points assignment is not for "all principals," fill out an additional copy of "Form 9.2: Points Within Other Measures" for
each group of principals, combine them into a single file, and upload as an attachment for review. Click here for a downloadable copy
of Form 9.2. (MS Word)

(No response)

9.3) Assurances -- Goals

Please check the boxes below (if applicable):

9.3) Assurances -- Goals | Assure that if any points are assigned to goals, at least one goal will address the (No response)
principal's contribution to improving teacher effectiveness based on one or more of the following: improved

retention of high performing teachers; correlation of student growth scores to teachers granted vs. denied

tenure; or improvementsin proficiency rating of the principal on specific teacher effectiveness standardsin

the principal practice rubric.

9.3) Assurances -- Goals | Assure that any other goals, if applicable, shall address quantifiable and verifiable (No response)
improvements in academic results or the school's learning environment (e.g. student or teacher attendance).

9.4) Sources of Evidence (if applicable)

If you indicated above that one or more points will be assigned to the "ambitious and measurable goals" measure, identify at least two
of the following sources of evidence that will be utilized as part of assessing every principal's goal(s):

9.4) Sources of Evidence (if applicable) | Structured feedback from teachers using a State-approved tool (No response)
9.4) Sources of Evidence (if applicable) | Structured feedback from students using a State-approved tool (No response)
9.4) Sources of Evidence (if applicable) | Structured feedback from families using a State-approved tool (No response)
9.4) Sources of Evidence (if applicable) | School visits by other trained evaluators (No response)

9.4) Sources of Evidence (if applicable) | Review of school documents, records, and/or State accountability  (No response)
processes (all count as one source)

9.5) Survey Tool(s) (if applicable)

If you indicated above that 1 or more points will be assigned to feedback using a State-approved survey tool, please check the box
below:

(No response)

Note: When the State-approved survey list is posted, this form will be updated with dropdown menus of approved survey tools.

(No response)

(No response)

(No response)

9.6) Assurances

Please check all of the boxes below:
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9.6) Assurances | Assure that all ISLLC 2008 L eadership Standards are assessed at |east one time per year. Checked

9.6) Assurances | Assure that the process for assigning points for the "other measures' subcomponent will use  Checked
the narrative HEDI descriptions described in the regulations to effectively differentiate principals
performance in ways that improve student learning and instruction

9.6) Assurances | Assure that it is possible for a principal to earn each point, including O, for the "other Checked
measures' subcomponent.

9.6) Assurances | Assure that the same rubric(s) is used for al principalsin the same or similar programs or Checked
grade configurations across the district or BOCES.

9.7) Process for Assigning Points and Determining HEDI Ratings

Describe the process for assigning points and determining HEDI ratings using the principal practice rubric and/or any additional
instruments used in the district. Include, if applicable, the process for combining results of multiple "other measures" into a single
result for this subcomponent.

The Multidimensional Rubric is comprised of six domains and a goal setting section. The rubric incorporates the ISLLC Leadership
Standards. Within each domain (and the goal setting section) are individual components. All components will be assessed to create
holistic scores at each domain (and the goal setting) level. The first domain, Shared Vision of Learning, will be worth a possible 6
points. The second domain, School Culture and Instructional Program, will be worth a possible 15 points. The third domain, Safe,
Efficient, Effective Learning Environment, will be worth a possible 9 points. The fourth domain, Community, will be worth a possible 6
points. The fifth domain, Integrity, Fairness, Ethics, will be worth a possible 6 points. The sixth domain, Political, Social Economic,
Legal and Cultural Context will be worth a possible 6 points. The goal setting section will be worth a possible 12 points. The total
amount of points for the entire rubric can range from 0 to 60. Any value out of 60 ending in a decimal will be rounded to the nearest
whole number.

If you are using tables or other graphics to explain your process for assigning points and determining HEDI ratings, please clearly label
them, combine them into a single file, and upload that file here.

assets/survey-uploads/5143/146245-pMADJ4gk6R/60% other measures principals_1.doc

Describe the level of performance required for each of the HEDI rating categories, consistent with the narrative descriptions in the
regulations for the "other measures" subcomponent. Also describe how the points available within each HEDI category will be
assigned.

Highly Effective: Overal performance and results exceed standards. See attached.
Effective: Overal performance and results meet standards. See attached.
Developing: Overal performance and results need improvement in order to meet standards. See attached.
Ineffective: Overall performance and results do not meet standards. See attached.

Please provide the locally-negotiated 60 point scoring bands.

Highly Effective 45-60
Effective 30-44
Developing 15-29
Ineffective 0-14

9.8) School Visits
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Enter the minimum number of school visits that will be done by each of the following evaluators, making sure that the number of visits
"by supervisor" is at least 1 and the total number of visits is at least 2, for both probationary and tenured principals. If your APPR plan
does not include visits by a trained administrator or independent evaluator, enter 0 in those boxes.

Probationary Principals

By supervisor

By trained administrator

By trained independent evaluator

N O O DN

Enter Total

Tenured Principals

By supervisor

By trained administrator

By trained independent eval uator

N O O DN

Enter Total
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10. Composite Scoring (Principals)
Created Wednesday, June 27, 2012

Page 1

Standards for Rating Categories

Growth or Comparable Measures

Locally-selected Measures of

growth or achievement

Other Measures of Effectiveness

(Teacher and Leader standards)

Highly

Effective

Results are well above state average for similar students (or District goals if no state test).

Results are well above District- or BOCES- adopted expectations for growth or achievement for grade/subject.
Overall performance and results exceed ISLLC leadership standards.

Effective

Results meet state average for similar students (or District goals if no state test).

Results meet District- or BOCES-adopted expectations for growth or achievement for grade/subject.
Overall performance and results meet ISLLC leadership standards.

Developing

Results are below state average for similar students (or District goals if no state test).

Results are below District- or BOCES-adopted expectations for growth or achievement for grade/subject.
Overall performance and results need improvement in order to meet ISLLC leadership standards.
Ineffective

Results are well below state average for similar students (or District goals if no state test).

Results are well below District- or BOCES-adopted expectations for growth or achievement for grade/subject.

Overall performance and results do not meet ISLLC leadership standards.
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For the 2013-2014 school year and beyond, the Commissioner shall review the specific scoring ranges for each of the rating categories
annually before the start of each school year and shall recommend any changes to the Board of Regents for consideration.

10.1) The 2012-13 scoring ranges for principals for whom there is no approved Value-Added
measure of student growth will be:

2012-13 where there is no Value-Added measure

Growth or Comparable Measures
Locally-selected Measures of
growth or achievement

Other Measures of Effectiveness

(60 points)

Overall
Composite Score
Highly Effective
18-20

18-20

Ranges determined locally--see below
91-100

Effective

9-17

9-17

75-90
Developing

3-8

3-8

65-74

Ineffective

0-2

0-2
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0-64

Insert district's or BOCES' negotiated HEDI scoring ranges for the Other Measures of Effectiveness Subcomponent (same as question
9.7), from 0 to 60 points

Highly Effective 45-60
Effective 30-44
Developing 15-29
Ineffective 0-14

10.2) The 2012-13 scoring ranges for principals for whom there is an approved Value-Added
measure for student growth will be:

2012-13 where Value-Added growth measure applies
Growth or Comparable Measures

Locally-selected Measures of

growth or achievement

Other Measures of Effectiveness

(60 points)

Overall
Composite Score
Highly Effective
22-25

14-15

Ranges determined locally--see above
91-100

Effective

10-21

8-13

75-90
Developing

39

3-7
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65-74

Ineffective

0-2

0-2

0-64
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11. Additional Requirements - Principals

Created Thursday, June 21, 2012
Updated Wednesday, October 24, 2012

Page 1

11.1) Assurances -- Improvement Plans

Please check the boxes below.

11.1) Assurances -- Improvement Plans | Assure that principals who receive a Developing or Ineffective Checked
rating will receive a Principal Improvement Plan (PIP) within 10 school days from the opening of classesin
the school year following the performance year

11.1) Assurances -- Improvement Plans | Assure that PIPs shall include: identification of needed areas of Checked
improvement, atimeline for achieving improvement, the manner in which the improvement will be assessed,
and, where appropriate, differentiated activities to support a principal's improvement in those areas

11.2) Attachment: Principal Improvement Plan Forms

As a required attachment to this APPR plan, upload the PIP forms that are used in your school district or BOCES. For a list of
supported file types, go to the Resources folder (above) and click Technical Tips.

assets/survey-uploads/5276/144637-Dfow3Xx5v6/Principal Improvement Plan.doc
11.3) Appeals Process

Pursuant to Education Law section 3012-c, a principal may only challenge the following in an appeal:

(1) the substance of the annual professional performance review

(2) the school district's or BOCES' adherence to the standards and methodologies required for such reviews, pursuant to Education Law
section 3012-c

(3) the adherence to the regulations of the Commissioner and compliance with any applicable locally negotiated procedures, as well as
the school district's or BOCES' issuance and/or implementation of the terms of the teacher or principal improvement plan, as required
under Education Law section 3012-c

Describe the procedure for ensuring that appeals of annual performance evaluations will be handled in a timely and expeditious way:

Deposit Central School District
Principal APPR Appeal Process

CHALLENGES IN AN APPEAL:

Appeals are limited to those identified by Education Law §3012-c, as follows:

(1) The substance of the annual professional performance review,

(2) The school district’s or board of cooperative educational services’ adherence to the standards and methodologies required for
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such reviews;

(3) The adherence to Commissioner’s Regulations, as applicable to such reviews;

(4) Compliance with any applicable locally negotiated procedures applicable to annual professional performance reviews or
improvement plans; and

(5) The school district’s or board of cooperative educational services’ issuance and/or implementation of the terms of the principal
improvement plan.

RATINGS THAT MAY BE APPEALED:
Appeals of annual professional performance reviews may be brought for ineffective, developing or any rating tied to compensation. An
appeal may only be initiated once a principal receives the overall composite score and rating. Only tenured principals may file an

appeal.

PROHIBITION AGAINST MORE THAN ONE APPEAL

A principal may not file multiple appeals regarding the same performance review. The issuance of an improvement plan may prompt
an appeal independent of the performance review. The implementation of an improvement plan may be appealed upon each alleged
breach thereof. All grounds for appeal must be raised with specificity within such appeal. Any grounds not raised shall be deemed
waived.

BURDEN OF PROOF
The burden shall be on the district to establish by the preponderance of the evidence that the rating given to the appellant was justified
or that an improvement plan was appropriately issued and/or implemented.

TIME FRAME FOR FILING APPEAL

All appeals shall be filed in writing. The act of mailing the appeal shall constitute filing.

An appeal of a performance review must be filed no later than fifteen (15) business days of the date when the principal receives their
final and complete annual professional performance review. If a principal is challenging the issuance of a principal improvement plan,
appeals must be filed with fifteen (15) business days of issuance of such plan. An appeal of the implementation of an improvement plan
shall be within fifteen (15) business days of the failure of the district to implement any component of the plan.

The failure to file an appeal within these timeframes shall be deemed a waiver of the right to appeal and the appeal shall be deemed
abandoned. An extension of the time in which to appeal may be granted by the superintendent upon written request. When filing an
appeal, the principal must submit a written description of the specific areas of disagreement over his or her performance review, or
the issuance and/or implementation of the terms of his or her improvement plan. Supportive evidence about the challenges may also be
submitted with the appeal. Any additional documents or materials relevant to the appeal must be provided by the district upon written
request for same. The performance review and/or improvement plan being challenged must also be submitted with the appeal.

TIMEFRAME FOR DISTRICT RESPONSE

Within fifteen (15) business days of receipt of an appeal, the district must submit a detailed written response to the appeal. The
response must include all additional documents or written materials relevant to the point(s) of disagreement that support the district’s
response. Any such information that is not submitted at the time the response is filed shall not be considered on behalf of the district in
the deliberations related to the resolution of the appeal. The principal initiating the appeal shall receive a copy of the response filed by
the school district, and all additional information submitted with the response, at the same time the school district files its response.
Additional material supporting the challenges may be submitted by the principal

up to the date of the hearing.

DECISION PROCESS FOR APPEAL

Within five (5) business days of the district’s response, a single individual hearing officer shall be chosen from the list of hearing
officers approved by the district.

The parties agree that:

a. The hearing officer shall hear appeals in a timely manner after the appeal is made, but in no event shall it be less than five (5)
business days or more than fifteen (15) business days after the hearing officer is selected.

b. The hearing shall be conducted in no more than one (1) business day unless extenuating circumstances are present and the hearing
officer agrees to a second day.

c. The parties shall have the ability to be represented by either legal counsel, union representative, or appear pro se.

d. The parties shall exchange an anticipated witness list no less than two (2) business days before the scheduled hearing date.

e. The principal shall have the prerogative to determine whether the appeal shall be open to the public or not.

f- The district shall have the opportunity to present its case supporting the rating or improvement plan and then the principal may
refute the presentation. These may include the presentation of material, witnesses and/or affidavits in lieu of testimony.

DECISION
A written decision on the merits of the appeal shall be rendered no later than ten (10) business days from the close of the hearing. Such
decision shall be a final administrative decision. The decision shall set forth the reasons and factual basis for the determination on
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each of the specific issues raised in the appeal. The reviewer must either, affirm, set aside or modify a district’s rating or improvement
plan. A copy of the decision shall be provided to the principal and the district representative.

EXCLUSIVITY OF SECTION 3012-C APPEAL PROCEDURE

This appeal procedure shall constitute the means for initiating, reviewing and resolving challenges to a principal performance review
or improvement plan. A principal may not resort to any other contractual grievance procedures for the resolution of challenges and
appeals related to a professional performance review and/or improvement plan.

OTHER

1. The district agrees to maintain a list of hearing officers. The district agrees to incur the cost.

2. Appeals shall be assigned to hearing officers on a rotational basis.

3. In addition to any further limitations agreed to within the APPR agreement, an evaluation shall not be placed in a principal’s
personnel file until either the expiration of the fifteen (15) business day period in which to file a notice of appeal without action being
taken by the principal or the conclusion of the appeal process described herein, whichever is later.

4. A principal who takes advantage of the appeals process described herein does not waive his/her right to submit a written rebuttal to
the final evaluation. A principal who elects to submit a written rebuttal to his/her evaluation prior to the expiration of the fifteen (15)
business days in which to file a notice of appeal does not waive her/his right to file an appeal.

11.4) Training and Certification of Lead Evaluators and Evaluators

Describe the process by which evaluators will be trained and the process for how the district will certify and re-certify lead evaluators.
Describe the process for ensuring inter-rater reliability. Describe the duration and nature of such training.

Deposit Central School District
Training for Evaluators and Staff (Principal Evaluation)

The Superintendent will ensure that all evaluators have been trained and that all lead evaluators (the Superintendent of Schools) have
been trained and certified in accordance with regulation. The District will utilize BOCES Network Team evaluator training and lead
evaluator training and certification in accordance with SED procedures and processes. Lead evaluator training will include training
on:

(1) The New York State Teaching Standards, the ISLLC Learning Standards, and their related elements and performance indicators
and their related functions, as applicable;

(2) Evidence-based observation techniques that are grounded in research;

(3) Application and use of the student growth percentile model and the value-added growth model;

(4) Application and use of the teacher or principal rubric(s), including training on the effective application of such rubrics to observe
a teacher or principal's practice;

(5) Application and use of any assessment tools that the school district or BOCES utilizes to evaluate its classroom teachers or
building principals, including but not limited to, structured portfolio reviews, student, parent, teacher and/or community surveys,
professional growth goals and school improvement goals, etc.,

(6) Application and use of any locally selected measures of student achievement used by the district evaluate its teachers or principals;
(7) Use of the Statewide Instructional Reporting System;

(8) The scoring methodology including how scores are generated for each subcomponent and the composite effectiveness score and
application and use of the scoring ranges prescribed by the Commissioner for the four designated rating categories used for the
teacher's or principal’s overall rating and their subcomponent ratings, and

(9) Specific considerations in evaluating teachers and principals of English language learners and students with disabilities.

The Superintendent will ensure that lead evaluators participate in annual training and are re-certified on an annual basis. The BOCES
Network Team will be utilized to provide ongoing training and recertification on an annual basis. Any individual who fails to achieve
required training or certification or re-certification, as applicable, shall not conduct or complete evaluations.

The network team has estabilished an ongoing professional development group with

all of the Superintendents in the region and this will help ensure inter-rater reliability across districts.

11.5) Assurances -- Evaluators

Please check the boxes below:

* Checked
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(1) the New York State Teaching Standards, and their related elements and performance indicators and the Leadership Standards and
their related functions, as applicable

(2) evidence-based observation techniques that are grounded in research

(3) application and use of the student growth percentile model and the value-added growth model as defined in section 30-2.2 of this
Subpart

(4) application and use of the State-approved teacher or principal rubric(s) selected by the district or BOCES for use in evaluations,
including training on the effective application of such rubrics to observe a teacher or principal’s practice

(5) application and use of any assessment tools that the school district or BOCES utilizes to evaluate its classroom teachers or building
principals, including but not limited to, structured portfolio reviews; student, parent, teacher and/or community surveys; professional
growth goals and school improvement goals, etc.

(6) application and use of any State-approved locally selected measures of student achievement used by the school district or BOCES
to evaluate its teachers or principals

(7) use of the Statewide Instructional Reporting System

(8) the scoring methodology utilized by the Department and/or the district or BOCES to evaluate a teacher or principal under this
Subpart, including how scores are generated for each subcomponent and the composite effectiveness score and application and use of
the scoring ranges prescribed by the Commissioner for the four designated rating categories used for the teacher’s or principal’s overall
rating and their subcomponent ratings

(9) specific considerations in evaluating teachers and principals of English language learners and students with disabilities

* Checked

11.6) Assurances -- Principals

Please check all of the boxes below:

11.6) Assurances -- Principals | Assure the entire APPR plan will be completed for each principal as soon as Checked
practicable, but in no case later than September 1 of the school year next following the school year for which
the building principal's performance is being measured.

11.6) Assurances -- Principals | Assure that the district will provide the principal's score and rating on the Checked
locally selected measures subcomponent, if available, and on the other measures of principal effectiveness
subcomponent for a principal’s annual professional performance review, in writing, no later than the last
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school day of the school year for which the principal is being measured.

11.6) Assurances -- Principals | Assure that the APPR will be put on the district website by September 10 or
within 10 days after approval, whichever is later.

Checked

11.6) Assurances -- Principals | Assure that the evaluation system will be used as a significant factor for
employment decisions.

Checked

11.6) Assurances -- Principals | Assure that principals will receive timely and constructive feedback as part of
the evaluation process.

11.6) Assurances -- Principals | Assure the district has appeal proceduresthat are consistent with the
regulations and that they provide for the timely and expeditious resolution of an appeal.

11.7) Assurances -- Data

Please check all of the boxes below:

Checked

Checked

11.7) Assurances -- Data | Assure that the NY SED will receive accurate teacher and student data, including
enrollment and attendance data and any other student, teacher, school, course, and teacher/student linkage
data necessary to comply with this Subpart, in aformat and timeline prescribed by the Commissioner.

Checked

11.7) Assurances -- Data | Certify that the district provides an opportunity for every classroom teacher to
verify the subjects and/or student rosters assigned to them.

Checked

11.7) Assurances -- Data | Assure scores for al principals will be reported to NY SED for each subcomponent,
aswell asthe composite rating, as per NY SED requirements.
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12. Joint Certification of APPR Plan

Created Monday, August 06, 2012
Updated Tuesday, November 06, 2012

Page 1
12.1)Upload the Joint Certification of the APPR Plan

Please obtain the required signatures, create a PDF file, and upload your joint certification of the APPR Plan using this form: APPR
District Certification Form

assets/survey-uploads/5581/159255-3Uqgn5g91u/Deposit Signature Page.pdf
File types supported for uploads

PDF (preferred)

Microsoft Office (.doc, .ppt, .xls)

Microsoft Office 2007: Supported but not recommended (.docx, .pptx, .xIsx)
Open Office (.odt, .ott)

Images (.jpg, .gif)

Other Formats (.html, .xhtml, .txt, .rtf, .latex)

Please note that .docx, .pptx, and .xIsx formats are not entirely supported.

Please save your file types as .doc, .ppt or .xls respectively before uploading.
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" DEPOSIT CENTRAL SCHOOL
3 SLO Conversion Chart — Exemplar

Disclaimer: The following is used for illustrative purposes only and is not intended to be utilized as a specific measure within the district.

Target(s) 70 percent of students will achieve the score of 80 or higher on the summative assessment for the selected
standards.

. Highly Effective = 84-100% of students will meet or exceed a score of 80% on the summative assessment.
. Effective = 44-83% of students will meet or exceed a score of 80% on the summative assessment.
. Developing = 20-43% of students will meet or exceed a score of 80% on the summative assessment.
. Ineffective = 0-19% of students will meet or exceed a score of 80% on the summative assessment.
| Highly Effective | Effective | Developing | Ineffective

20 19 118 |17 [ 16 |15 |14 |13 |12 |11 |10 |9 8 7 6 5 4 3 2 1 0

percent | 98- |92- |84- |77- |70- |68- |64- |60- |56- |52- |48- |44- |[40- |36- |32- |28- |24- |20- |15- |9- 0-8
of 100 | 97 91 83 6 69 67 63 59 55 51 47 43 39 35 31 27 23 19 14
students




" DEPOSIT CENTRAL SCHOOL

Disclaimer: The following is used for illustrative purposes only and is not intended to be utilized as a specific measure within the district.

15% Local Measure Point Conversion Chart (for teachers for whom there is an approved
value-added measure)

Target(s) Percent of students in a teacher’s class who have demonstrated proficiency on a state exam (level 3 or 4);
e.g.: 75% of the students will achieve proficiency (3 or 4) on the ELA exam.

. Highly Effective = 89-100% of students will achieve a score of 3 or 4 on the state exam.
. Effective = 50-88% of students will achieve a score of 3 or 4 on the state exam.
. Developing = 20-49% of students will achieve a score of 3 or 4 on the state exam.
. Ineffective = 0-19% of students will achieve a score of 3 or 4 on the state exam.

| Highly Effective | Effective | Developing | Ineffective

15 14 13 12 11 10 9 8 7 6 S 4 3 2 1 0

Percent of | 95- 89-94 | 82-88 | 75-81 |68-74 |62-67/ |56-61 |50-55 |44-49 | 38-43 | 32-37 | 26-31 | 20-25 | 15- | 9- 0-8
Students 100 19 |14




" DEPOSIT CENTRAL SCHOOL

3 20% Local Measure
Disclaimer: The following is used for illustrative purposes only and is not intended to be utilized as a specific measure within the district.

Target(s): Percent of students in a teacher’s class who have shown an increase in their score on the regional/state

assessment as compared to the pre-assessment;

e.g.: 70% of students will demonstrate an increase in the score obtained on the regional/state assessment as
compared to the pre-assessment.

. Highly Effective = 84-100% of students will increase their score on the regional/state assessment as compared
to the pre-assessment.

. Effective = 44-83% will increase their score on the regional/state assessment as compared to the pre-
assessment.

. Developing = 20-43% of students will increase their score on the regional/state assessment as compared to the
pre-assessment.

. Ineffective = 0-19% of students will increase their score on the regional/state assessment as compared to the

pre-assessment.

| Highly Effective | Effective | Developing | Ineffective

20 19 |18 |17 |16 |15 |14 |13 |12 |11 |10 | 9 8 7 6 5 4 3 2 1 0

Percent | 98- | 92- |84- |77- | 70- 68- | 64- |60- |56- |52- |48- |44- |40- |36- |32- |28- |24- |20- |15 |9- 0-8
Of ] 100 | 97 91 83 76 69 67 63 59 55 51 47 43 39 35 31 27 23 19 14
Students




" DEPOSIT CENTRAL SCHOOL

Scoring Methodology for 60% Other Measures of Effectiveness

.

The Danielson Rubric is comprised of four domains. The rubric incorporates the New York State
Teaching Standards. Within each domain are individual components. All components will be
assessed to create holistic scores at each domain level. The first domain, Planning and Preparation,
will be worth a possible 15 points. The second domain, Classroom Environment, will be worth a
possible 15 points. The third domain, Instruction, will be worth a possible 16 points. The fourth
domain, Professional Responsibilities, will be worth a possible 14 points. The points in Domains 1 and
4 will be accumulated by the submission of a professional portfolio. The points in Domains 2 and 3
will be accrued during professional observations.

Ranges for scoring bands of “Other Measures” are outlined in the table below:

Highly Effective 45-60
Effective 30-44
Developing 15-29
Ineffective 0-14

Specific point ranges for each indicator of the Danielson rubric are outlined in the table below:

Indicator Point Range
1a, 1c, 1e, If 0-3
1b, 4f 0-1
4d, 1d, 4e 0-2
4a, 4b, 4c 0-3
2a, 2b, 2¢, 2d, 2e 0-3
3a, 3b, 3d, 3e 0-3
3c 0-4




Teacher:

Grade/Subject:

Domain 1: Planning and Preparation

Teacher Summative Evaluation
Deposit Central Schools

Date:

Evaluator:

Distinguished

Proficient

Basic

Unsatisfactory

la:
Demonstrating
Knowledge of
Content and

Teacher displays extensive knowledge of the
important concepts in the discipline and how
these relate both to one another and to other
disciplines. Teacher’s plans and practice reflect

Teacher displays solid knowledge of

the important concepts in the discipline and
how these relate to one another. Teacher’s
plans and practice reflect accurate

Teacher is familiar with the important concepts
in the discipline but displays lack of awareness
of how these concepts relate to one another.
Teacher’s plans and practice indicate some

In planning and practice, teacher
makes content errors or does not
correct errors made by students.
Teacher’s plans and practice

Pedagogy understanding of prerequisite relationships understanding of prerequisite relationships awareness of prerequisite relationships, display little understanding of

among topics and concepts and a link to among topics and concepts. Teacher’s plans although such knowledge may be inaccurate or | prerequisite relationships important

necessary cognitive structures by students to and practice reflect familiarity with a incomplete. Teacher’s plans and practice to student learning of the content.

ensure understanding. Teacher’s plans and wide range of effective pedagogical reflect a limited range of pedagogical Teacher displays little or no

practice reflect familiarity with a wide range of | approaches in the discipline. approaches to the discipline or to the students. understanding of the range of

effective pedagogical approaches in the pedagogical approaches suitable to

discipline, anticipating student misconceptions. student learning of the content.

3
2 1 0

1b: Teacher actively seeks knowledge of students” | Teacher understands the active nature of Teacher indicates the importance of Teacher demonstrates little or no

Demonstrating
Knowledge of

levels of development and their backgrounds,
cultures, skills, language proficiency, interests,

student learning, and attains information about
levels of development for groups of students.

understanding how students learn and the
students’ backgrounds, cultures, skills,

understanding of how students learn, and little
knowledge of students’ backgrounds, cultures,

Students and special needs from a variety of sources. The teacher also purposefully seeks knowledge | language proficiency, interests, and special skills, language proficiency, interests, and
This information is acquired for individual from several sources of students’ backgrounds, | needs, and attains this knowledge for the class special needs, and does not seek such
students. cultures, skills, language proficiency, interests, | as a whole. understanding.

and special needs, and attains this knowledge
for groups of students.
1 75 50 0
1c: Setting All outcomes represent rigorous and Most outcomes represent rigorous and Outcomes represent moderately high Outcomes represent low

Instructional important learning in the discipline. important learning in the discipline. All the expectations and rigor. Some reflect important | expectations for students and lack

Outcomes The outcomes are clear, written in the form of instructional outcomes are clear, written in the learning in the discipline, and consist of a of rigor, nor do they all reflect
student learning, and permit viable methods of | form of student learning, and suggest viable combination of outcomes and activities. important learning in the discipline.
assessment. Outcomes reflect several different | methods of assessment. Outcomes reflect Outcomes reflect several types of learning, but | Outcomes are stated as activities,
types of learning and, where appropriate, several different types of learning and teacher has made no attempt at coordination or | rather than as student learning.
represent opportunities for both coordination opportunities for coordination. integration. Most of the outcomes are suitable Outcomes reflect only one type of
and integration. Outcomes take into account Outcomes take into account the for most of the students in the class based on learning and only one discipline or
the varying needs of individual students. varying needs of groups of students. global assessments of student learning. strand, and are suitable for only

some students.
3 1
2 0
1d: Teacher’s knowledge of resources for Teacher displays awareness of resources Teacher displays basic awareness of resources Teacher is unaware of resources for

Demonstrating
Knowledge of

classroom use, for expanding one’s own
knowledge, and for students is extensive,

available for classroom use, for expanding
one’s own knowledge, and for students

available for classroom use, for expanding
one’s own knowledge, and for students

classroom use, for expanding one’s own
knowledge, or for students available through




Resources including those available through the school or | through the school or district and external to through the school, but no knowledge of the school or district.
district, in the community, through the school and on the Internet. resources available more broadly.
professional organizations and universities,
and on the Internet.

2 15 1 0
1le: Designing Plans represent the coordination of in-depth Some of the learning activities and Some of the learning activities and The series of learning experiences
Coherent content knowledge, understanding of different materials are suitable to the instructional materials are suitable to the instructional is poorly aligned with the instructional
Instruction students’ needs and available resources outcomes, and represent a moderate cognitive outcomes, and represent a moderate cognitive outcomes and does not represent a coherent

(including technology), resulting in a series of challenge, but with no differentiation for challenge, but with no differentiation for structure. The activities and are not designed to
learning activities designed to engage students | different students. Instructional groups different students. Instructional groups engage students in active intellectual activity
in high-level cognitive activity. These are partially support the instructional outcomes, partially support the instructional outcomes, and have unrealistic time allocations.
differentiated, as appropriate, for individual with an effort at providing some variety. The with an effort at providing some variety. The Instructional groups do not support the
learners. Instructional groups are varied as lesson or unit has a recognizable structure; the lesson or unit has a recognizable structure; the instructional outcomes and offer no variety.
appropriate, with some opportunity for student | progression of activities is uneven, with most progression of activities is uneven, with most

choice. The lesson’s or unit’s structure is clear | time allocations reasonable. time allocations reasonable.

and allows for different pathways according to

diverse student needs.

3 2 1 0
1f: Designing Teacher’s plan for student assessment is fully Teacher’s plan for student assessment is Some of the instructional outcomes are Assessment procedures are not congruent with
Student aligned with the instructional outcomes, with aligned with the instructional outcomes; assessed through the proposed approach, but instructional outcomes; the proposed approach
Assessments clear criteria and standards that show evidence | assessment methodologies may have been others are not. Assessment criteria and contains no criteria or standards.

of student contribution to their development.
Assessment methodologies have been adapted
for individual students, as needed. The
approach to using formative
assessment is well designed and includes
student as well as teacher use of the assessment
information. Teacher intends to use assessment
results to plan future instruction for individual
students.

3

adapted for groups of students. Assessment
criteria and standards are clear. Teacher has a
well-developed strategy for using formative
assessment and has designed particular
approaches to be used. Teacher intends to use
assessment results to plan for future instruction
for groups of students.

standards have been developed, but they are
not clear. Approach to the use of formative
assessment is rudimentary, including only
some of the instructional outcomes. Teacher
intends to use assessment results to plan for
future instruction for the class as a whole.

Teacher has no plan to incorporate formative
assessment in the lesson or unit, nor any plans
to use assessment results in designing

future instruction.

Comments:

Total for Domain 1 =

/15




Domain 2: The Classroom Environment

Distinguished

Proficient

Basic

Unsatisfactory

2a: Creating
an
environment
of respect
and rapport

Classroom interactions among the teacher and
individual students are highly respectful,
reflecting genuine warmth, caring, and
sensitivity to students as individuals. Students
exhibit respect for the teacher and contribute
to high levels of civility among all members
of the class. The net result of interactions is
that of connections with students as
individuals.

3

Teacher-student interactions are friendly and
demonstrate general caring and respect. Such
interactions are appropriate to the ages of the
students. Students exhibit respect for the
teacher. Interactions among students are
generally polite and respectful. Teacher
responds successfully to disrespectful
behavior among students. The net result of the
interactions is polite and respectful, but
impersonal.

2

Patterns of classroom interactions, both
between the teacher and students and among
students, are generally appropriate but may
reflect occasional inconsistencies, favoritism,
and disregard for students’ ages, cultures, and
developmental levels. Students rarely
demonstrate disrespect for one another.
Teacher attempts to respond to disrespectful
behavior, with uneven results. The net result
of the interactions is neutral: conveying
neither warmth nor conflict.

1

Patterns of classroom interactions, both
between the teacher and students and among
students, are mostly negative, inappropriate,
or insensitive to students’ ages, cultural
backgrounds, and developmental levels.
Interactions are characterized by sarcasm,
putdowns, or conflict. Teacher does

not deal with disrespectful behavior.

0

2b: Establishing
a culture for

The classroom culture is a cognitively vibrant
place, characterized by a shared belief in the

The classroom culture is a cognitively busy
place where learning is valued by all with

The classroom culture is characterized by
little commitment to learning by teacher or

The classroom culture is characterized by a
lack of teacher or student commitment to

learning importance of learning. The high expectations for learning the norm for students. The teacher appears to be only learning, and/or little or no investment of

teacher conveys high expectations for most students. The teacher conveys that with *“going through the motions,” and students student energy into the task at hand. Hard
learning by all students and insists on hard hard work students can be successful; students | indicate that they are interested in completion | work is not expected or valued. Medium to
work; students assume responsibility for high | understand their role as learners and of a task, rather than quality. The teacher low expectations for student achievement are
quality by initiating improvements, consistently expend effort to learn. Classroom | conveys that student success is the result of the norm with high expectations for learning
making revisions, adding detail and/or helping | interactions support learning and hard work. natural ability rather than hard work; high reserved for only one or two students.
peers. expectations for learning are reserved for

those students thought to have a natural

aptitude for the subject.

3 2 1 0
2c¢ Managing Instructional time is maximized due to There is little loss of instructional time due to | Some instructional time is lost due to only Much instructional time is lost due to
classroom efficient classroom routines and procedures. effective classroom routines and procedures. partially effective classroom routines and inefficient classroom routines and procedures.
procedures Students contribute to the management of The teacher’s management of instructional procedures. The teacher’s management of There is little or no evidence of the teacher

instructional groups, transitions, and/or the groups and/or the handling of materials and instructional groups, transitions, and/or the managing instructional groups, transitions,
handling of materials and supplies. Routines supplies are consistently successful. With handling of materials and supplies is and/or the handling of materials and supplies
are well understood and may be initiated by minimal guidance and prompting, students inconsistent, leading to some disruption of effectively. There is little evidence that
students. follow established classroom routines. learning. With regular guidance and students know or follow established routines.
prompting, students follow established
routines.

3 2 1 0

2d Managing Student behavior is entirely appropriate. Student behavior is generally appropriate. The | Standards of conduct appear to have been There appear to be no established standards of

Student Behavior

Students take an active role in monitoring
their own behavior and that of other students
against standards of conduct. Teachers’
monitoring of student behavior is subtle and
preventive. Teacher’s response to student
misbehavior is sensitive to individual student
needs and respects students.

3

teacher monitors student behavior against
established standards of conduct. Teacher
response to student misbehavior is consistent,
proportionate and respectful to students and is
effective.

established, but their implementation is
inconsistent. Teacher tries, with uneven
results, to monitor student behavior and
respond to student misbehavior. There is
inconsistent implementation of the standards
of conduct.

conduct, and little or no teacher monitoring of
student behavior. Students challenge the
standards of conduct. Response to students’
mishehavior is repressive, or disrespectful of
student dignity.

2e: Organizing
physical space

The classroom is safe, and learning is
accessible to all students including those with
special needs. Teacher makes effective use of

The classroom is safe, and learning is
accessible to all students; teacher ensures that
the physical arrangement is appropriate to the

The classroom is safe, and essential
learning is accessible to most students,
The teacher’s use of physical resources,

The physical environment is unsafe,
or many students don’t have access to
learning. There is poor alignment between the




physical resources, including computer
technology. The teacher ensures that the
physical arrangement is appropriate to the
learning activities. Students contribute to the
use or adaptation of the physical environment
to advance learning.

3

learning activities. Teacher makes effective
use of physical resources, including computer
technology.

including computer technology, is moderately
effective. Teacher may attempt to modify the
physical arrangement to suit learning
activities, with partial success.

1

arrangement of furniture and resources,
including computer technology, and the
lesson activities.

Comments:

Domain 3: Instruction

Total for Domain 2 =

/15

Distinguished

Proficient

Basic

Unsatisfactory

3a:
Communicating
with students

The teacher links the instructional purpose of
the lesson to student interests; the directions
and procedures are clear and anticipate
possible student misunderstanding. Teacher’s
explanation of content is thorough and clear,
developing conceptual understanding through
artful scaffolding and connecting with
students’ interests. Students contribute to
extending the content, and in explaining
concepts to their classmates. Teacher’s
spoken and written language is expressive,
and the teacher finds opportunities to extend
students’ vocabularies.

3

The instructional purpose of the lesson is
clearly communicated to students, including
where it is situated within broader learning;
directions and procedures are explained
clearly. Teacher’s explanation of content is
well scaffolded, clear and accurate, and
connects with students’ knowledge and
experience. During the explanation of content,
the teacher invites student intellectual
engagement. Teacher’s spoken and written
language is clear and correct. VVocabulary is
appropriate to the students’ ages and interests.

2

Teacher’s attempt to explain the instructional
purpose has only limited success, and/or
directions and procedures must be clarified
after initial student confusion. Teacher’s
explanation of the content may contain minor
errors; some portions are clear; other portions
are difficult to follow. Teacher’s explanation
consists of a monologue, with no invitation to
the students for intellectual engagement.
Teacher’s spoken language is correct;
however, vocabulary is limited, or not fully
appropriate to the students’ ages or
backgrounds.

1

The instructional purpose of the lesson is
unclear to students and the directions and
procedures are confusing. Teacher’s
explanation of the content contains major
errors. The teacher’s spoken or written
language contains errors of grammar or
syntax. Vocabulary is inappropriate, vague, or
used incorrectly, leaving students confused.

0

3b: Using
questioning /
prompts and

Teacher uses a variety or series of questions
or prompts to challenge students cognitively,
advance high level thinking and discourse,
and promote meta-cognition. Students

While the teacher may use some low-level
questions, he or she poses questions to
students designed to promote student thinking
and understanding. Teacher creates a genuine

Teacher’s questions lead students through a
single path of inquiry, with answers
seemingly determined in advance.
Alternatively the teacher attempts to frame

Teacher’s questions are of low cognitive
challenge, single correct responses, and asked
in rapid succession. Interaction between
teacher and students is predominantly

discussion formulate many questions, initiate topics and discussion among students, providing some questions designed to promote student recitation style, with the teacher mediating all
make unsolicited contributions. Students adequate time for students to respond, and thinking and understanding, but only a few questions and answers. A few students
themselves ensure that all voices are heard in stepping aside when appropriate. Teacher students are involved. Teacher attempts to dominate the discussion.
the discussion. successfully engages most students in the engage all students in the discussion and to
discussion, employing a range of strategiesto | encourage them to respond to one another,
ensure that most students are heard. with uneven results.
3 2 1 0
3c: Engaging Virtually all students are intellectually The learning tasks and activities are aligned The learning tasks or prompts are partially The learning tasks and activities, materials,

students in learning

engaged in challenging content, through well
designed learning tasks, and suitable
scaffolding by the teacher, and fully aligned
with the instructional outcomes. In addition,
there is evidence of some student initiation of

with the instructional outcomes and are
designed to challenge student thinking,
resulting in active intellectual engagement by
most students with important and challenging
content, and with teacher scaffolding to

aligned with the instructional outcomes but
require only minimal thinking by students,
allowing most students to be passive or
merely compliant. The pacing of the lesson
may not provide students the time needed to

resources, instructional groups and
technology are poorly aligned with the
instructional outcomes, or require only rote
responses. The pace of the lesson is too slow
or rushed. Few students are intellectually




inquiry, and student contributions to the
exploration of important content. The pacing
of the lesson provides students the time
needed to intellectually engage with and
reflect upon their learning, and to consolidate
their understanding. Students may have some
choice in how they complete tasks and may
serve as resources for one another.

4

support that engagement. The pacing of the
lesson is appropriate, providing most students
the time needed to be intellectually engaged.

be intellectually engaged.

engaged or interested.

0

3d: Using
Assessment in
Instruction

Assessment is fully integrated into
instruction, through extensive use of
formative assessment. Students appear to be
aware of, and there is some evidence that
they have contributed to, the assessment
criteria. Students self-assess and monitor their
progress. A variety of feedback, from both the
teacher and peers, is accurate, specific, and
advances learning.
Questions/prompts/assessments are used
regularly to diagnose evidence of learning by
individual students.

3
Assessment is regularly used during
instruction, through monitoring of progress of
learning by teacher and/or students, resulting
in accurate, specific feedback that advances
learning. Students appear to be aware of the
assessment criteria; some of them engage in
self-assessment.
Questions/prompts/assessments are used to
diagnose evidence of learning.

2

2
Assessment is used sporadically to
support instruction, through some monitoring
of progress of learning by teacher and/or
students. Feedback to students is general, and
students appear to be only partially aware of
the assessment criteria used to evaluate their
work but few assess their own work.
Questions/prompts/ assessments are rarely
used to diagnose evidence of learning.

1

There is little or no assessment or monitoring
of student learning; feedback is absent, or of
poor quality. Students do not appear to be
aware of the assessment criteria and do not
engage in self-assessment.

0

3e:
Demonstrating
flexibility and
responsiveness

3
Teacher seizes an opportunity to enhance
learning, building on a spontaneous event or
student interests or successfully adjusts and
differentiates instruction to address individual
student misunderstandings. Teacher persists
in seeking effective approaches for students
who need help, using an extensive repertoire
of instructional strategies and soliciting
additional resources from the school or
community.

Teacher promotes the successful learning of
all students, making minor adjustments as
needed to instruction plans and
accommodating student questions, needs and
interests. The teacher persists in seeking
approaches for students who have difficulty
learning, drawing on a broad repertoire of
strategies.

Teacher attempts to modify the lesson when
needed and to respond to student questions
and interests, with moderate success. Teacher
accepts responsibility for student success, but
has only a limited repertoire of strategies to
draw upon.

1

Teacher adheres to the instruction plan in
spite of evidence of poor student
understanding or students’ lack of interest.
Teacher ignores student questions; when
students experience difficulty, the teacher
blames the students or their home
environment.

Comments:

Total for Domain 3 =

/16




Domain 4: Professional Responsibilities

Distinguished

Proficient

Basic

Unsatisfactory

4a Reflecting on
Teaching

Teacher makes a thoughtful and accurate
assessment of a lesson’s effectiveness and the
extent to which it achieved its instructional
outcomes, citing many specific examples
from the lesson and weighing the relative
strengths of each. Drawing on an extensive
repertoire of skills, teacher offers specific
alternative actions, complete with the
probable success of different courses of
action.

3

Teacher makes an accurate assessment of a
lesson’s effectiveness and the extent to which
it achieved its instructional outcomes and can
cite general references to support the
judgment. Teacher makes a few specific
suggestions of what could be tried another
time the lesson is taught.

2

Teacher has a generally accurate impression
of a lesson’s effectiveness and the extent to
which instructional outcomes were met.
Teacher makes general suggestions about how
a lesson could be improved.

1

Teacher does not know whether a lesson was
effective or achieved its instructional
outcomes, or teacher profoundly misjudges
the success of a lesson. Teacher has no
suggestions for how a lesson could be
improved.

0

4b Maintaining

Teacher’s system for maintaining information

Teacher’s system for maintaining information

Teacher’s system for maintaining information

Teacher’s system for maintaining information

Accurate on student completion of assignments, student | on student completion of assignments, student | on student completion of assignments and on student completion of assignments and
Records progress in learning, and non-instructional progress in learning, and non-instructional student progress in learning is rudimentary student progress in learning is nonexistent or
records, is fully effective. Students contribute | records, is fully effective. and only partially effective. Teacher’s records | in disarray. Teacher’s records for non-
information and participate in maintaining the for non-instructional activities are adequate, instructional activities are in disarray,
records. but require frequent monitoring to avoid resulting in errors and confusion.
errors.

3 2 1 0
4c: Teacher’s communication with families is Teacher communicates frequently with Teacher makes sporadic attempts to Teacher communication with families, about
Communicating frequent and sensitive to cultural traditions, families about the instructional program and communicate with families about the the instructional program, or about individual
with Families with students contributing to the conveys information about individual student | instructional program and about the progress students, is sporadic or culturally

communication. Response to family concerns
is handled with professional and cultural
sensitivity. Teacher’s efforts to engage
families in the instructional program are
frequent and successful.

progress. Teacher makes some attempts to
engage families in the instructional program;
as appropriate Information to families is
conveyed in a culturally appropriate manner.

2

of individual students but does not attempt to
engage families in the instructional program.
But communications are one-way and not
always appropriate to the cultural norms of
those families.

inappropriate. Teacher makes no attempt to
engage families in the instructional program.

0

4d: Participating
in a Professional
Community

Relationships with colleagues are
characterized by mutual support and
cooperation, with the teacher taking initiative
in assuming leadership among the faculty.
Teacher takes a leadership role in promoting a
culture of professional inquiry. Teacher
volunteers to participate in school events and
district projects, making a substantial
contribution, and assuming a leadership role
in at least one aspect of school or district life.

Relationships with colleagues are
characterized by mutual support and
cooperation; teacher actively participates in a
culture of professional inquiry. Teacher
volunteers to participate in school events and
in school and district projects, making a
substantial contribution.

1.5

Teacher maintains cordial relationships

with colleagues to fulfill duties that the school
or district requires. Teacher becomes involved
in the school’s culture of professional inquiry
when invited to do so. Teacher participates in

school events and school and district projects

when specifically asked.

1

Teacher’s relationships with colleagues are
negative or self-serving. Teacher avoids
participation in a professional culture of
inquiry, resisting opportunities to become
involved. Teacher avoids becoming involved
in school events or school and district
projects.

0

4e: Growing and
Developing
Professionally

Teacher seeks out opportunities for
professional development and makes a
systematic effort to conduct action research.

Teacher seeks out opportunities for
professional development to enhance content
knowledge and pedagogical skill. Teacher

Teacher participates in professional activities
to a limited extent when they are convenient.
Teacher accepts, with some reluctance,

Teacher engages in no professional
development activities to enhance knowledge
or skill. Teacher resists feedback on teaching




Teacher seeks out feedback on teaching from
both supervisors and colleagues. Teacher
initiates important activities to contribute to
the profession.

2

welcomes feedback from colleagues when
made by supervisors or when opportunities
arise through professional collaboration.
Teacher participates actively in assisting other
educators.

15

feedback on teaching performance from both
supervisors and professional colleagues.
Teacher finds limited ways to contribute to
the profession.

performance from either supervisors or more
experienced colleagues. Teacher makes no
effort to share knowledge with others or to
assume professional responsibilities.

0

4f: Showing
Professionalism

Teacher can be counted on to hold the highest
standards of honesty, integrity, and
confidentiality and takes a leadership role
with colleagues. Teacher is highly proactive
in serving students, seeking out resources
when needed. Teacher makes a concerted
effort to challenge negative attitudes or
practices to ensure that all students,
particularly those traditionally underserved,
are honored in the school. Teacher takes a
leadership role in team or departmental
decision-making and helps ensure that such
decisions are based on the highest
professional standards. Teacher complies
fully with school and district regulations,
taking a leadership role with colleagues.

Teacher displays high standards of

honesty, integrity, and confidentiality in
interactions with colleagues, students, and the
public. Teacher is active in serving students,
working to ensure that all students receive a
fair opportunity to succeed. Teacher maintains
an open mind in team or departmental
decision-making. Teacher complies fully with
school and district regulations.

Teacher is honest in interactions with
colleagues, students, and the public.
Teacher’s attempts to serve students are
inconsistent, and does not knowingly
contribute to some students being ill served
by the school. Teacher’s decisions and
recommendations are based on limited though
genuinely professional considerations.
Teacher complies minimally with school and
district regulations, doing just enough to get
by.

)

Teacher displays dishonesty in interactions
with colleagues, students, and the public.
Teacher is not alert to students’ needs and
contributes to school practices that result in
some students being ill served by the school.
Teacher makes decisions and
recommendations based on self-serving
interests. Teacher does not comply with
school and district regulations.

Comments:

Total for Domain 4 =

/14




' DEPOSIT CENTRAL SCHOOL

Teacher Improvement Plan

Name/Position:
Evaluator:

Date:

Expected Date of Completion:

Status: Probationary O Tenured O

Area of Growth | Target Goal
(Domain)

PD Plan - Actions

Checkpoint
Meetings

Evidence

Outcome
(Satisfactory or
Unsatisfactory)

Comments:

Teacher Signature/Date

This plan was created based on the guidelines set forth in the Deposit Central School District APPR Plan (2012).

Administrator Signature/Date



http://www.depositcsd.org/index.cfm�

Teacher Improvement Plan (TIP)

Improvement plans are developed to assist teachers improve instructional skills as identified in the teacher’s yearly professional
performance review. If a teacher’s performance is evaluated as “ineffective” or “developing”, the supervisor shall be required to
develop a Teacher Improvement Plan in consultation with the staff member. The parties involved in the improvement process
include the teacher in need of improvement, the teacher’s union representative, the building principal and the superintendent. The
TIP must be implemented no later than 10 days after the date on which the teachers are required to report prior to the opening of
classes for the school year.

Upon consultation, the supervisor and the teacher will create a Teacher Improvement Plan. The plan will include the following
elements:

e Specific goals that the teacher must make progress toward, including the identification of areas that need improvement

e The time line for accomplishing the goals

e The manner in which the improvement will be assessed, including a description of the artifacts that the teacher would
produce as evidence of progress or final completion

e Description of the professional learning activities that must be completed
e Description of any additional support or assistance that the educator would receive
e A determination of the outcome of the plan (satisfactory/unsatisfactory)

Teachers are accountable for the implementation and completion of the plan and should consult with the evaluator if amendments
to the plan seem necessary. Upon the expected date of completion of the plan, the evaluator and teacher will meet to discuss the
outcome. An “unsatisfactory” rating shall warrant the continuation of the improvement plan. Additional ratings of “ineffective” or
“developing” may result in consideration of removal of probationary teachers or a 3020a procedure for tenured faculty.
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5 15% Local Measure Point Conversion Chart for Principals

Disclaimer: The following is used for illustrative purposes only and is not intended to be utilized as a specific measure within the district.

Target(s) Percent of students who have demonstrated proficiency on a state exam (level 3 or 4);
e.g.: 75% of the students will achieve proficiency (3 or 4) on the ELA exam.

. Highly Effective = 89-100% of students will achieve a score of 3 or 4 on the state exam.

. Effective = 50-88% of students will achieve a score of 3 or 4 on the state exam.

. Developing = 20-49% of students will achieve a score of 3 or 4 on the state exam.

. Ineffective = 0-19% of students will achieve a score of 3 or 4 on the state exam.

| Highly Effective | Effective | Developing | Ineffective

15 14 13 12 11 10 9 8 7 6 S 4 3 2 1

Percent 95- 89-94 | 82-88 | 75-81 |[68-74 |62-67 |56-61 |50-55 |44-49 |38-43 | 32-37 | 26-31 | 20-25 | 15- | 9-

of 100 19 |14

students




" DEPOSIT CENTRAL SCHOOL
Scoring Methodology for 60% Other Measures of Effectiveness (Principal)

.

The Multidimensional Rubric is comprised of six domains and a goal setting section. The rubric incorporates the
ISLLC Leadership Standards. Within each domain (and the goal setting section| are individual components. All
components will be assessed to create holistic scores at each domain (and the goal setting) level. The first domain,
Shared Vision of Learning, will be worth a possible 6 points. The second domain, School Culture and Instructional
Program, will be worth a possible 15 points. The third domain, Safe, Efficient, Effective Learning Environment, will be
worth a possible 9 points. The fourth domain, Community, will be worth a possible 6 points. The fifth domain,
Integrity, Fairness, Ethics, will be worth a possible 6 points. The sixth domain, Political, Social Economic, Legal and
Cultural Context will be worth a possible 6 points. The goal setting section will be worth a possible 12 points. The
overall composite scoring for the 60 points will follow the scale below:

Ranges for scoring bands of “Other Measures” are outlined in the table below:

Highly Effective 45-60
Effective 30-44
Developing 15-29
Ineffective 0-14

Specific point ranges for each domain of the Multidimensional Rubric are outlined in the table below:

Domain Point Range
1 All Components 0-3
2 All Components 0-3
3 Culture, Instructional 0-3
Program

3 Capacity Building 0-2
3 Sustainability 0-1
4 All Components 0-2
5 All Components 0-3
6 All Components 0-3
7 All Components 0-3




Multidimensional Principal Performance Rubric

Domain 1 — Shared Vision of Learming
An educaton leader promotes the suceess of every smdent by faciditateng the development, artionlation, implementation, and stewardship of a vision

of learning that 13 shared and supported by all stakeholders.

Ineffective

Developmg
2

Effective
3

Highly Effectve
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3

* Ia the electronic version, Culmee is hypedinked to an input PowerPoint.
* In the electronic version, shared wsion is hypedinked to an annotated shaced wsioning actowmimy
© 2011 Learnes-Centered Initiatives, Ltd and Comnmmnities for Leamning: Leading lasting change®




Multidimensional Principal Performance Rubric

Diomain 2 — School Culture and Instrucnonal Program
An eduncation leader promotes the snccess of every stndent by advocanng, muranng, and sustaning a school cultire and mstmetional program
condnave to sdent leaming and staff professional growth.

Ineffective

Developing

o

Effectve

el

Highly Effectve

Culture

{atritmedes, Anowiadge,
behaviars and belisfi rhar
charaderizy the school
ERPIFGHEIENT AR are
sared by it
stakebolders)

acknowledges the need for
COMEIMMLCAton and
collaboraton

provides selected indmridnals
with basic information about
vaocns collaborative

teaching, learming and work-
related concepts or practices

to several mdivednals

cieates a leaning
eqvirodunent that relies on
teacher-controlled classroom
activities, rote learnmg,
student complance and
learming oppormnimes that
are disconnected from
stndents’ expenences, nesds
of cultores

CH

considers proposals for
collaboratre stmetiges and
pIojects

enconcages selected staff ro
expand their nnderstanding
of partenlar practeces that
mppodt collaboration snch
as collaborative plannng,
co-facilitation or integrated
onrpenbhum desien

creates a leanning
efritodirment i which
smdents age passre
recipients u learnmy
oppormuuties that are only
pecpherally connected to
their expenences og
cultizes

B

TPPOCTEs TACNCNS teAming
CPPOCNMLNES, COMUINON

planmng and ingury tme, and

Trstations withun the
CrEATUZATION 10 CIease
learmng and improve practice

develops a cultmge of
collaboration, trust, learmng,
and hugh expectations by
encondagng staff to wodk
topether on key projects (eg.
indnction processes, progiam
design, mnregrated encoenbom,
or other indwvideal or

orgamizational projects)

creates a personalized and
motivanng learning
environment for students in
whuch ther age wvolved mn
meaningtol and elevan:
learning oppormnimes that
they recogmze a3 connected
to their expenences, needs
and cultares

B

establishes different ways of
acceszing staff expertse and
wotk by promoting acuwites
mch as lzb =ites, peec
coaching, mentonng,
collegmal momiry, ete. 23 an
embedded part of practice

nuriures and sustains a
culture of collaboration,
trust, learning, and high
expectadons by providing
stmemized oppormarties for
cross role gronps 1o design
and mmplement mnovative
approaches 1o improvmg
learmng, wodk and practice

engares stakeholders (ep,
stodents, staff, parents| m
developing and snstaming a
learning environment that
actively imvolves stadents m
meaningfol” relevant
learmmg thar is clearly
connected to theis
expenences, culire and
fomyges, and requuce them o
cofstoact meanmg of
COMCEPTS Of PIOCEIES | [1 3

deductre or indoctre Fravs

! I the electromic version meanengfiel will hrpedink to an actomity on engagement and meaningfnlness
© 2011 Learnes-Cearered Lniviatives, Ltd and Comomnities for Leazning: Leading lasting chanpe®™




Multidimensional Principal Performance Rubric

Domain 2 (cont.)

Ineffecnve Developing Effective Highly Effectve
1 2z 3 4
promotes a cugecnlas establiches a curricnlas creates a comprehensive, | engages students and
Instructional program that prowvdes program foomsed pomanly ngorous, and coherent teachers in designing and
Program students with houted, surface | on recall, comprehension curricular program that revismy a learner-centered

(desipr and delivery of
biph quality corricidm
#har produces clear
evidence gf fearming)

Of CULS0IV EXPOSILE 10 A
topic, concept of skill ser and
establishes or defines
meanmg for smdents,
toemsme on the ecall of
isolated concepts, skills
and/or facts

mantans a hands off
appooach to mstmetion

uubates acuons that mtecoipt
mstmctional tme and
distract from learmng (e,
MELTNgs, ANN0TACeMEnTs,
noplanned assembles, phone

calls to teachess @ | 0

classgooms, etc)

and factnal Enowledge
acquusition that enables
smidents to develop a baue
nonderstandme of a topec

and /or process and inclodes
tewr, if any, oppocmuuties for
them to constmict meaning

proTides mined messages
related to expectations for
mstmetional methodologr
and own mndesstanding of
“best practices”

allows actuons that disoept
wstmeticnal tme and

d;s.:r:fn:': from leanming (e
Meetings, ANNOTBACEMENTS,

noplanned assemblies, phone

calls to teachers @ | 1

address all levels of thinking,
enable: smdents to develop
knowledge and skills relared
to a concept, problem, or
1zsme, and soppots thedr
constmetion of meamng
duong the most important
lessons and tasks

supervises instruction and
makes explict the
expectation that teachess
fEMain cuoceent m cesearch-
based, best practices and
meorporate them mto theis
oorn wrock

mAaxlMiZes e SPent on
gquality instruction by
protecting it from
mtermptrons and mefficient
scheduling, mummizing
dismption to mstmotic 9
Lme

classrooms, ete)

2 2011 Leamnes-Centered Initiatives, Lid and Commmunities for Learning: Leading lasting change®

engrzenlas program that
inteprates basic and higher
levels of thinkeng thronghont
and promides opportnmbes
for students to emmlate
professionals and constonct
meaung as they engage m a
thorough exploration of a
concept, problem, ismme, of
question

MpErTIses mstrohion o0 an
ongouity bass, and ensages
in colemal oppormartes for
learmng, action reseasch

and /or mory related to
best practices mn teachung and
learning

involves dorerse stakeholders
i MacoTenng :3mmes that
challenge time spent on
guality instrocnon and in
innovate approaches o

dealing with them | 3




Multidimensional Principal Performance Rubric

Domain 2 (cont.)

Ineffective
1

Developing

s

Effective
3

Highly Effectve

Capacity Bunlding
{develgping potemtial and
ks ' saa P . g
abding exirning inrermal
Experiiie fo Lromare

assmes tiled leadess are
able to handle admenistratve
responsibilives and teachers
to be able to instmet

CH

deqrming and imgrove smdents

pracrice)
1z nnaware of effectire and
appropoate echnolomes
available

Sustainability® nses “acconatability” to

{1 focss om comriniance
ang meaning bevond nhe
DTETERT MEIENT,
comtesanalizing oday F
SHOTeETer ang
iMpTOrEmENTT ar the
depacy of rhe fuuture)

mstify a system that Links
stdent achisvement with
accolades and hlame

o

mrrests in actovities that

promote the development
of a select group of leaders

provides the neceszary
hardware and softvrae, and
establizhes the expectation
that teachers will integprare
technology into smdent

learning experiences

| 1
aszessment and
acconatabdiry systems,
thongh in place, age
musahigned so tharitis
duffienlt to see how data
from one explicitly elates 1o
of miorms the other

T

develops the instucnonal

and leadership capacity of
staff

promotes the use of the
most effective and
approprate technologies
to support teaching and
leaming and ensures that
MECEssACY (E50NICES AT

available
| 2

develops and taps the
mstmetonal and leadership
capacdy of all stakeholders in
the school orpamzation to
assume a vanety of formal
and informal leaderslup roles

i1 the school

engares Taned perspectves
i determinmng how wo best
integrate the nze of the mast
effectre and appropriate
technologmes mto teachmng,

learming and the daily
workings of the schoo’
OCEAIUTATON | 3

develops assessment and
accountability systems to
monitor student progress,
mncover pamerns and trends,
and provide a way to
contextnalize cugrent smdent
strengths and needs mude a
history that connects
changes :n teaching and

learning to smdent
| 2

achisvement.

facditates repular vse of
easily accesstble assessment
and acconntabalicy systems
that enable stodents,
teachers, and parents to
monitor student propgress,
teacher learning, nnecover
patterns and trends, and
provides a way to
contexmalze smdent
achievement, both inside
histary and projected 1 i3
thie fmge.

' In the electronic version, Susainabilkty wil bypeclink to a PowerPomnt providing input on Sustamability.
© 2011 Leammes-Centered Initiatives, Ltd and Commmnities for Leasning: Leading lasting change®




Multidimensional Principal Performance Rubric

Domain 2 {cont.)

Ineftecnye
1

Developing

i

Effective
3

Highly Effective

Smategic Planning

Process:

MONITONg / INguiry
(the implementation and
stewararhis of poal,
decirions ang actions)

mdgzes the merir of the
mstmctional progam based
on what 15 uzed by others

CH

evaluates the impact of the

mstmetional program based
on results of standardized
35383 5MBNTS

T

rathers inpur from staff and
smrvers students as well as
formal assessment data as
part of process to monitor
and evaluate the impact of
the instructional program

£l

provides tme and the
expectation for smdents and
staff to partcipate mn
mlriple oycles of feld
testing, feedback and
revision of the instroctiomnal
program in ocdes 1o monitor
and evabzate :tz impact and
make necessany refinements

o SOppoIt COATHIoTS | 3

© 2011 Leames-Cenrered Initiatives, Ltd and Communities for Leaming: Leading lasting change®
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Multidimensional Principal Performance Rubric

Domain 3 — Safe, Efficient, Effectve Learming Environment
An educanon leader promotes the success of every stadent by ensuring management of the organization, opeation, and resources for a safe,
efficient, and effective leamnme enmironment.

Ineffectve

Developing
2

Effecave
3

Highly Effective

Capacity Buillding
{develgping porential and
raniing exirring fnrernal
Expertise to promare laarning
and improve pracice)

obtams and uses naman,
fizcal and technologmeal
resonrees based on
avadahle fonds or last vear's
bundget mnzread of need

ponsders salf as the sale
leades of the organizaton
while allocating Lonted
responsibdities for
nnwanted tasks to others

CH

obtains hnman, Sseal and
technologieal resongces and
allocates them withont an

apparent plan

shares “leadershep”™ by
prowiding others with
Limured rezponsthilines for
tasks and Hwnetions bat oo
decizion makmg abilty

i

obtains, allocates, ahgns,
and efficiently utihzes
human, fiscal, and
technological resources

develops the capaciry for
dismbured leadership by
providing mterested
mdividuals with
oppormuties and smppot
tor to assuming leadershup
responzibilities and roles

15

considers Tision and soleits
mput from vanons
stakehiolders m
determunung, obtaulng,
allocating and vulizing
necessary homan, fiscal and
technclogeal resonrces,
aligning them with present
and tire nesds

embeds distributed
leadership inro all levels of
the organization by
enabling admin:stratre,
teacher, smdent and parent
leaders to assnms
leadership roles and co-
creates a process by which
todar’s leaders idensify,

suppaodt and promote 2o

leaders of tomorrowr | 2

Culture

(ateitndes, Rnowilede, bebaviors
awnsd beliaft thar chavacterize rhe
rehasd enpironmenr gnd are
siared By ity stakebolders)

speaks to the importance of |
school safety, but is
MCoNssTent in creating and
implementng spectfic plans

to ensuge it
| 0

establishes miles and related

consequences desgned to
keep students safe, but

relies on inconsistent
| 1

procednges

promotes and protects
the welfare and safety of
students and scaff

engages multiple, doverse |
gronps of stakeholders m
defining, promoting and
protecting the welfare and
safery of smadents and staff,

witiun and bevond sc E'_

walls

[

2 2011 Leame:-Cenrered Limtizzives, Ltd and Conmmnities

for Learning: Leading lasting chanpe®




Multidimensional Principal Performance Rubric

Diomain 3 (cont.)

Inaffective

Developing
2

Effective
3

Highly Effective

Sustainabibity

(@ focs om comtinnane and
meaning bevond rhe present
FIOMIENT, COMTENTRANTING
tocley s snccerses @

imprOrements ar the fepacy of the

avords engaging with
management of Operations
systems

monitors and evaluates
the management and

operational systems

opeatonal sysrems

montors, evalnates and

fewrisas ﬂlEJlH.gEﬂlEﬂt arnd

establizhes processes for
the onpome evalnation,
montonng and remsion of
management and
operauonal systems,
ensucng their contim

Jutiere) | 0 | | 5 | 15 snstanable improven F:l
Instructional Program allocares ume as requured | schedules ttme ontside of ensures teacher and engages prongs of smdenes
{desipm and delevery of biph to comply with repulaticns | the typical school day foz orgamzational ume 15 and teachers w deternuning

ey cHITICRiT THAT prodsces
clear svidence gf laaning)

and mandazes

o

teachers to S-IIPP-GJ.T

mstmotion and learuing

tocused to support

student learnimg

B

quality mstruction and

£l

howr to best allocare and
MAnage time to Mmppoct
ongoing and snstamahle
umproTements m gqualitr

mstmetional practce: |a 2N

smudent learning

@ 2011 Leames-Centered Initiazives, Ltd and Comomnities for Leaming: Leading lasting chanpe®
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Multidimensional Principal Performance REubric

Domain 4 - Commumniny

An education leader promotes the success of every smdent by collaborating wnith faculty and commmnity members, responding to doverse
COMIMULTT interests and needs, and mohdizing commmnuty resonsces.

Insffectve

Developing
2

Effectve
a3

Highly Effective

Smategic Planning

Process: Inquury

(marber and analyze data fo
monitor effects of actions and
decirions on poal arnainment and
enable rmid-conrie aginriments
a5 weeded fo berter enghie

TGRS}

miakes decizions ahouat
whether or not to change
the edncational
entironment based on owmn
mnpresuons and beliefs

o |

collects and analyzes
data and mformation
pertinent to the
educanonal environment

collects and analyzes data
and mformation pertinent
to the educaricnal
envitomment, and Bses T to
make related improvements

£

BIEATES if] OATOINET
collectron and analyus of
data on the educational
enTifodment and
mformation from doverse
stakeholders to ensuge

COSLITIOES u.'l‘.'l_[.‘l.l.'I:ITE:I'.IJ.E':Ilt

Culture

{attindes, Anoniedse, bebaviors
and delielT thar characterize the
fehasd empironment and gre
shared by ity stakebolders)

cons:ders the commmuaty as
separate from the school

[0

Sustainabibity

{2 focus on comtinieanee and
meaning beyond the present
FIOREENT, CONTETRANTINg fodgy F
HECEFTES AN fMOTOIENIENTT 25
the lesacy of the futwre)

prowmides sclated
oppormates for melndng
the commmasty i a school
actrity of for enpaging
stdents i commmnity
outreach of service projects

1

rdennfies lack of family and
carepver mvolvement as a
ket explanaton for lack of

aclisvement
o]

promortes understanding,
appreciaton, and use of
the community’s diverse
cultural, social,

and intellactual resources
throngh diverse activites

1.5

takes actions mrended 1o
merease famedy and
caremver suppod for the

schioal
| 1

| 2
EngAZEs sTOGEnTs,

educators, parents, and
COMMUATT PACMISLs in
emploTmer a range of
mechanisms and
techneology to wdennfr and
tap the commmnity’s
drrerze cnloaral, social and
wntellectnal rezonzces,
promote thew widespread
appreciation, and connect
them to desred
UNPIOTEMENTS ] T8aC
and learn:ng

ES

builds and sustains
positive relanonships
with famulies and

CaTegivers

1.5

biadds snstamable, postve |
relatonsheps with famibes
and caregvers and enables
them to take on sguficant
roles m ongome 2
umproTement efforts

& 2011 Leammes-Centered Initiatives, Ltd and Comnminities for Leaning: Leading lasting change®



Multidimensional Principal Performance Rubric
Domain 3 — Integnity, Fairness, Ethics
An education leader promotes the success of every smdent by actmpg with mtegriy, fairmess, and m an ethical manner.

Ineffectve

Developing
2

Effective
3

Highly Effective

Sustamnabihity

{a fockr on convinnance and
mearing beyord the present
RORIERT, coRtecializing foday s
SHOCEFSES NG IMETOVERIEnTS Q8

#he femary of the futnere)
SEILY g7 2 a

assocates “accountabdity”
with threats and blame for
students” acadenuic and
social diffienltes

miakes decisions based on
self-interest and i3 canght
off gnard by consequences
of decisions and responds
by denving, becomung
defenuve or ignoring them

blame: mandates for
desisions of acticas that
challenge the mtesrity or
ethies of the school or s
varons stakeholders

o |

fommses on acconntabikoy
for academ:c and social
success of stodents whose
test resulis theeaten the
school’s standing

miakes decizions and takes
act:ons without considenng
consequences, dealing with
them if and when they

mlatuily

asmnmes responsihiiey for
decizsicdis and actions
related to mandates

1

ensures a system of
accountabibity for every
student's acadenuc and
soc1al success

considers and evaluares
the potential moral and
legal consequences of

decision-malang

asnmes responubdioy for
thonghtfully consdering
and npholding mandates =0
that the schaal can
smecessfully tread the line
berween compliance and

mogal and etuecal
| 2

responsibility

enables an approach o
“acconntabdity” thar
npholds hugh ethecal
standards and mspires
stakeholders (educators,
parents, shadents and
COMMUATY Partness) to
orn and be responsble for
every student’s academuc
and social secess

engages the diverse
pecspectives of ranons
stakeholders m nang
mmltiple sonrces of dam to
exploe potential mrended
and nuntended moral, legal
and ethucal consequences
af decizsicsns and actions
that suppos the greater
good

promotes resbency by
mrolring stakeholders in
contidermg howr to
negotiate and nphaold
mandates in ways that
preserve the mtegry of the
school’s learning and work

and align wrth s eths [.‘43
and moral belefs S

© 2011 Leammer-Centered Initiatives, Ltd and Comnmnities for Leasning: Leading lasting change®




Multidimensional Principal Performance Rubric

Diomain 3 (cont.)

Culture

{artitndes, Rnowiedse, bebaviors
and belieft that chavacterize the
fehasd enpironment and are
soared by ity stasebolders)

Ineffectve Developing Effective Highly Effectve
1 2 3 4
monens the lack of the zelf- | proclams the mmportance models prnciples of self- | engagpes stakeholders 1

awareness, reflective
practice transpagency and
ethucal behavior in others

pars lip sermce to valnes
related to democracy,
equuty and diversitr

inplements strategzes that
pronp and label smdents
with specific needs,
1solating them from the

A SEEe A

of self-awareness, reflectve
practice transparency and
ethical behavior and seelks

it :n others

holds others acoonntahle
for npholding the valnes of
democracy, equaty and
diversity

asserts that indmndual
stdent needs should
mform all aspects of
schoolng, but has diffienlty
poming theze beliefs into

actuon ’1_

awareness, reflective
Practice, ransparency,
and ethical behavior

safeguards the values of

democracy, equiry, and
diversity

promotes social justice
and ensures that
mdividual student needs

mnform all aspects of

schooling
| 2

@ 2011 Leames-Centered Initiatives, Ltd and Comnminities for Leazning: Leading lasting chanpe®

wdent:fring and descchmg
exemplacs of self and
cultural avwareness,
reflective practice,
transparency and etheeal
beharior from within and
outzide the school, and
determuning how to
replicars them

provides opportuuties foc
all stakehelder groups to
define, embrace and
embody the values of
democgacy, equity, and
drversity

creates processes that
embed soc:al mstice mto
the faboic of the schoal,
seamlessly mteprating the
needs of mdiridnals with

UNPIOTEMENT WHHANT 3
actions and dectsions |

10



Multidimensional Principal Performance Rubric

Domain & — Pohncal, Socal, Economuc, Legal and Cultural Context

An edncation leader promotes the success of every smident by naderstanding, responding to, and wfheencing the political, social, economic, legal,

and culmal context.

Inseffectove

Developing
2

Effectve
3

Highly Effective

Sustainability

(@ fockr on contimnance and
meaning beyond rhe present
FIOMIERT, CORTENTRANTINE
foday s smecesses and
imrprovements ar the fepacy of the
r

e

}
o

appears naaware of
decizions affecting stndent
learning made ontzide of
own school or distriet

wraits to be told how to
respond 1o emerring trends
Of HUBFHTES

o

reacts to distact, state and
national deciszons affecting
smudent leasning

continnes to rely on the
same leadership strategmes,
m the face of emermag
treqds and mitattes o
copies others who they

triewr as leadess in the field

T

acts to influence local,
district, state, and
national decisions
affecting student
learming, withmn and
beyond thewr own school
and distoct

assesses, analyzes, and
anncipates emerging
trends and 1mitiatives in
order to adapt leadershap
strategies

e

engages the entre schoaol
commnaty and all of s
stakeholders in
collaborating to make
proactme and positive
change m local, distoiet,
state and natonal decisions
affecung the improvement
of teachme and learnmg

dzaws upon the
peLspectives, expertise and
leadership of vanons
stakeholders m respondumg
proacuvely 1o emermng
challenges to the shared
Tision, ensnang the
resihience of the school its
growth, learning and 3 ‘
U IOTEILENTS

Culture

(ateitndes, Rnowledse, bebaviors
ansd belielt that chavacterize the
schosd ewpdronment and are
siered By ity stasebolders)

advocates foc s2lf and owmn
mterests

adrocates for seleoted
CATEES

T

[

advocates for chaldren,
tarmlies, and caregivers

gnided by the school wision,
enables self, children,
fanulies and caremvers to
smecessfully and
appropoately advocate for

another

L1

2 2011 Leamer-Cenrered Lnitiatives, Ltd and Comnmeuties for Learmng: Leadmg lasting c‘l:a.:‘.gel'

themselves and one
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Multidimensional Principal Performance Rubric

Other: Goal Setting and Artaimment

Ineffective

Developing
2

Effecove

e

Highly Effectuve
4

Uncovenng Goals
- ..:!.]_E'.".I
* Dlefine

“does” poal setting i order
to be in complance with
mandares or regnlations

opetates from ovn opinion
and perceptions withont
attendmg to vision and
dara

extracts goals from owmn
interests

goals are :solated acton
steps, wabigned to a goal

that can actually be w 0
towracd | h

completes poal settng
activimies o satsfy external
expectatons and
assumptions about the
connection betmeen
principal practice and
student learmng

consders data gathesed
ahont teacher practice,
academ:e results and/or
school leaming
envrrommient i isolation of
the school and disteict
ViS00

establishes goals that fooms
on improvmg teacher
practice, and acadenuc
results and /or school
learning environment

zoals are broad, peneral,
aspurational statements that

are to0 big to be asze: fi 1'

engapes in the goal setting
process as pact of own
professional improvement
as gelated to mnproting
smdent leasning

wocks with the
supenntendent to consder
the school and distoet
wizion and smdent leammne
needs, as well as
mfcrmation gathered about
teacher practice, academuc
fesults and/or the school

learning environment

creates goals that connect
changes mn principal
practice to the
umprovement of teacher
practice, academic resnlrs,
and/or school learning
ENTIIONMEnt in order 1o
mmprove stdent learning

poals are stated in ways thar
allow progress toward them
to be assessed

2 2011 Leammes-Cenrered Initiatives, Lid and Commmnities for Learmng: Leadme lasting n:‘l'.a.:'.gel'

2

embzaces the poal settng
process as part of ongoing
work to improve learning
by decreasing the distance
bermeen the school's
encrent reality and the
Ti5i0H

engages 3 ool role gronp,
meclndmg the
supeantendent, teachers
and other admunistrators, to
trianpulate the school and
district vision with data
deproting the cucrent realiny
of smdenr learnine, teacher
pract:ce, academic resnlrs
and/or the school learnmng
ITifonment

genecates goals that
maxim:ze on the prmeipal’s
role in :mproTing teacher
practice, acadenuc resnlrs,
and/ or school learmng

rrizonment i the secrice
of mproving learning

goals are expressed m
statements that age both

actonable and measw F3'

12




Multidimensional Principal Performance Rubric

Goal Jetung and Attainment (coat)

Strategic Planning’
* Poopitize
* Stratemze

Ineffective Developing Effecove Highly Effective
i 2 3 4
considess poals inno priogitizes goals based on proritizes goals by pooritizes goals by

special order

changes conumitment to
goals a3 NeW oNes emerge

lists penernic swateges that
could apply to a variety of
groals

states the benefits of
attaming the goal(s)

o |

ow interests

relies on owm PeLIpechve o

assedt the impeortance and
aliemment of identfied
goals

Lizts strateges that will be
nzed to accomplish goals
identifred

describes, m peneral terms,
what snceessful poal

attamnment will look Llke

and accomplish
| L

conudering what can be
gamed by pursuing each

mses supenmntendent's
PerspecuTe to 25t own
assnmpticns about goals o
see :f they are tmly
connected to the
schiool/distoet vision and
needs

artenlates strateges
IMPPOItng Actions, and
reasons for selectng them

wdennfies anticipated
spec:fic measnges of snccess

for each goal

consideriny the potential
henefits and wnintendsd
consequences of pursung
certam poals wis-a-vis

others

nses the perspectwes of
others to test owmn
assnmptions abont the
goals artenlated and o zee
if they are tmly connected
to the school /distoct wision
and needs

artcnlates stratemes
mpposting actons and also
for ovesconung obstacles to
the plan, wuth atonale for
selectng them thar meclndes
annopated cesults,
amplementation intentions”
related to each, and
emdence of suamegy's
q1Pact.

descabes the evidence that,
when collectad and
annotated, wil suppoct
that attendmng to these poals
actnally decreases the
distance between ongi fig
realiry and the vision

" In dus electronic version, Smarepic Plansing wnll hrpedink to a scaffolded, strateme planome woksheet.
“ I the electronic version, implemenration intentions will be a hypeclinked definiion with examples.
@ 2011 Learnes-Centered Initiatives, Ltd and Comnmanities for Learning: Leading lasting change®
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Multidimensional Principal Performance Rubric

(Zoal Setting and Attainment (conr)

Ineffective

Developing
2

Effecove
a3

o

Highly Effectuve
4

Talkang Acton
* Mohilize
* Monitor

* Refine

refers mn peneral to wordking
towrard goals, but 15 nnable
to artenlate selated sreps or
strategies

speaks about takme act:ons,
bt has tronble committng
and gettng started

change: poals to bemer
match what iz curgentdy
happen:ng or nses whar s

happenmng to ratonalize

ST 1P
| 0

idenzifes a senes of
ifndoridnal aetions for each
zoal withont specifring
whether the goals are long
of shoct tecm

implemenss the acuon plan
gqueetly and privately

adposts goals and actions
bazed on instnet and self-
perceptions

B

creates an acton plan that
delinearss steps and
strateges for all goals,
regardless of whether they
are short or long teom

mplements the action plan
publically, and wrmites
others to nse it as a model
for poal setring that they
can do as well

mon:tess and refines poals
and/or action steps, based
o formatore assessment of
evidence collected

[z

denigns an acton plan that
clearly differentiares
bermreen shost and long
term goals and theu
associated steps and
stratemes

shares and implements the
acton plan publcally, and
m3es If A% AN OPPOCNMULT to
bdd a enlmige of mouury by
mspering othess 1o engape
m thewr own zoal seting to
auproTe learming

seeks multple, diverse
DELSPECTTES 10 (ETIEW
evidence collected and
contribate to own
questions about process,
actions, stratemes and

pIOEIess, To support
gewizions to the acnio: | 137‘

@ 2011 Leamnes-Centered Initiatives, Ltd and Comomnities for Leamning: Leading lasting chanpe®
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Mulrnidimensional Principal Performance Rubric

Guoal Setting and Attainment (cont.)

Ineffecove
1

Developing

Effectve
2

Highly Effective
4

Evaluating Atrainment

* Dlocument

-

[ R

[

Insights
Accomplishments
Mew guestions
Implications for
mowing forwand

* Mexur steps

docnmentation iz a
begnning and end event
and focuszes on restating
actions taken and noting
chsracles 1o goal

achievement

categoacally claums goal
attamment of vses fadure to
meet goals et a3 emdence
that the goal BEtling process
doe: not waosk

dizmizses the posubilior of
nsing roals to define next
3teps

o |

sparadically doouments
thinking related to key
moments, obstacles or
achievements

evaluates goals and goal
attainment based cn own
umpressions of whar mecess
should have locked like and

what was acmally achieved

considers new goals based
omn snccess in achieving
ourrent goals, adjosting
them to march pesceived
ahidiry of the school to
acoally improve

B

peciodically decuments own
thinkng and reactions o
the progress made obstacles
enconarered, and insights or
questions that anse

evaluares goals and goal
attanument by assessng
“eridence of meocess”
establishing the degree o
which the goal has been
achreved, and determining
NexRt steps towards attaining
the school wision

determines next steps and
fome actons to improve
smadent learning, teacher
practice, acadenue results
and,os the school learning
environment m light how
snocessinl the recent wotk

was in making
| 2

MNP0 eI e

thronghont the
unplementation of the
acton plan, systematically
docwments and reflecrs
TR SmErging msizhts,
questions, perceived
accomplizhments, chtacles
enconntered, and
mintendsd consequences

taps the perspectmres of
those who mpported the
mitia]l data analvsis eo help
evalnate goal attamment and
relared impact on leanming
by assezsing “emdence of
smecess,” establishing the
degree to whech the goal has
been achieved, and
determening next steps in
attaning the school mision
and improving leaming

engages stakeholders' in
planning, fintore zoals,
acteons and next steps to
unprove smudent leammng,
teacher practice, academue
results and/or the schocl
learning environment based
on howr pmch cdoser the
school and distoct ace g
wision

o]

' Iz the electronic version, stakeholders wonld be a hvpedink to a definition and stakeholder identification actimoy.
@ 2011 Learnes-Cenrered Iniriarives, Ltd and Comominities for Leasning: Leading lasting change®



Deposit Central School District APPR Plan 2012

' DEPOSIT CENTRAL SCHOOL

Name/Position:
Evaluator:

Date:

Principal Improvement Plan

Expected Date of Completion:

Status: Probationary OO Tenured O

Area of Growth | Target Goal PD Plan - Actions Checkpoint Evidence Outcome
(Domain) Meetings (Satisfactory or

Unsatisfactory)
Comments:

Principal Signature/Date

This plan was created based on the guidelines set forth in the Deposit Central School District APPR Plan (2012).

Supervisor Signature/Date



http://www.depositcsd.org/index.cfm�

Deposit Central School District APPR Plan 2012

Principal Improvement Plan (PIP)

Improvement plans are developed to assist principals improve leadership skills as identified in the yearly professional performance
review. If a principal’s performance is evaluated as “ineffective” or “developing”, the supervisor shall be required to develop a
Principal Improvement Plan in consultation with the principal. The parties involved in the improvement process include the principal
in need of improvement, the principal’s union representative, and the superintendent. The PIP must be implemented no later than
10 days from the opening of classes in the school year that follows the performance year.

Upon consultation, the supervisor and the principal will create a Principal Improvement Plan. The plan will include the following
elements:

e Specific goals that the principal must make progress toward, including the identification of areas that need improvement

e The time line for accomplishing the goals and progress meetings. Progress meetings shall be held at least 2x/year; one
meeting will be held in December and one meeting will be held in March. A written summary of the feedback on progress will
be given within 5 days of the meetings.

e The manner in which the improvement will be assessed, including a description of the artifacts that the principal would
produce as evidence of progress or final completion

e Description of the professional learning activities that must be completed
e Description of any additional support or assistance that the principal would receive
e A determination of the outcome of the plan (satisfactory/unsatisfactory)

Principals are accountable for the implementation and completion of the plan and should consult with the supervisor if amendments
to the plan seem necessary. Upon the expected date of completion of the plan, the supervisor and principal will meet to discuss the
outcome. An “unsatisfactory” rating shall warrant the continuation of the improvement plan.

The superintendent is to attach a narrative summary of improvement progress no later than 10 days after the identified completion
date of the plan. Such summary shall be signed by the superintendent and principal with the opportunity for the principal to attach
comments.



DISTRICT CERTIFICATION FORM: Please download this form, sign and upload to APPR form

By signing this document, the school district or BOCES certifies that this document constitutes the district’s or BOCES’
complete Annual Professional Performance Review (APPR) Plan, that all provisions of the APPR that are subject to
collective negotiations have been resolved pursuant to the provisions of Article 14 of the Civil Service Law and that
such APPR Plan complies with the requirements of Education Law §3012-c and Subpart 30-2 of the Rules of the
Board of Regents and has been adopted by the governing body of the school district or BOCES. By signing this
document, the collective bargaining agent(s) of the school district or BOCES, where applicable, certify that this
document constitutes the district’s or BOCES’ complete Annual Professional Performance Review (APPR) Plan, that
collective negotiations have been completed on all provisions of the APPR that are subject to collective bargaining,
and that such APPR Plan complies with the requirements of Education Law §3012-c and Subpart 30-2 of the Rules of

the Board of Regents and has been adopted by the governing body of the school district or BOCES.

The school district or BOCES and its collective bargaining agent(s), where applicable, also certify that upon
information and belief, all statements made herein are true and accurate and that any applicable collective
bargaining agreements for teachers and principals are consistent with and/or have been amended and/or modified or
otherwise resolved to the extent required by Article 14 of the Civil Service Law, as necessary to require that all
classroom teachers and building principals will be evaluated using a comprehensive annual evaluation system that

rigorously adheres to Education Law §3012-c and Subpart 30-2 of the Rules of the Board of Regents.

The school district or BOCES and its collective bargaining agent(s), where applicable, alsc make the
following specific certifications with respect to their APPR Plan:

e  Assure that the evaluation system will be used as a significant factor for employment decisions and teacher
and principal development

e  Assure that the entire APPR plan will be completed for each teacher or principal as soon as practicable, but
in no case later than September 1 of the school year next following the school year for which the classroom
teacher or building principal's performance is being measured

e  Assure that the district or BOCES will provide the teacher's or principal's score and rating on the locally
selected measures subcomponent, if available, and on the other measures of teacher and principal
effectiveness subcomponent for a teacher's or principal's annual professional performance review, in writing,
no later than the last school day of the school year for which the teacher or principal is being measured

o  Assure that the APPR plan will be posted on the district’s or BOCES’ website by September 10 or within 10
days after it is approved by the Commissioner, whichever is later

o  Assure that accurate teacher and student data will be provided to the Commissioner in a format and
timeline prescribed by the Commissioner

o  Assure that the district or BOCES will report the individual subcomponent scores and the total composite
effectiveness score for each classroom teacher and building principal in @ manner prescribed by the
Commissioner

o  Certify that the district provides an opportunity for every classroom teacher and building principal to verify
the subjects and/or student rosters assigned to them

e  Assure that teachers and principals will receive timely and constructive feedback as part of the evaluation
process

¢  Assure that any training course for lead evaluator certification addresses each of the requirements in the
regulations, including specific considerations in evaluating teachers and principals of English Language
Learners and students with disabilities

e  Assure that educators who receive a Developing or Ineffective rating will receive a TIP or PIP plan, in
accordance with the regulations, as soon as practicable but in no case later than 10 school days from the
opening of classes in the school year following the performance year

e Assure that all evaluators and lead evaluators will be properly trained and that lead evaluators will be
certified and recertified as necessary in accordance with the regulations

e  Assure that the district or BOCES has appeal procedures that are consistent with the regulations and that
they provide for the timely and expeditious resolution of an appeal

e Assure that, for teachers, all NYS Teaching Standards are assessed at least once per year, and, for
principals, all Leadership Standards are assessed at least once per year

e Assure that it is possible for a teacher or principal to obtain each point in the scoring ranges, including 0 for
each subcomponent and the that the APPR Plan describes the process for assigning points for each
subcomponent

e Assure that locally-selected measures are rigorous and comparable across all classrooms (for teachers, the
same locally-selected measure is used across a subject and/or grade level; for principals, the same locally-
selected measure must be used for all principals in the same or similar program or grade configuration)




e  Assure that, if more than one type of locally-selected measure is used for different groups of teachers within
a grade/subject, the measures are comparable based on the Standards of Educational and Psychological
Testing

¢  Assure that, if more than one type of locally-selected measure is used for principals in the same or similar
grade configuration or program, the measures are comparable based on the Standards of Educational and
Psychological Testing

e Assure that the process for assigning points for all subcomponents and the composite scores will use the
narrative HEDI descriptions described in the regulations to effectively differentiate educators’ performance
in ways that improve student learning and instruction

e Assure that district or BOCES will develop SLOs according to the rules and/or guidance established by SED
and that past academic performance and / or baseline academic data of students is taken into account
when developing an SLO
Assure that Student Growth/Value Added Measure will be used where applicable
Assure that any material changes to this APPR Plan will be submitted to the Commissioner for approval as
soon as practicable and/or in a timeframe prescribed by the Commissioner

s Assure that this APPR Plan applies to all classroom teachers and building principals as defined in the
regulation and SED guidance

e Assure that the district or BOCES will provide the Department with any information necessary to conduct
annual monitoring pursuant to the regulations

e If this APPR Plan is being submitted subsequent to July 1, 2012, assure that this was the result of
unresolved collective bargaining negotiations

Signatures, dates

Superintendent Signature:  Date: ///_77//2__

Teachers Union President Signature:  Date: {9/2\}’//[ 2

Boardfof Education President Signature:  Date:

- M|

ST——
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